VIDEO

UNIT 1 READER

Vocabulary 1a a goldfish, a hamster, feed my pet, give

CARING FOR ELEPHANT ORPHANS

my pet a bath, carry, help

Elephants in Africa are in trouble. Some lose their land to
people. Some lose their families to hunters. But there is
a special place in Kenya where people take care of orphan
elephants. Read to learn about this special place.

Vocabulary 1b pick up, hold hands, protect, teach,
hug, take care of my pet

Created by National Geographic Learning, the Our World readers are six levels of original stories,
folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and
activities that bring the reading experience together in a way that fascinates, educates, and informs.

Vocabulary 2 make my bed, have a snack, take

Caring for Elephant Orphans
Country Mouse Visits City Mouse
Based on an Aesop’s Fable

Grammar 1 before and after

Getting to School Around the World
The Four Blind Men
Based on a Folktale from India

Grammar 2 Adverbs of frequency

Mouse Deer in the Rain Forest

Elephant

Resources Video: Sc. 1–10

Zoom In

Resources Video: Sc. 9—Story Time; Graphic

Based on an Aesop’s Fable

Holiday Colors and Lights

Organizer: Two-column chart

Coyote’s Weekend
Based on Coyote Maya Folktales

Caring for
Elephant Orphans
Elephants in Africa are in trouble.
Some lose their land to people. Some
lose their families to hunters. But
there is a special place in Kenya where
people take care of orphan elephants.

Vocabulary

Before You Watch
• Play the introduction to the video. Say This video is
about taking care of pets. Ask Do you have any pets?
How do you take care of your pets?

While You Watch
• As they watch the video, have students listen for
words that describe caring. Have them sort the words
into a three-column chart. Label the columns Care for
Other People, Care for Pets, Care for Myself.
• Ask How can you care for your pet? (give my pet a
bath) Have students write this phrase in the Care for
Pets column. Some vocabulary items may belong in
more than one column.

After You Watch
• Have students form groups of three or four. Ask
Did you write the same things as your group
members? Have students compare what they listed in
their charts.

Grammar
• Say Listen for the words before and after. While
viewing Scene 5: Grammar 1, pause and ask
comprehension questions such as What does Jasmine
do after breakfast? (go to school)
• Write always, sometimes, and usually on the board.
Say Listen for these words. List what Laurie always,
sometimes, and usually does.

Song
• View Scene 7: Song. Have students form groups.
Assign each group a verse. Play Taking Care (TR: 1.3)
again. Have each group sing its assigned verse.

Viewing
• Draw a Venn diagram labeled Animals, People, and
Both. Play the animal section of the viewing. Ask How
do animals take care of their babies? Write responses.
Watch the second portion and ask and record
responses. Ask What do both humans and animals
do? Write answers in the center.

Reading Strategy Cause and Effect

Based on a Folktale from Ghana

Tortoise and Hare’s Race

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

• Fast forward through Scene 2: Vocabulary 1a and
Scene 3: Vocabulary 1b. Stop at the images in the
picture frames. Say each vocabulary item and have
students use it in a sentence.

Grammar before and after; adverbs of frequency

Anansi’s Big Dinner

Song Taking Care
Story Time Caring for Elephant Orphans

with, clean, feed

Orphans

A Folktale from Indonesia

Viewing caring for others

Vocabulary help, protect, take care, cuddle, play

by Jill Korey O’Sullivan

LEVEL 3 READERS

a shower, do my homework, come home

Text Type nonfiction

Caring for

Before You Read
• Activate prior knowledge Say How do humans take care
of whooping cranes that do not have moms? (teach them to
fly) Say Humans also care for elephant babies that don’t have
mothers.
• Introduce the strategy Say A cause tells why something
happens. An effect is what happens. Say My goldfish is hungry.
I feed my goldfish. Ask Why do I feed my goldfish? (because
it’s hungry) Write Cause: My goldfish is hungry. Effect: I feed
my goldfish.
• Say As we read, let’s use charts to organize causes and effects.
Draw a two-column chart on the board. Label the columns
Cause and Effect and draw an arrow from left to right
between the two columns. Have students copy it.
• Say As we read, we can write causes and effects in the chart.

While You Read
• As students read, ask the following questions. Then ask Is this
a cause? Is it an effect?
p. 3: What’s the cause of the problem? (Some people harm
elephants.) What is the effect of the problem? (Baby
elephants become orphans.)
p. 9: Why do keepers sleep next to baby elephants?
(Elephants cry if they’re alone. Cause.)
p. 11: What’s one reason elephants come back to visit keepers?
(They want to say hello. Cause.)

After You Read
• Pair students. Say Reread the story and find causes and effects.
Write them in the charts. Have partners share with the class.

Story Time Video
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• View Scene 9: Story Time. Pause the video and ask
questions such as How do the babies feel when they
arrive at the orphanage? (They’re scared.)

Unit 1

BE THE EXPERT
Our World in Context
Asia and Africa are the only two continents with
wild elephant populations. Elephants’ big ears
help them stay cool in these hot climates. African
elephants are larger and have bigger ears than
Asian elephants. For thousands of years, humans
have used Asian elephants to help them travel,
work, and move or lift heavy things. African
elephants, though, are usually found only in
the wild.

Reading Strategy
Cause and Effect The relationship between
causes and effects can be described with the
word because. This word helps students see
the connection between causes and effects,
as in Keepers sleep with elephants at night
because
. (the elephants cry if
they’re left alone)

Text Background
This reader focuses on Kenya, a country in East
Africa. Most orphaned elephants come to Tsavo
National Park in southern Kenya. These elephants
usually live with their keepers at the orphanage
for eight to ten years. When they are ready, the
orphans join one of the elephant families living in
the national park.

VIDEO

UNIT 2 READER

Vocabulary 1a a restaurant, a police station, a hospital,

COUNTRY MOUSE VISITS CITY MOUSE

a drugstore, a post office, a train station

City Mouse invites his cousin Country Mouse for a visit.
Together, the mice visit some of City Mouse’s favorite places.
Country Mouse likes the city. But will he want to stay?

Vocabulary 1b a toy store, a supermarket, a bakery,

Created by National Geographic Learning, the Our World readers are six levels of original stories,

a movie theater, a museum, a park

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and
activities that bring the reading experience together in a way that fascinates, educates, and informs.

Country Mouse Visits City Mouse

a swimming pool

Based on an Aesop’s Fable

Getting to School Around the World
The Four Blind Men

Grammar 1 Can for requests and offers

Based on a Folktale from India

Mouse Deer in the Rain Forest

by Jill Korey O’Sullivan

Anansi’s Big Dinner
Based on a Folktale from Ghana

Tortoise and Hare’s Race
Based on an Aesop’s Fable

Holiday Colors and Lights
Based on Coyote Maya Folktales

Grammar 2 Giving directions
Song A Great New Town
National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Story Time Country Mouse Visits City Mouse
Resources Video: Sc. 1–10; Graphic Organizer:
Two-column chart

Zoom In

Country Mouse Visits
City Mouse
One day, City Mouse invites Country
Mouse to visit him in the big city.
Country Mouse arrives by train, and
City Mouse takes his cousin on a tour
of the city. The two mice go to many
wonderful places in the city. What
does Country Mouse think of the city?
Does he miss his country home?

Coyote’s Weekend

A Folktale from Indonesia

Viewing places in the world

a bakery, a park

City Mouse
Based on an Aesop’s Fable

Caring for Elephant Orphans

Vocabulary a train station, a museum, a library,

Visits

LEVEL 3 READERS

Vocabulary 2 a mall, a library, a zoo, a stadium,

Text Type fable

COUNTRY MOUSE

90000

9 781133 730538

Vocabulary

Before You Read

• Select Scene 3: Vocabulary 1b or Scene 4:
Vocabulary 2. Pause at each image and have students
name the place.

• Play the introduction to the video. Say This video is all
about places. Ask What are some places you go with
your family? What places do you like best?

• Activate prior knowledge Ask What are some places you
know? What things do you see in each place? How are these
places like where you live? How are they different?

Grammar

While You Watch

• Play Scene 6: Grammar 2. Freeze on the first caption.
Ask What do the words tell the robot to do? (Move
quickly.) Then have students identify the other
commands the robot receives.

• Introduce the strategy Show students a pencil and a pen.
Say When I compare two things, I tell how they’re alike. The
pencil and the pen are both long. Both are for writing. Then
say When I contrast two things, I tell how they’re different. The
pencil is yellow. The pen is blue. The pencil has an eraser. The
pen doesn’t. I can sharpen the pencil. I can’t sharpen the pen.

Before You Watch

• Hand out a two-column chart to students. Have
them label one column Inside and the other column
Outside. Say Look and listen for words that name
places. Have students put each word they see and
hear into the correct column.
• Say Name one place that is inside. (drugstore) Then
say Name one place that’s outside. (park) Ask What
other places are inside? What other places are
outside?
• Pause the video as necessary to allow students to
identify and list words for places. Have them use the
images to determine whether the place is inside or
outside.

After You Watch
• Have students review their completed two-column
charts. Say Choose one inside place and one outside
place. Write three things you see in each place.

• Play Scene 5: Grammar 1. What does the girl say to ask
for help? (Can you help me find my hippo?)

Song
• Play Scene 7: Song. Say What are some places named
in the song? (post office, toy store, supermarket) Put
the class into two groups. Have groups take turns
singing each set of lines in the song.

Viewing
• Play a few seconds of Scene 8: Viewing. Freeze on a
frame of a place. Ask What place is this? How do you
know?
• Play the scene. Have students brainstorm ideas for
other places to show in the video. Write the ideas on
the board. Then have groups of students each write
examples of people and things in each place. Have
groups read their ideas aloud.

• Point out the title of the Reader. Say As we read the story, keep
track of how the country and the city are alike and different.
Draw a Venn diagram on the board. Label one circle Country
and the other City. Write Both where the circles overlap. Say
We’ll use this graphic organizer to list ways the country and city
are alike and different. We can also talk about how characters
are alike and different. Look at the picture on the cover. How
are the two characters alike? How are they different?

While You Read
• Stop after every few pages to compare and contrast the
country and the city with students.
p. 7: How is the library like Country Mouse’s bookshelf at
home? How’s it different?
p. 8: How’s the bread at the bakery different from the bread
Country Mouse has at home?
p.9: What does Country Mouse say about the park? How’s
the park like Country Mouse’s home?

After You Read
• After finishing the story, look at the completed Venn diagram
with students. Have students use the different parts of the
diagram to write a short summary of how the country and city
are alike and different.

Story Time Video
• View Scene 9: Story Time once with the class.
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Unit 2

• Play Scene 9 again. Pause to ask questions such as How does
Country Mouse get to the city? (He takes the train.) What
places do Country Mouse and City Mouse visit? (the museum,
the library, the bakery, the park)

Grammar Can for requests and offers
Reading Strategy Compare and Contrast
Resources Video: Sc. 9—Story Time; Graphic
Organizer: Venn diagram; World Map

BE THE EXPERT
Our World in Context
Country Mouse Visits City Mouse takes place in
Paris. Paris is the largest city in France, as well as
the country’s capital. Located in the central-north
area of France, Paris is home to more than two
million people.

Text Background
Country Mouse Visits City Mouse is based on a
fable credited to Aesop, a legendary storyteller of
ancient Greece. Many of Aesop’s original fables
end with a moral, or lesson. It’s unclear whether
Aesop the person ever actually existed.

Reading Strategy
Compare and Contrast Comparing and
contrasting details in a text helps students better
understand parts of a story, such as characters
and settings. As students read Country Mouse
Visits City Mouse, have them look carefully for
details describing each place and think about
whether the details describe similarities or
differences.

VIDEO
Vocabulary 1a hot air balloon, helicopter, airplane, sailboat,

GETTING TO SCHOOL AROUND THE WORLD

ship, ferry

How do you get to school? Do you take a bus? A boat? Do you
ride a subway? A camel? Read about some of the diﬀerent
ways that children around the world get to school.

Vocabulary 1b bus, subway, taxi, scooter, motorcycle

Created by National Geographic Learning, the Our World readers are six levels of original stories,
folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and

Vocabulary 2 get on, get off, park, pedal uphill, coast

activities that bring the reading experience together in a way that fascinates, educates, and informs.

downhill

Caring for Elephant Orphans
Country Mouse Visits City Mouse
Based on an Aesop’s Fable

Getting to School Around the World
The Four Blind Men

Grammar 2 but as a contrast

Based on a Folktale from India

Mouse Deer in the Rain Forest

Getting

Text Type nonfiction

to

School

Based on an Aesop’s Fable

Getting to School Around
the World

Holiday Colors and Lights
Coyote’s Weekend
Based on Coyote Maya Folktales

How do you get to school? Do you
take a bus? A boat? Do you ride a
subway? A camel? Read about some
of the different ways that children
around the world get to school.

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Vocabulary

Before You Watch
• Say This video is about how people travel. How do
you get to school? Is it slow? Does it take a long
time? Or is it fast? Do you use more than one kind of
transportation?

While You Watch
• Have students make a chart to take notes while they
watch the video. Say You’re going to hear about kinds
of transportation. Pick four kinds. Copy the chart and
takes notes while you listen.
Kind of
How it
transportation moves

Where it
goes

How I can
use it

Hot air balloon Flies in the
air

In the
sky, over a
desert

Fly to faraway places

• Pause the video to allow students to take notes.

After You Watch
• Divide students into groups. Have one student read
information from his chart and have students guess
the kind of transportation. Have students compare
and add to their charts. Every student in a group
should share at least one kind of transportation.

Reading Strategy Problem and Solution

Based on a Folktale from Ghana

Tortoise and Hare’s Race

Viewing transportation

Zoom In

Grammar but as a contrast

Anansi’s Big Dinner

Song How Do You Get to School?

Resource Video: Sc. 1–10

scooter, (a/by) subway

Around the World

A Folktale from Indonesia

Story Time Getting to School Around the World

Vocabulary airplane, (by) bus, helicopter,

by Dan Adams

LEVEL 3 READERS

Grammar 1 too for agreeing

UNIT 3 READER

Before You Read

• As you play Scene 2: Vocabulary 1a or Scene 3:
Vocabulary 1b, stop at the images. Ask What kind of
transportation is this? How does it move?

• Activate prior knowledge Say Think about how you get to
school. What kind of transportation do you take? Are there lots
of other people? Do you walk?

Grammar

• Introduce the strategy Say I wanted to take the bus to the
airport last week. The bus was very late. Act out waiting. So,
I took a taxi to the airport. Say I had a problem. What was
the problem? (The bus was late.) A solution is the answer to a
problem. My solution was to take a taxi.

• Freeze a frame of Scene 5 that shows the boy and girl.
Say what he or she does: He takes the bus. Ask What
does she do? (She takes the bus, too.)
• Play the full animation for Scene 6: Grammar 2. Ask
students how the people in the animation travel
differently than they usually do.

Song
• Play Scene 7: Song. Then play the scene again and
stop after the first verse. Say Write how you get to
school. Play the rest of the song and have students
raise their hands if they hear how they get to school.

Viewing
• Tell students to imagine they’re planning a trip. In
groups, have students write sentences to say where
they’re going and what kind of transportation they’ll
use.

• Say You’re going to read about transportation all over the
world. All of these students need to get to school, but in some
places, transportation is hard. Draw a problem and solution
two-column chart on the board. Say Copy this chart to help
you record problems and solutions.
• Say A problem can be that people can’t use one kind of
transportation. So, the solution is to travel a different way.

While You Read
• To check students’ understanding, stop to ask questions, such as
the following, about problems and solutions:
p. 5: Why don’t children in Malaysia take the bus? How do
they get to school?
p. 6: What is one problem with the roads in Tokyo? How do
children get to school?
p. 10: Why is it difficult to travel by car or bus in some parts of
Canada? How do Inuit children solve this problem?

After You Read
• Check that students have filled out their Problem and Solution
charts. Explain that there can be more than one way to solve a
problem. Ask Can you think of other solutions to the problems
in your chart? Write them next to the ones you wrote.

Story Time Video
• View Scene 9: Story Time once with students. Pause at an
image of each location. Ask students for words to describe it.
What do you see? Does this look like your town?
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Unit 3

• View the video again. Pause to ask questions. How do students
in Botswana get to school? (by boat) Why? (Because of floods,
there aren’t any roads.) Why do students in Japan take the
subway? (The streets are crowded.) Ask Why do students get to
school in different ways? Give reasons. (weather, roads, traffic)

Resources Video Sc. 9—Story Time; Graphic
Organizer: Two-column chart

BE THE EXPERT
Reading Strategy
Problem and Solution Recognizing problems and
solutions in a text helps students understand why
events happen, or why people act a certain way.
For every location they read about, ask students
what problems people face. Problems might be
presented as “difficulties” or “challenges.” Ask
how the people solve their problems.

Text Background
Nonfiction uses a variety of details, such as facts
and examples, to provide information about a
real place or person. In this text, details are used
to compare and contrast how children get to
school in different countries. Mongolia, Vietnam,
Japan, Malaysia, and India are all in Asia. Mexico,
the United States, and Canada are in North
America. Kenya and Botswana are in Africa.

Teaching Tip
Help students understand that the way people
travel, dress, or eat is related to where they live.
Where it’s cold, people need warm clothes. Where
there aren’t good roads, people have to walk.
These things are solutions to problems. Encourage
students to think about reasons for differences
between their culture and other cultures and about
how people solve problems in different ways.

The

VIDEO
Vocabulary 1a rough, smooth, hard, soft, loud, quiet

THE FOUR BLIND MEN

Four blind men are walking though the jungle. Suddenly,
they hear a strange sound. What is in the forest with them?
Each man guesses something diﬀerent. Who is right?

Vocabulary 1b sticky, dry, delicious, terrible,
beautiful, ugly

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and

Grammar 2 was / were

Getting to School Around the World

Country Mouse Visits City Mouse
Based on an Aesop’s Fable

The Four Blind Men
Based on a Folktale from India

Song Our Senses

Reading Strategy Ask Questions

Mouse Deer in the Rain Forest

Anansi’s Big Dinner

Resources Video Sc. 9—Story Time

Based on a Folktale from Ghana

Tortoise and Hare’s Race
Based on an Aesop’s Fable

Holiday Colors and Lights

Materials box; small, soft object, such as

Coyote’s Weekend
Based on Coyote Maya Folktales

A Folktale from Indonesia

The Four Blind Men

Viewing senses and the natural world

Four blind men are walking through
the jungle. Suddenly, they hear a
strange sound. What’s in the jungle
with them? Each man guesses
something different. Who’s right?

Story Time The Four Blind Men
Resource Video Sc. 1–10

Zoom In

While You Watch
• Have students look and listen for target words that
describe how things taste, sound, look, smell, and feel.
• Say Listen carefully for the words taste, sound, look,
smell, and feel.
• On the board, write taste, sound, look, smell, and
feel in a column. Have students copy the terms. Have
them write notes and sample sentences next to the
appropriate sense as the video plays.
• Pause the video to allow students time to look closely
at the pictures and describe how the items shown
taste, sound, look, smell, and feel.

After You Watch
• Have partners share the sentences they wrote. Then
play parts of the video with no sound. Have students
tell what’s happening in the video.

Grammar Sense verbs; was / were

by Vikram Gulaty

LEVEL 3 READERS

Caring for Elephant Orphans

• Play the rest of the introduction. Ask How many
senses do we have? (five) Have students watch Sofia
as she points to each sense. Have students repeat the
words and her actions.

Vocabulary beautiful, hard, loud, rough, sweet

activities that bring the reading experience together in a way that fascinates, educates, and informs.

Grammar 1 Sense verbs

• Play the introduction. Pause after Ellen and Sofia talk
about the flowers and scarf. Ask How do the flowers
look? (beautiful) How do the flowers smell? (terrific)
How does the scarf feel? (soft)

Text Type folktale

Based on a Folktale from India

Created by National Geographic Learning, the Our World readers are six levels of original stories,

Vocabulary 2 salty, bitter, sour, sweet, spicy

Before You Watch

UNIT 4 READER

Four
Blind
Men

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Vocabulary
• Select Scene 3 or 4. Replay the segment, pausing
after each sentence. Have students read and say the
sentence aloud. Ask a comprehension question such
as How does the tree feel? (rough)

Grammar
• Play Scene 5: Grammar 1. Pause at the end of the
scene and point to each food or drink on the blanket.
Ask How does (the lemonade) taste? (sweet and sour)

Song
• Play Scene 7: Song. Have students listen to Our Senses
once. Then play the song again. Ask students to read
along and act out Sofia’s actions with her.

Viewing
• Play a few seconds of Scene 8: Viewing. Draw a flower
on the board. Ask How does a flower look? How does
a flower smell?
• After viewing, have students form groups. Assign
each group one of the following words: beautiful,
smell, sweet, quiet, rough, ugly. Say Listen for your
word. Play the segment again. Have each group say
sentences using their word.

Before You Read
• Build background Write the word blind on the board. Say
A person who is blind cannot see. Some people are born blind.
Some people lose their eyesight because of a sickness or an
accident.
• Introduce the strategy Put a soft object and a hard object
in a box. Say We ask questions to learn. Have a student come
to the front of the class. Say Close your eyes. Can you see? (no)
• Then say Keep your eyes closed. Pick one thing from the box
I put in your hands. I’m going to close my eyes, too, so I can’t
see what you pick. After the student has picked an object, turn
away, open your eyes, and say I want to learn about what you
picked. I’m going to ask you questions. Ask How does it feel?
Does it feel hard? Does it feel soft? Is it rough? Is it smooth?
Have the student answer. Then guess what the object is.
Review with the class. Ask students to tell about the object.

While You Read
• Pair students. Have them practice asking questions in the simple
past. Remind them to ask How was? and How were?questions.
• p. 4: Say The man feels something. Write the following questions
on the board and ask aloud: What was it like?
Was it short or long? (long) Was it weak or strong? (strong)
• pp. 5, 6, 7: Have partners alternate asking and answering
questions about each page. If they have difficulty, remind them
to look at the questions on the board.

After You Read
• Assign four groups p. 8, 9, 10, or 11. Have each group write two
questions based on their page. Groups can read aloud their
questions for other groups to answer.

Story Time Video
• View Scene 9: Story Time The Four Blind Men with students.
After each blind man touches the elephant, pause and ask
How does it feel?
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• Play Scene 9: Story Time again, all the way through without
pausing. After students have viewed The Four Blind Men a
second time, draw an elephant on the board. Point to each
part and ask students to describe it.

a cotton ball; small, hard, rough object,
such as a rock

BE THE EXPERT
Our World in Context
The Four Blind Men is a folktale from India. Much
of traditional Indian literature is inspired by the
ancient songs and writings of the Hindu religion.
If possible, point out India on a world map.

Reading Strategy
Ask Questions Asking questions can help
students stay interested in a text and help them
monitor their understanding. Students can ask
questions such as What do I already know
about this? Which words are new to me? Which
sentences did I not understand? How does the
picture help me better understand the words?
What in the story reminds me of something in
my life?

Text Background
A folktale is a very old story passed down from
generation to generation. In the past, folktales
were memorized by storytellers and shared
orally. These made-up stories may include animal
characters and often teach a lesson about life.

VIDEO
Vocabulary 1a a forest, a rain forest, wetlands, grasslands,

MOUSE DEER IN THE RAIN FOREST

desert, the Arctic

Mouse Deer is swimming in the rain forest. Tiger is hungry
and wants to catch Mouse Deer. Can Mouse Deer trick Tiger
to get away from him?

Vocabulary 1b a nest, a hive, a web, a cave, underground,

Created by National Geographic Learning, the Our World readers are six levels of original stories,

mud, an island, ice, snow

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and
activities that bring the reading experience together in a way that fascinates, educates, and informs.

Vocabulary 2 pouch, tongue, fur, wings, horns

Country Mouse Visits City Mouse

Grammar 1 Why . . .? Because . . .

Based on an Aesop’s Fable

Getting to School Around the World
The Four Blind Men

Grammar 2 Infinitive of purpose

Based on a Folktale from India

Mouse Deer in the Rain Forest

ouse
MD
eer
in the Rain Forest

Based on a Folktale from Ghana

While You Watch
• As students watch the video, have them look and
listen for target words that describe animal habitats.
• Pause the video as necessary to allow students to
write down animal habitats they see. Pause the video
when it gives more information about a habitat. Ask
What’s a desert like? Give students time to write down
words that describe the habitat.

After You Watch
• Ask students What’s your habitat? (a house, an
apartment, a neighborhood, a town, a city) Ask What
animal habitats did we see in the video? Draw a large
Venn diagram on the board. Encourage students to
talk about how their habitat and animal habitats are
similar and different. Ask questions such as Does this
animal’s habitat have trees? Does our habitat have
trees? Do both habitats have water? Is our habitat
dark all the time?

Grammar Why . . .? Because . . .; Infinitive of
purpose

Tortoise and Hare’s Race

Resources Video Sc. 9—Story Time;

Based on an Aesop’s Fable

Holiday Colors and Lights

Graphic Organizer: Two-column chart

Coyote’s Weekend
Based on Coyote Maya Folktales

A Folktale from Indonesia

Mouse Deer
in the Rain Forest

Story Time Mouse Deer in the Rain Forest

• Play Scene 1: Introduction. Stop at the picture of the
bird’s nest. Say This video is about animal habitats.
Ask What’s a habitat? (a home, a place where people
and animals live) What habitats do you know?

Vocabulary rain forest, mud, nest, island

Retold by Anna Olivia

Viewing animals in their habitats

Before You Watch

Reading Strategy Summarize

Anansi’s Big Dinner

Song Why? Because

Resources Video Sc. 1–10; Graphic Organizer: Venn diagram

Text Type folktale

A Folktale from Indonesia

LEVEL 3 READERS

Caring for Elephant Orphans

UNIT 5 READER

Zoom In

Mouse Deer is swimming in the rain
forest. Tiger is hungry and wants to
eat Mouse Deer. Can Mouse Deer trick
Tiger and get away from him?

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Vocabulary
• As students view Scene 2: Vocabulary 1a and Scene 3:
Vocabulary 1b, stop the video at the images presented
in the picture frames. Have students name each
habitat. Press Play to bring up the full-screen image
and caption. Note that the Arctic is a habitat that
does not appear in the Student’s Book. Ask What two
vocabulary words can we use to describe the Arctic?

Grammar
• Freeze Scene 6: Grammar 2 after How is it using its
wings? Write students’ responses on the board. Press
Play and have students listen to check their answers.
• Repeat pausing after the questions: How is it using its
tongue? How are they using their horns?

Song

Before You Read
• Build background Say Let’s read a story about a small
animal called a mouse deer that tricks a tiger. A trick makes
someone believe something that is not true. Some people play
tricks to make others laugh. Some people play tricks to get
away with something. Discuss a funny trick, like putting a fake
fly on someone’s desk. Say A fake fly can surprise someone and
make a person think it’s real! Ask students Do you know any
tricks? Have you ever tricked someone?
• Introduce the strategy Explain summarize to students. Say
In this story, we’re going to summarize. Summarize means to
retell. When we summarize, we don’t retell everything. We just
retell the most important parts.

• Put students in three groups. Assign each group one
of the following animals: giraffe, frog, polar bear.
Say Listen for your animal.

• Draw a two-column chart with the headings Who’s in the
Story and What Happened. Under What Happened write
the numbers 1–5. Point to the first column. Say Write the two
animals in the story. Point to the second column. Say Write the
important things that happen in the story.

• Play Scene 7: Song once. Then play Why? Because
again. When each group hears its animal, have
them sing aloud with you.

While You Read

Viewing
• Pause the video as each habitat is presented. Ask
questions to help students talk about the habitats:
Is this habitat dry or wet? Is it hot or cold?
• After viewing ask What other habitats do you know?
What animals live in those habitats? Write this
sentence frame on the board to help students answer:
live in
.

• Stop after every few pages. Ask the following questions and
have students use the answers to complete their charts.
p. 4: Who are the main characters in the story? (Mouse Deer
and Tiger)
p. 6: Why does Mouse Deer trick Tiger about the mud?
(because Tiger wants to eat him)
p. 7: Why does Tiger chase Mouse Deer through the forest?
(because Tiger is hungry)
p. 10: Why does Tiger run to the river and jump in? (because
the hornets are chasing him)

After You Read
• Put students in pairs. Ask students to use their charts to
summarize, or retell, how Mouse Deer tricked Tiger. Have
students reread pp. 6–9 to review the story before summarizing.

Story Time Video
• View Scene 9: Story Time once with students.
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• View it again. Pause the video and ask What does Mouse Deer
say the soup is made of? (chocolate) What does Tiger think
the hive is? (the king’s drum)

Material World Map

BE THE EXPERT
Reading Strategy
Summarize Demonstrate summarizing for the
class. Discuss a familiar movie or story, such as
Cinderella. Ask students to tell you the four to five
most important things about the movie or story.
Then use those details to model a summary for
the class.
To help students summarize, have them underline
key details in the reading. Ask students to focus
on the basic questions of Who, What, When,
Where, Why, and How. Emphasize that students
should use their own words to summarize.

Our World in Context
Mouse Deer in the Rain Forest is a folktale from
Indonesia. A mouse deer is a small animal with
brown fur and white spots and stripes. Mouse
deer eat plants and are usually awake during the
night. Mouse deer live in warm areas in Asia and
parts of Africa.

Text Background
Mouse Deer is a common character in many
Indonesian folktales. Mouse Deer is usually a
“trickster” character. Tricksters are smart and
clever, and like to surprise and confuse other
characters in the story.

VIDEO

UNIT 6 READER

Vocabulary 1a a glass of juice, a bunch of bananas, a loaf of

Text Type folktale

bread, a bowl of sugar, a can of soda, a piece of cake

ANANSI’S BIG DINNER

Anansi is cooking a big dinner, but he needs more food from
the store. He asks Turtle to go to the store. Anansi promises
to share his dinner with Turtle. But will he?

Vocabulary 1b a bag of rice, a box of pasta, a bottle of oil, a
jar of olives

BIG DINNER

Based on a Folktale from Ghana
by George Bennet

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and
activities that bring the reading experience together in a way that fascinates, educates, and informs.

LEVEL 3 READERS

Grammar 1 some and any

Caring for Elephant Orphans
Country Mouse Visits City Mouse

Grammar 2 a few and a little

Based on an Aesop’s Fable

Getting to School Around the World
The Four Blind Men

Song Let’s Go Shopping!

Based on a Folktale from India

Mouse Deer in the Rain Forest

Grammar some and any; a few and a little

Anansi’s Big Dinner
Based on a Folktale from Ghana

Resources Video Sc. 9—Story Time; Graphic

Tortoise and Hare’s Race
Based on an Aesop’s Fable

Holiday Colors and Lights

Anansi’s Big Dinner

Coyote’s Weekend
Based on Coyote Maya Folktales

A Folktale from Indonesia

Anansi is cooking a big dinner,
but he needs more food from
the store. He asks Turtle to go
to the store. Anansi promises to
share his dinner with Turtle. But
will he?

Viewing markets around the world
Story Time Anansi’s Big Dinner
Resources Video Sc. 1–10; Graphic Organizer: Two-column
chart

Zoom In
Vocabulary

Before You Watch
• Play Scene 1: Introduction. Say This video is about
food. Ask What’s your favorite food? What do you
like to eat for dinner? What do you like to eat for
breakfast? Do you eat bread in the morning?

While You Watch
• Have students use words from the video to make a
checklist. Have them create two-column charts with
the headings Have at home and Need to buy.
• Have students list foods under Have at home. Under
Need to buy, have them list foods they need to buy at
the market. Say Pretend you’re going shopping. When
you hear a food, think about if you have it at home.
Point to Have at Home. Write foods you have at home
here. Point to Need to buy. Write foods you need to
buy here. Remember to tell how much or how many.

After You Watch
• Have students practice a dialogue. Write the following
sentence frames on the board:
Excuse me. Is/Are there any
No, I’m sorry. There isn’t/aren’t any

?
.

Have students use their charts to help them ask and
answer questions.

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

• As you watch Scene 2: Vocabulary 1a, Scene 3:
Vocabulary 1b, or Scene 4: Vocabulary 2, pause at
each image.

Before You Read

Grammar

• Predict Hold up the Reader and point to the cover. Say This
story is called Anansi’s Big Dinner. What do you see in the
picture? (a spider, carrots, tomatoes, bananas, a spoon) Who
do you think Anansi is? (the spider) What do you think he’s
going to do in the story? (cook or eat a big dinner)

• View Scene 5: Grammar 1. Replay the animation,
stopping each time a new food is presented. Ask Is
there any pasta? (Yes, there is some pasta.)

• Introduce the strategy Say Think about something you do
in order. For example, think about how you put on your clothes.
What do you put on first—your shoes or your socks? (socks)

• View Scene 6: Grammar 2. Ask questions such as How
many bowls of rice are on the table? (There are a few
bowls of rice.) How much rice is on the table now?
(There’s a little rice.)

• Say Some stories tell what happens first, second, next, and last.
Draw a flow chart on the board. Have students copy the chart.
Label boxes with the numbers 1, 2, 3, 4, 5, 6.

• Have students name each image and use the word(s)
in a sentence.

• Play Scene 7: Song with no audio. Pause for students
to mimic Sofia’s actions and say the words. Then play
Let’s Go Shopping! with the audio on. Have students
act out phrases as they hear them.

• Say As we read, we’re going to fill in this chart. Let’s write what
happens first in the “1” box. (Anansi asks Turtle to buy food.)
Next we write what happens in the “2” box. (2: Anansi asks
for more food; 3: Anansi asks for more food again; 4: Anansi
doesn’t let Turtle in; 5: Turtle tells Anansi to hold the candles;
6: Turtle eats)

Viewing

While You Read

• Preview Scene 8: Viewing without audio. Ask What do
you think the video shows? (people at markets)

• Stop every few pages to ask questions about the story. Add
information to the flow chart together.

Song

• Have students imagine they are cooking a meal. Say
First, decide what you will cook. Write a list of what
you need to buy. Then describe your meal.

p. 3: What does Anansi ask Turtle to do? What’s Anansi doing?
p. 5: What happens when Turtle comes back with the food?
p. 9: What happens when Turtle comes back?
p. 11: How does Turtle trick Anansi?

After You Read
• Have students cut out each box in their flow charts. Cover or
erase the flow chart on the board. Have partners mix up the
boxes and use the information in each to arrange the boxes in the
correct order. Finally, as a class, review the sequence of events.

Story Time Video
• View Scene 9: Story Time with students.
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Vocabulary bottle of (milk), bunch of (carrots),

buy, can of (tomatoes), jar of (pickles), loaf of
(bread), go(es) shopping

Created by National Geographic Learning, the Our World readers are six levels of original stories,

Vocabulary 2 money, price, compare, buy, put away

Reading Strategy Identify Sequence of Events

• View the video again. Pause and ask What happens when Turtle
returns from the store the first time? (Anansi sends him back to
the store for more food.) How does Turtle trick Anansi? (He has
Anansi hold candles so he can’t eat.)

Organizer: Flow chart

Material scissors

BE THE EXPERT
Our World in Context
Anansi’s Big Dinner is based on a folktale from
Ghana, a country in Africa. Ghana is in the
western part of Africa. There are more than
70 cultural groups in Ghana, each with its own
language and traditions. English is the country’s
official language.

Reading Strategy
Identify Sequence of Events The order in which
events happen is called the sequence of events.
Words such as first, next, then, and now give clues
about the order of events. Writing down events
helps students remember and retell a story. It also
helps students check that they do not miss or skip
any main events.

Text Background
“Trickster tales” are a type of folktale. These
folktales are common all over the world,
especially in Native American and African
traditions. The main character is often an animal
with human-like qualities, such as Anansi. The
trickster is clever and tricks other people to get
his way. Sometimes, however, the trickster gets
fooled, as in Anansi’s Big Dinner.

VIDEO

UNIT 7 READER

Vocabulary 1a a muscle, a bone, stretch, bend,

TORTOISE AND HARE’S RACE

a shoulder, a back

Tortoise exercises and eats well. Hare is lazy and eats lots
of junk food. Still, Hare thinks he is faster than Tortoise, and
challenges him to a race. Who will win the race?

Vocabulary 1b a knee, an elbow, fingers, toes, a stomach,

Created by National Geographic Learning, the Our World readers are six levels of original stories,

a chest

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and
activities that bring the reading experience together in a way that fascinates, educates, and informs.

Vocabulary 2 eat vegetables, eat fruit, eat junk food,

LEVEL 3 READERS

Caring for Elephant Orphans

get exercise, get rest

Country Mouse Visits City Mouse
Based on an Aesop’s Fable

Getting to School Around the World

Grammar 1 Simple past: Yes / No questions and short

The Four Blind Men
A Folktale from India

Mouse Deer in the Rain Forest

answers

Anansi’s Big Dinner
Based on a Folktale from Ghana

Tortoise and Hare’s Race
Based on an Aesop’s Fable

Text Type fable

Tortoise
Hare’s
Race

Reading Strategy Make Connections to Personal

and

Experience

Vocabulary a bone, eat junk food, get exercise,
a muscle

Based on an Aesop’s Fable

Grammar Simple past: Yes / No questions and

by Zoe McLoughlin

Holiday Colors and Lights

short answers; too and enough

Coyote’s Weekend
Based on Coyote Maya Folktales

A Folktale from Indonesia

Resources Video Sc: 9—Story Time;

Grammar 2 too and enough

Tortoise and Hare’s Race

Song Let’s Move
Viewing how people and animals move
Story Time Tortoise and Hare’s Race
Resources Video Sc. 1–10; World Map; Graphic Organizer:
4-by-4 matrix

Before You Watch
• Play the video introduction. Say This video is about
keeping fit. Ask What does it mean to keep fit? (to
stay healthy and strong) What can you do to keep fit?
(get exercise, get rest, eat fruits and vegetables)

While You Watch

Zoom In
Vocabulary

• Play Scenes 2–4, stopping at each image in the frame.
Have students identify the vocabulary term and, if
applicable, act out the activity.

Grammar
• Pause on the first frame of Scene 5: Grammar 1.
Ask students to describe what they see on screen.
Continue playing the segment. At the end of the
segment, have students briefly summarize the plot.
(A girl and her mom talk about what the girl did and
didn’t do.)

• Have students write ways to keep fi t. Have them label
the columns in a 4-by-4 matrix Activities, Enough, Not
Enough, and Too Much. Under Activities, make sure
students list eat vegetables, eat fruit, eat junk food,
get exercise, get rest.

• Replay Scene 5: Grammar 1 and Scene 6: Grammar 2.
Then return to each image and role-play the dialogue
with students.

• Model filling in one row of the chart. Ask What’s a
healthy activity? (get exercise) Ask How much exercise
did you get last week? (enough) Have students mark
an X in the Enough column.

• Divide the class in half. Play Let’s Move. Have the
whole class sing along. For verses with questions and
answers, point to one side of the room to ask and the
other to respond.

• Pause the video as necessary to allow students
to list activities. Remind them to mark an X in the
appropriate column of the chart to show what they
did last week.

After You Watch
• Pair students. Have pairs talk about their charts. Then
have partners read this information aloud.

Summary Tortoise exercises and eats
well. Hare is lazy and eats lots of junk
food. Hare thinks he’s faster than
Tortoise and challenges him to a race.
Who will win the race?

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Song

Viewing
• Play the segment without audio. Ask students to
describe what’s happening on screen.
• After viewing, have students give other examples of
video segments that would help explain the topic.

Before You Read
• Activate prior knowledge Ask students questions to get
them thinking about the story. Say Do you run in races or play
sports? How do you get ready? Talk about what you do.
• Introduce the strategy Give examples to help students
understand how to make a connection with a personal
experience. Ask a student about his favorite way to exercise.
Then say I like to (swim), too! I think (swimming) is fun, and it’s
good exercise. Then say to the class I know what (Antonio) is
talking about because I made connections to something that
I know about and do, too.
• Say As we read, we’ll make charts to connect what happens in
the story with what we know and do. Draw a three-column chart
on the board. Label the columns What’s in the Story, What I
Know, and Connection to Me. Have students copy the chart.
• Say As we read, we’ll stop to write what happens. Then we’ll
think about what we know about it. We’ll try to connect the
story to what we know and do.

While You Read
• Stop after every few pages to help students connect the story
to what they know and do in their own lives.
p. 3: What do you know about exercise? What do you know
about junk food?
p. 5: How do you get ready for a game or race?
p. 11: What does Hare learn? What do you learn from your
friends?

After You Read
• After finishing the story, pair students and have partners
compare their charts. Remind students that their connections
will be different. Have students pick one connection and tell
a few sentences about it to their partner.

Story Time Video
• View Scene 9: Story Time once with students.
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• View the story again. Pause the video to ask questions such as
Why doesn’t Hare like to exercise? (He gets tired.) Why does
Hare get tired in the race? (He didn’t keep fi t; he ate junk food.)
How does Tortoise beat Hare? (He’s fi t; he keeps moving.)

Graphic Organizer: Three-column chart

BE THE EXPERT
Reading Strategy
Make Connections to Personal Experience
Personal experience can include both what
students have done and what they’ve learned
about a topic. Making connections to their own
lives can help students better understand a story.
Help students make connections in Tortoise and
Hare’s Race by stopping every few pages and
asking questions about how students are the
same as, or different from, the characters.

Text Background
A fable is a story that teaches a lesson about how
people should act. The characters in fables are
usually animals that speak and act like humans.
Just like humans, these animals have weaknesses,
or bad habits. The purpose of a fable is for
readers to learn from the animals’ mistakes.

Teaching Tip
For activities that require students to talk about
personal experiences, explain that there’s not one
correct answer. Tell students that their answers
should be different from their classmates’. Praise
original responses, and ask for more than one
response to the same question.

VIDEO

UNIT 8 READER

Vocabulary 1a celebrate, remember, dance, decorate,

Text Type nonfiction

HOLIDAY COLORS AND LIGHTS

Color and light play an important part in holiday celebrations
around the world. Read about the diﬀerent ways that
colors and light are used in holiday costumes, parades, and
decorations around the world.

dress up

Vocabulary 1b a parade, fireworks, a feast, a party,

Created by National Geographic Learning, the Our World readers are six levels of original stories,
folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and

a costume, a mask, a lantern

activities that bring the reading experience together in a way that fascinates, educates, and informs.

LEVEL 3 READERS

Vocabulary 2 balloons, candles, a birthday cake,

Caring for Elephant Orphans
Country Mouse Visits City Mouse
Based on an Aesop’s Fable

an invitation, a present

Getting to School Around the World
The Four Blind Men
A Folktale from India

Mouse Deer in the Rain Forest

Grammar 1 Simple past: regular verbs

Anansi’s Big Dinner
Based on a Folktale from Ghana

by Stacy McPherson

Holiday Colors and Lights

Based on an Aesop’s Fable

Holiday Colors and Lights
Coyote’s Weekend
Based on Coyote Maya Folktales

Color and light play an important part in
holiday celebrations around the world. Read
about the different ways that color and light
are used in holiday costumes, parades, and
decorations around the world.

Grammar 2 Simple past: irregular verbs
National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Viewing holidays and celebrations

Two-column chart

Before You Watch
• Play the video introduction. Say This video is all about
holidays and celebrations. How do you celebrate
holidays?

While You Watch
• Have students look and listen for target words that
name actions and for words that name things and
events. Have students sort the words in a two-column
chart with the headings Actions and Things and
Events.
• Ask What word describes an action? (dance) What
word describes a thing? (a present)
• Pause the video as necessary so students can identify,
list, and sort words.

After You Watch
• Pair students. Have each partner choose one item
from each column of his chart. Say Write a sentence
using the two words you chose. Call on pairs to read
their sentences aloud.

Zoom In
Vocabulary
• Play Vocabulary 1a, 1b, or 2, pausing at the images in
the frames. Have students name and define the target
word. Press Play for the full-screen image and caption.

Grammar
• Play Scene 5: Grammar 1 and Scene 6: Grammar 2.
Have students describe the characters, setting, and
story. Have pairs or groups role-play the segment.
• Replay the segments, pausing on each caption. Call
on students to read the captions aloud and describe
what they see in the image on-screen.

Song
• Divide the class into groups and assign each group
one song verse. Play the song and have groups sing
their verse. Have the class sing the chorus.

Viewing
• Put students in five groups. Assign one of the
following countries to each group: China, India, Brazil,
the United States, and Thailand. Say Listen for your
country as you watch. Write what holiday people in
your country celebrate and how they celebrate it.
• Play the Viewing segment. Have groups discuss how
the holiday in their country is celebrated. Have each
group present its celebration to the class.

• Activate prior knowledge Ask these questions to get
students thinking about the topic: What’s your favorite color?
Why do you like it? Where do you see this color? Do you see
this color during holidays you celebrate? What holidays?
• Introduce the strategy Give examples to help students
understand what main ideas and details are. Say The main
idea in a text tells what the text is mostly about. The main idea
is usually near the beginning of the text. Details come next in
the text. Details give more information about the main idea.
• Have a student read aloud the summary on the back of the
book. Say A summary usually tells the main idea of a text
and gives important details. Ask What’s the main idea in the
summary? (People around the world use color and light in
celebrations.)
• Write Main Idea on the board. Beside it, write Celebrations
around the world. Then draw a three-column chart. Label
the first column Celebration and Country, the second column
Detail 1, and the last column Detail 2. Say As we read, we’ll
stop to identify details that support the main idea. As you look
for details, think about what they tell about the main idea.

While You Read
• Stop after every few pages to help students identify details in
the text. Ask the following questions:
p. 3: What country does the first paragraph tell about? What
details tell about celebrations in the country?
p. 5: What fact on page 5 tells how color or light is used in
celebrations?
p. 9: How do Americans celebrate their country’s birthday?
How do these facts support the text’s main idea?

After You Read
• Have students review the completed chart. Ask How do all of
the details support the main idea? How does identifying the
main idea and details help you understand what you read?

Story Time Video
• View Scene 9: Story Time once with students.
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Grammar Simple past: regular verbs; Simple past:
irregular verbs

Reading Strategy Identifying Main Ideas
and Details

Resources Flashcards 138–154; Video Sc: 9—Story
Time; Graphic Organizer: Three-column chart

Before You Read

Story Time Holiday Colors and Lights
Resources Video Sc. 1–10; World Map; Graphic Organizer:

a parade, dance, a costume, a party, fireworks,
remember

Colors and Lights

Tortoise and Hare’s Race

A Folktale from Indonesia

Song Celebrate!

Vocabulary celebrate, a present, a lantern,

Holiday

• View the video again. Pause and ask questions such as What
color is popular during Chinese New Year? (red) What do children
do during Chinese New Year? (They carry lanterns in parades.)
How do families in India celebrate Holi? (They dance and sing in
the streets and throw colored powder at one another.)

BE THE EXPERT
Reading Strategy
Identifying Main Ideas and Details Identifying
the main idea and details in informational text
helps students focus on important facts and
details, and understand how they relate to the
main idea. Help students identify main ideas and
supporting details in Holiday Colors and Lights by
stopping every few pages and asking questions.

Text Background
Informational text gives information about the arts,
sciences, or social studies. Types of informational
texts range from newspaper and magazine articles
to digital information, and from nonfiction trade
books to textbooks and reference materials.

VIDEO

UNIT 9 READER

Vocabulary 1a eat out, go on a picnic, go to the movies, go

COYOTE’S WEEKEND

to the beach, visit a museum, stay home

On Saturday, Rabbit sees Coyote having a picnic. On Sunday,
Rabbit sees Coyote cooking fish. Can Rabbit trick Coyote to
get Coyote’s food?

Vocabulary 1b text my friends, win, lose, exciting,

folktales, myths, and non-fiction from around the globe. Following the readings are fun facts and

Country Mouse Visits City Mouse
Based on an Aesop’s Fable

Getting to School Around the World

Grammar 1 Simple past: wh- questions and negative

The Four Blind Men
Based on a Folktale from India

Mouse Deer in the Rain Forest

negative; go + verb + -ing

Anansi’s Big Dinner
Based on a Folktale from Ghana

Reading Strategy Understanding and

Tortoise and Hare’s Race
Based on an Aesop’s Fable

Holiday Colors and Lights

Comparing Characters

Coyote’s Weekend
Based on Coyote Maya Folktales

A Folktale from Indonesia

Grammar 2 go + verb + -ing

Coyote’s Weekend

Song Free Time
Viewing activities people do on the weekend
Story Time Coyote’s Weekend

• Play the video introduction. Say This video is about
things we do on the weekend. Ask Did you have a nice
weekend? What did you do?

While You Watch
• Have students draw a T-chart with columns labeled
Do and Don’t. As students watch the video, have
them listen for words that tell about weekend
activities.
• Pause the video when weekend activities are shown.
For each activity, ask Do you (go horseback riding) on
the weekends? Have students write the activity in the
Do or Don’t column of their charts.

After You Watch
• Ask students to say sentences about what they do
and don’t do on the weekend. Provide this sentence
frame for students to complete and say aloud:
I don’t
on the weekend, but I do
.

Grammar Simple past: wh- questions and

LEVEL 3 READERS

Caring for Elephant Orphans

go horseback riding, go ice skating

Before You Watch

go swimming

by Ruben Garcia

activities that bring the reading experience together in a way that fascinates, educates, and informs.

Vocabulary 2 go hiking, go swimming, go fishing,

T-chart; Word web

Vocabulary go hiking, go on a picnic, go fishing,

Weekend

Based on Coyote Maya Folktales
Created by National Geographic Learning, the Our World readers are six levels of original stories,

interesting, busy

Resources Video Sc. 1–10; World Map; Graphic Organizers:

Text Type folktale

Coyote’s

Zoom In

On Saturday, Rabbit sees Coyote
having a picnic. On Sunday, Rabbit
sees Coyote cooking fish. Can Rabbit
trick Coyote to get Coyote’s food?

National Geographic Learning, part of Cengage
Learning, provides customers with a portfolio of
quality materials for PreK-12, academic, and adult
education. It provides instructional solutions
for EFL/ESL, reading and writing, science, social
studies, and assessment, spanning early childhood
through adult in the U.S. and global markets.
Visit ngl.cengage.com

Vocabulary
• During Scene 2, 3, or 4, pause after each frame with
an activity. Ask What activity is this?
• Have students name each activity. Then ask students
to say a word to describe each activity, such as
exciting, interesting, fun, or boring.

Grammar
• View Scene 6: Grammar 2. Say Watch what the bears
do on the weekend. Think about what they go to do.
• After viewing the animation, ask What did the bears
do first? What did the bears do next? What did the
bears do after that? Ask students to respond using
The bears went
.

Before You Read
• Activate prior knowledge Hold up Flashcards 158 (go on
a picnic), 167 (go fishing), and 168 (go hiking). Ask students
Do you like to go hiking? Do you like to go on picnics? Do you
like to go fishing? Say A character in our story, named Coyote,
likes to do these things on the weekend. Then ask Do you like
to trick people? Do you know any tricks? Say Another character
in our story, named Rabbit, likes to trick Coyote.
• Introduce the strategy Say As we read, we learn about
the characters in the story. Guide students to look for details
about what Coyote and Rabbit look like, how they think, and
what they like to do. Say When we know about, or understand,
Coyote and Rabbit, we can talk about how they’re the same
and different.

BE THE EXPERT
Our World in Context
The Mayan people created one of the greatest
ancient civilizations. The Maya lived in southern
Mexico, Guatemala, and Northern Belize—much
of what is now called Central America. The
Maya constructed more than forty cities in these
regions, and built large temples, pyramids, and
palaces. Today, many descendants of the Maya
people still live in Central America.

Text Background

• Play Free Time once. Play it again. Have students act
out Sofia’s movements with her.

• Have students draw two word webs, with Coyote in the center
of one web, and Rabbit in the center of the other. As students
read, have them write words and phrases in the outer circles
that describe what each character does.

Viewing

While You Read

• Pause the video after each activity. Ask Do you (go
fishing) on weekends? After students answer, have
them give more information. Ask Where do you (go
hiking)? Who do you (go on picnics) with?

Reading Strategy

• Stop every few pages and ask questions to help students
understand each character.

Song

p. 5: How does Coyote get his food? How does Rabbit get his
food?
p. 7: Does Coyote work hard to get his food? How does he get
fi sh?
p. 11: Does Rabbit catch his own fi sh?

• After they fi nish reading the story, ask students to work with a
partner and use their word webs to compare what Coyote and
Rabbit each did and didn’t do. Have students write down
sentences to share with the class. Remind students to use went
and didn’t go.

Story Time Video
• View Coyote’s Weekend once with students. Ask What does
Coyote do on the weekend?

Unit 9

Story Time; Graphic Organizer: Word web

Coyote’s Weekend is based on a Mayan folktale.
People around the world use folktales to tell
about their past or to teach an important lesson.
Members of one generation pass down folktales
to younger generations. The Mayan people
drew symbols and pictures on paper made
from the bark of fig trees. They made books
using this paper to tell and pass down stories
about their past.

After You Read
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Resources Flashcards 158, 167, 168; Video Sc: 9—

• View the video again. Pause the video and ask questions such as
Why does Rabbit trick Coyote with the rock? (Rabbit wants
Coyote’s food.) What does Coyote see that he thinks is cheese?
(the moon’s refl ection) Why does Coyote drink all the water in
the pond? (He thinks there’s cheese under the water.)

Understanding and Comparing Characters
Understanding characters helps students to
compare and contrast them. Students learn about
characters by paying attention to character
traits—how the characters look, think, and act.
Help students understand and compare Coyote
and Rabbit by asking questions about what they
do to get food.

