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executive
Summary

the courses and assessments were piloted with 4,333 teachers 
in ten countries in 2012.

implementation models varied depending on national context: 
some were embedded in national education reforms (e.g., 
italy, mexico) while others operated independently with pre- 
and in-service teachers (e.g., Brazil, china, Korea). 

in feedback collected via a post-pilot survey, the majority of 
teachers—86%—found the course they were enrolled in “very 
useful” or “useful.”

64% of the teachers found the learning platform for the web-
based courses easy to use. 

the ELTeach program is an online professional development 
program consisting of two courses, each with a coordinated 
assessment leading to a score report and certificate for individual 
teachers. While many typical professional development programs 
emphasize general english proficiency and global descriptions 
of elt methodology, the ELTeach program is distinctive in its 
approach. it focuses on specific english language for classroom 
teaching and on professional knowledge that, while drawn from 
a global review process, enables teachers to connect what they 
learn to their local teaching contexts.

teachers spent an average of 36 hours on the course: 52% of 
that time on Managing the Classroom, 29% on Understanding 
and Communicating Lesson Content, and 15% on Providing 
Feedback.  (see page 21, Figure 8.)

54% reported that the course helped to increase their overall 
confidence using english for teaching, as well as in each of the 
functional categories: Managing the Classroom, Understanding 
and Communicating Lesson Content, and Providing Feedback. 
(see page 21, Figure 9.)

78% of the teachers rated the functional language as the most 
useful aspect of the course. 52% appreciated the self-access, 
web-based design. the speech recognition component of the 
course was positively rated: 41% found the practice helpful 
and 43% valued the feedback on pronunciation. (see page 21, 
Figure 9.)

English-for-Teaching

teachers spent an average of 32 hours on the course, with the 
time almost equally divided between the two functional areas: 
50% on Foundations of Professional Knowledge and 46% on 
Core Teaching Practices. (see page 23, Figure 10.)

52% of teachers appreciated the self-access, web-based design. 
Within the course, 67% rated the professional discourse the 
most useful, and 62% reported that they appreciated that the 
content related to what they already know and do. (see page 
23, Figure 11.)

Professional Knowledge for ELT
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Executive Summary

the ELTeach program includes two assessments developed 
by educational testing service (ets): the TEFT™ Assessment 
(Test of English-for-Teaching) and the TPK™ Assessment (Test of  
Professional Knowledge for ELT).  each underwent a rigorous 
process of design and development. the design of these 
assessments was based in a thoroughly integrated manner on 
the ELTeach program principles and the curricula for English-for-
Teaching and Professional Knowledge for ELT, respectively. 

initial forms of the TEFT and TPK assessments were administered 
in the fall of 2012 to teachers who had completed the pilots of 
the learning materials. the TEFT assessment was administered 
to 2,383 teachers, and the TPK assessment was administered to 
1,950 teachers. this extensive piloting phase provided important 
information about whether the assessments were working as 
planned by providing data about the effectiveness of task types 
as well as the reliability of scores.

the assessments

Both courses were successful in preparing teachers for the 
assessments. 

there was adequate variability in the assessment scores to 
make meaningful distinctions among teachers at different 
performance levels on each test. 

Both the TEFT assessment and the TPK assessment have more 
than adequate reliability for their intended uses. 

total scores, accompanied by descriptions of three bands of 
performance, provide the most reliable information about 
teachers’ performance. 

additional information about how teachers performed on 
several categories of questions on each assessment is provided. 

the score reports for the TEFT and TPK assessments have been 
designed to provide information to teachers and other stakeholders 
that will be useful in designing further professional development. 
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1 the Case for ELTeach 

to prepare students to participate in this globalized world and 
economy, educational authorities are confronting the need 
to expand and improve the teaching of english. ministries of 
education are increasing the number of years of mandated 
english instruction. instead of beginning language instruction 
at the secondary level, students are often expected to start 
studying english at the primary level (e.g., Graddol, 2010, 2006). 

these demands are forcing an expansion of the teaching force 
in public-sector english language teaching (elt). For students at 
the primary and secondary levels, access to teachers who have 
the necessary knowledge and skills to teach english effectively 
in English is seen as a critical factor in the development of 
their english proficiency (Butler, 2004). the challenge facing 
authorities is to determine how to provide the professional 
development teachers need so that students have access to high- 
quality english language instruction. 

in the 21st century globalized world, 

english has become an indispensable 

resource that provides increased 

access to economic and social rewards.

most approaches to professional development have relied 
on broad-based english language instruction to develop 
teachers’ general proficiency. often offered as face-to-face 
training programs, these strategies do not address the scale 
and the particular needs of teachers in public-sector school 
systems (consolo, 2006; elder, 2001). these approaches offer 
a generalized view of language and of teaching that often do 
not connect with what teachers are doing in the classroom on 
a daily basis. it is this contextualized focus—on what teachers 
do and what they can learn to improve their daily practice—that 
characterizes the ELTeach program. 

the ELTeach program is built on the premise that teachers want 
to be professionally competent. they want to use english in the 
classroom in order to teach it (language competence for teaching) 
and to understand and be able to articulate the reasons for what 
they do (professional knowledge). these needs are promoted 
through developing their confidence. When teachers learn and 
practice what is new in the context of what they already know, 
they become more confident in enacting new knowledge and 
skills in their daily practice. 

the ELTeach program addresses the professional development 
challenge through individually accessed, self-paced learning 
materials that offer unlimited practice opportunities. the 
materials are aligned to a set of assessments. together, the learning 
materials and assessments are designed to ensure that teachers of 
english have the language and professional knowledge necessary 
to implement their national english curricula successfully and 
confidently. Because the coursework and practice opportunities 
are delivered online, the ELTeach program is accessible anywhere 
and anytime, thereby accommodating teachers’ busy personal 
lives and professional schedules. the online training also offers 
a cost-effective, scalable solution that supports educational 
reform and the improvement of classroom teaching in elt. 
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the course is divided into six sections, which follow the three 
functional areas mentioned on the previous page: Managing the 
Classroom, Understanding and Communicating Lesson Content, 
and Providing Feedback. Within each section, the units have four 
distinct parts: 

 in Preview, teachers are asked to think about the language they  
 already know for the particular classroom task. they then rate  
 their confidence using the language to do the task. this self- 
 reported confidence data becomes part of the reporting of the  
 course.

 in Learn teachers are introduced through video, art, and   
 audio to vocabulary and phrases situated in typical classroom  
 interactions and contexts. 

 to Practice this language, teachers do a variety of interactive  
 activities (including speech recognition tasks) to help them  
 to develop confidence in using the language.

 Finally, they are asked to Reflect on when and how they might  
 use the language they have learned in their own classroom  
 context.

2
the ELTeach Program 
the ELTeach professional development program

provides learning materials with aligned assessments 

that lead to certificates for individual teachers as well as 

analytic information for sponsoring organizations. the 

program includes the following components: 

two Courses

English-for-Teaching addresses the functional english language 
needed for classroom teaching. Professional Knowledge for ELT 
supports teachers in developing professional knowledge and 
reasoning about their teaching. Both courses were developed 
by national Geographic learning, a part of cengage learning. 
they are described more fully in the following sections.

the English-for-Teaching Course

to build teaching capacity, the English-for-Teaching course 
provides teachers with the specific classroom language needed 
to teach the material they are expected to teach in English. 
the course is designed to address three functional areas of 
classroom language.

the English-for-Teaching course presents classroom language 
in contexts typical of those that teachers encounter every day 
and provides practice with that language in listening, speaking, 
reading, and writing. it consists of approximately 50-60 hours 
of self-paced online instruction spread over 45 units. Figure 1 
outlines the course structure. 

Figure 1: 
English-for-Teaching
course structure 

at the start of the course, teachers complete a Pre-Course 
Planner—a set of 22 questions that asks them to rate their 
confidence to do a variety of classroom tasks in english on a 
three-point scale. upon completing the survey, the teachers 
receive a personalized learning path that suggests which units 
to focus on. this individual focus helps teachers to organize their 
time; however, it is made clear that all units and topics are tested 
on the assessment. this comprehensive approach is necessary to 
provide both the teacher and the sponsoring organization with 
documentation of performance in all areas of the course.

Surveying Professional Confidence 
in English-for-Teaching
 

the Course Structure 

Understanding
lesson Content

Communicating 
lesson Content

assessing
Student Work

 Giving
Feedback

Putting it together

two assessments

the TEFT™ Assessment (Test of English-for-Teaching) and the 
TPK™ Assessment (Test of Professional Knowledge for ELT), 
which are directly aligned with the courses, were developed by 
educational testing services (ets). they are described more fully 
in section 5, page 24.

Managing the Classroom

Understanding and Communicating Lesson Content

Providing Feedback

Managing the
Classroom a

Managing the
Classroom b
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The ELTeach Program

For each of the 90 topics in the course, there is a Check Your 
Understanding activity, which gives teachers the chance to 
verify their grasp of the concepts presented. this feature also 
functions as a formative self-assessment that allows teachers to 
review areas in which they may need more study.

at the end of each section, teachers are given an opportunity 
to reflect on the topics and apply them to their own work in the 
classroom. to promote further study, they are also provided with 
references and resources for continued professional development.

the course ends with the Putting It Together section, which 
provides teachers with an opportunity to practice items similar 
to those they will encounter in the TPK assessment.

The Professional Knowledge
for English Language
Teaching Course

the Professional Knowledge for ELT course presents concepts and 
english terminology to support teachers’ pedagogical decisions 
in the classroom. the course includes 90 topics that have been 
identified as central to english language teaching and thus help to 
develop effective and informed teachers of english. these topics 
form the basis of a professional language of more than 300 key 
terms that are introduced and recycled throughout the course. 
to support their use, these terms are easily accessible through 
a linked glossary that gives the pronunciation and definition of 
each term.

Surveying teacher Familiarity
with Course topics

as a first step, teachers complete a Pre-Course Planner—a set of 
22 questions that asks them to rate their familiarity with topics 
in the course. on completion, teachers receive a personalized 
learning path that suggests which units they should focus on. 
as in the English-for-Teaching course, all units and topics are 
tested on the assessment in order to provide the teacher and the 
sponsoring organization with documentation of performance in 
all areas of the course.

the Unit Structure

the Professional Knowledge for ELT course has two parts: 
Foundations of Professional Knowledge and Core Teaching 
Practices. the Foundations of Professional Knowledge sections 
present key ideas and theories, which are essential to english 
language teaching as a global profession. they explore the 
various aspects of language learning, language teaching, and 
the english language itself.

the Core Teaching Practices sections are organized around the 
classroom functions of planning, teaching, and assessing, which 
teachers perform on a daily basis. these sections explain key 
concepts and present techniques and activities for teaching and 
assessing grammar, vocabulary, and the four skills of listening, 
speaking, reading, and writing. Figure 2 outlines the course structure.

Figure 2:
Professional
Knowledge for ELT
course structure

the six sections of the course are followed by the Putting it 
Together section, which provides teachers with an opportunity 
to practice items similar to those they will encounter in the 
TEFT assessment.

the specific focus on practicing and using the functional 
english language needed to manage classroom instruction, 
understand and communicate lesson content, and provide 
students with feedback is key to developing teaching quality. 
Practicing this language comes through the English-for-
Teaching learning materials; using the language is documented 
in the coordinated assessment.

language
learning 

Vocabulary

Grammar 

Speaking

listening

Reading

Writing

 language 
teaching

essentials
of english

Foundation 
Sections

teaching 
Sections

Putting
it together
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3
the Framework for English-for-Teaching

Developing the
ELTeach Frameworks

the ELTeach program was developed

through an extensive process of consultation 

and collaboration on a global scale. 

two frameworks—one for English-for-Teaching 

and the other for Professional Knowledge for 

ELT—were developed as a foundation for 

the program. each framework anchors its 

respective course and the corresponding 

assessment. through the process of 

developing the courses and assessments in 

tandem, the frameworks guarantee alignment 

across program components.

English-for-Teaching is anchored in a unique concept of language 
use in teaching.  research has established that teachers use 
english in the classroom when they are confident of their control 
over the specific language they need to conduct classes in the 
target language (zakeri & alavi, 2011; chacón, 2005). However, 
there is little evidence that general language proficiency 
necessarily provides them with that confidence (consolo, 2006; 
Butler, 2004). the English-for-Teaching framework derives from 
the concept of knowledge-for-teaching (e.g., in mathematics, see 
Ball et al., 2008), which in turn stems originally from shulman’s 
work (1987) on pedagogical content knowledge. in the context of 
elt, the concept focuses on language competence for teaching: the 
specific control that a teacher has over the functional language 
used to carry out regular classroom tasks. akin to other language 

the Framework for 
Professional Knowledge for English Language Teaching

the framework for Professional Knowledge for ELT was developed 
in a three-step process. the initial framework was developed 
through a review of national and regional standards, as well as 
those from international professional organizations. the aim 
was to identify shared elements across these documents that 
detailed what elt teachers need to know and do. 

the draft framework was then tested against a consensus of 
professional knowledge in elt. to do this, the Heinle (now 
national Geographic learning) professional development 
library of 32 titles published over a span of 26 years served as 
a database. the premise was that these books, which had been 
peer-reviewed as manuscripts for initial publication and have 
continued to influence the global elt community, function de 
facto as accepted statements of professional knowledge. to 
test this hypothesis, the content of each book was analyzed at 
the chapter level and then tagged to the categories of the draft 
framework. this work resulted in an elaborated framework that 
corroborated the initial categories, identified some additional 
ones, and added detailed exemplars within each category.

the Professional Knowledge for ELT framework was finalized 
in consultation with a second global panel of experts. the 
framework identified and distilled nine core areas, three of 
which were designated as foundational knowledge, and six of 
which addressed core-teaching skills.

together the frameworks for English-for-Teaching and Professional 
Knowledge for ELT serve to align the learning materials and 
assessments. For teachers, this alignment means that they can 
be certain they will be tested only on what they have studied, 
which contributes directly to professional confidence. they 
can also be confident that the assessment documents what 
they can do, so it is immediately relevant to their teaching. the 
resulting closely coordinated system underpins the core claim 
that the ELTeach program helps classroom teachers to teach 
more confidently within the guidelines and expectations of 
their national curricula and in line with global standards and 
professional expectations.

for specific purposes, there are three elements that make up 
language-competence for teaching: language knowledge (which 
combines elements of language ability with the specific lexicon 
and register of the classroom); content knowledge (which includes 
knowledge of curriculum, instruction, and school setting); and 
situated use (which is the classroom).

English-for-Teaching was developed in consultation with a global 
panel of english language teaching experts, who met over a 
three-month period to produce an operational framework. the 
panel also generated a “language bank” of functional classroom 
english and a bank of typical teacher tasks and classroom topics 
assembled from national curricula, student textbooks, and 
relevant classroom-based research.
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4 Piloting the
Course Materials 

the ELTeach program was tested through

an extensive global piloting process,

which included both the learning materials 

and assessments. the purpose of this global 

pilot was three-fold. this section describes the 

design and results of the pilot of the learning 

materials. Section 5 discusses the piloting of 

the assessments and the results.

to test the viability of the online design of both the learning 
materials and assessments

to investigate different contexts of use of the learning 
materials

to gather data on the assessments for validation and 
psychometric purposes

Various training designs were used in this piloting period. these 
ranged from a self-study design to a blended-learning model, 
which incorporated the ELTeach program into an existing training 
program. in Brazil, china, and Korea for example, teachers 
were recruited from pre-service teacher education programs 
in universities as well as from in-service training events and 
national teachers associations. they participated in the courses 
on a voluntary basis, with little or no local training support. in 
contrast, in italy and mexico, the ELTeach program was embedded 

Countries and
Collaborating institutions
With the support of national and local educational authorities, 
national teacher associations, research institutes, universities, 
and partner organizations, the ELTeach program was piloted in 
ten countries on five continents. the piloting period, which ran 
for five months, was successfully concluded in october 2012. 

implementation Designs

as part of regional or national education reforms. in these cases, 
teachers who were already involved in professional development 
through the reform were monitored and supported by the 
trainers and administrators who were managing the reform. the 
richness of these diverse settings helped to guarantee that the 
pilot provided accurate, on-the-ground information both about 
the course materials and the proof-of-concept.

a wide range of institutions participated in the recruitment of 
teachers. as a result, the pilot course participants included both 
pre- and in-service teachers at all grade levels, in urban and 
rural public-sector schools, as well as in universities and training 
organizations. table 1 details the number of teachers in each 
course in the ten pilot countries, as well as the names of the 
sponsoring ministerial agencies where relevant.

country sponsoring institution English-for-Teaching Professional Knowledge for ELT total

Brazil

sao Paulo municipal 
Board of education

sao Paulo state Board 
of education

61 100 161

chile 39 59 98

china
national institute of 
educational sciences

1,236 1,196 2,432

Dominican republic 124 9 133

italy

ministero 
dell’istruzione, 
dell’università e della 
ricerca

348 n/a 348

Korea 78 92 170

mexico
sinaloa state
secretaría de educación 
Pública y cultura

274 183 457

mongolia 15 26 41

Peru 81 111 192

Vietnam

Department of 
Vocational training

Department of 
education and 
training in 
Dong thap; Ha Dong; 
tien Gang; 
Vinh loh; Ho chi 
minh city

127 174 301

total 2,383 4,3331,950

Table  1: Participation in the 2012 pilot by country
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Piloting the Course Materials 

levels of english

as a professional development program that will function in a 
range of teaching contexts, the ELTeach program is designed to 
be accessible to teachers with varying levels of english. teachers 
in the pilot were asked to self-rate their general english language 
proficiency as part of the data collection process. in the English-
for-Teaching course, 64% rated themselves as “beginning” in 
general proficiency, while in the Professional Knowledge for ELT 
course, 66% rated themselves as “intermediate.” 

Participating 
teachers

Demographics

4,333 teachers completed the ELTeach pilot in 2012: 2,383 took the 
English-for-Teaching course and 1,950 the Professional Knowledge 
for ELT course. of these, the majority were female (87% in 
English-for-Teaching and 84% in Professional Knowledge for ELT), 
which reflects the demographic of the global elt teaching force. 
in terms of age, 58% of the females and 66% of the males were 
under the age of 35 (again, like the global teaching force). the 
majority of the teachers—68%—teach at the lower-secondary 
level or below. since these grade levels are defined differently 
in national systems, the key finding is that the pilot teachers 
conform to the target audience for the program. 

Fig. 3
Number of years of professional training: 

English-for-Teaching

Fig. 4
Number of years of professional training:

Professional Knowledge for ELT

no experience 1-2 years

3-4 years 5+ years

an online post-pilot survey was sent to all teachers who 
participated in the pilot. there were 1,689 teachers who responded 
to the survey. While the learning platform offers the possibility of 
highly detailed analyses based on teacher characteristics (e.g., 
makeup of cohort, years of classroom experience, level of previous 
professional training, etc.), this report addresses only broad 
patterns. 

overall feedback collected via the post-pilot survey showed 
that the majority—86%—of teachers found the course they 
were enrolled in “very useful” and “useful.” (see Figure 5.) over 
half—54%—reported that the course helped to increase their 
confidence in english. 

What teachers Said about
the Pilot experience

since the course is web-based, it was important to confirm the 
ease of access to and use of the learning management system. 
more than half of the respondents—65%—reported that the 
platform was “very easy” or “easy” to use. (see Figure 6.) 

Fig. 5
Survey: How useful do you think the course

content will be for your teaching in the future?

Fig. 6
Survey:  How easy was it to use the

website for the course? 

22

Very easy easy

Difficult Very difficult

2%

46%
40%

51%

14%12%

23%

12%

26%

24%
20%

30%

26%
32%

14%

28%

Professional background

teachers in the pilot had a range of teaching experience and 
professional training, which was important because the program 
is designed for both new teachers entering the classroom and 
those who have classroom experience. in terms of teaching 
experience, 54% of the teachers taking the English-for-Teaching 
course and 67% of the teachers taking the Professional Knowledge 
for ELT course reported having three years of experience or more. 

in terms of professional training, 44% of the teachers taking the 
English-for-Teaching course and 54% of the teachers taking the 
Professional Knowledge for ELT course reported having received at 
least three years of professional training.
(see Figures 3 and 4.)

not useful somewhat useful

useful Very useful
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in a course designed to build on what teachers know, it is 
important to understand their starting point. Figure 7 shows 
how teachers reported self-confidence in doing tasks in english 
at the start of the course, as rated on a three-point scale. it 
is interesting to note that teachers coming into the course 
reported feeling more confident doing classroom tasks in 
english when they are highly scaffolded by student materials. For 
example, teachers were confident “reading texts from student 
materials” (2.4 on a three-point scale) and “understanding 
textbook instructions” (2.3). they reported being less confident 
with tasks that require more open-ended interaction with 
students in english, such as “explaining english grammar” 
(1.8) or “disciplining students” (1.9). they also reported less 
confidence with tasks that seem to be entirely new, such as 
“making announcements in english” (2.0). this may be either 
because teachers do not feel confident in their command of 
the english that they need to do the tasks, or because they feel 
that the students would not understand these more varied and 
dynamic interactions.

teacher Confidence 

0

5

10

15

20
19:00

10:25

5:32

1:22

1 not
  confident

2 somewhat
   confident

3 Very
   confident
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managing the classroom

understanding and
communicating lesson content

assessing and
Giving Feedback

Fig. 7
English-for-Teaching

Fig. 8
time by functional area: 
English-for-Teaching

as mentioned previously, the content in the English-for-Teaching 
course is organized in three major functional categories: Managing 
the Classroom, Understanding and Communicating Lesson Content, 
and Providing Feedback. these categories also serve to anchor the 
score report for the TEFT™ Assessment.
 
as Figure 8 shows, teachers spent an average of 36 hours on 
the course. more than half of these hours were spent on the 
Managing the Classroom sections (52%), followed by sections 
on Understanding and Communicating Lesson Content (29%) and 
on Providing Feedback (15%). the introductory material and the 
Putting It Together section accounted for only 4% of their time. 
this general distribution of time spent would be expected based 
on the number of units in each section of the course. However, 
since the course is self-access and web-based, teachers were free, 
and even encouraged, to spend their time where they felt it would 
be most useful. their allocation of time spent suggests that the 
learning materials were considered useful across the board.

How teachers Spent their time

managing understanding

Feedback miscellaneous

 52%

 2.3

 2.3

 2.15

 54%

 29%

teachers rated the functional language in the English-for-Teaching 
course as the most useful aspect of the course (78%), and more 
than half the users (52%) appreciated the self-access, web-based 
design that allowed them to organize the work within their own 
professional and personal schedules. Within the learning platform, 
the practice and feedback, often provided by the speech recognition 
component of the course, were positively received, with 41% 
of users rating the practice as helpful and 43% appreciating the 
feedback on pronunciation. (see Figure 9.)

How teachers Felt about
the experience 

Gains in perceived confidence are based on data from the Pre-Course 
Planner and confidence ratings at the end of activities. teachers 
reported an increase in confidence in each of the functional 
categories in the course as captured on the three-point scale in 
the Pre-Course Planner, as well as an increase in their professional 
confidence overall. these increases were fairly consistent across 
the functional areas of the course: Communicating Lesson Content 
(up 33%) and Providing Feedback (up 34%) were slightly higher than 
Managing the Classroom (up 26%).

teachers’ Perceived Gains
in Confidence

the course was self-paced.

the course helped me feel more confident using english in my classroom.

the activities were similar to the things i do in my classroom.

0 20 40 60 80 100

Fig. 9
Popular features of the
English-for-Teaching course

total number of hours:
36:19

Hours

the 2,383 teachers in the English-for-Teaching course revealed 
interesting patterns in their response to the learning materials: 
how they rated their confidence before and after the course 
units, and how they spent their time during the course. this 
data about confidence and time spent provides a picture of the 
teachers’ experiences with the course. 

English-for-Teaching
Course Participants

 78%
i learned english phrases that i can use in my classroom.

 43%
i got feedback on my pronunciation.

 41%
there was a good amount of practice.
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Piloting the Course Materials

1,950 teachers participated in the global pilot of the Professional 
Knowledge for ELT course. Data from the learning platform 
showed some interesting patterns in participants’ familiarity 
with the course topics, either in their native language or in 
english, and how they actually spent their time during the 
course. While more in-depth analyses are possible and will be 

the Professional Knowledge for ELT Course

at the beginning of the course, teachers were asked to complete 
a Pre-Course Planner in which they indicated how familiar they 
are with the course topics. many teachers may have studied, 
and indeed be conversant with, some of the topics through 
their professional preparation. the assumption in doing this 
initial inventory, however, is that they will be able to build on 
and extend what they already know. the rating choices are: “i 
am not sure about this topic” (= 1); “i know about this topic in 
my own language” (= 2); and “i know about this topic in english” 
(= 3). in this sense, the scale is discontinuous, though essentially 
a mean below 2.0 would indicate a general lack of familiarity 
with the topic either in the teacher’s own language or in english, 
while a mean above 2.0 would suggest some self-reported 
familiarity with the topic in english. among those completing 

Familiarity with Course topics

the course for the global pilot, teachers reported familiarity in 
each of the functional categories of the course, which was to be 
expected. the level of pre-course familiarity varied, however, 
from a relatively high score on topics like “learning styles and 
motivation as factors affecting language learning” and “teacher 
roles and communication patterns in the classroom” (2.2 on 
a three-point scale), topics they would likely have studied in 
their teacher preparation in english, to a low on topics such 
as “identifying learning outcomes for language lessons” (1.7), 
“ways to teach and assess writing” (1.8), or “ways to teach 
and assess listening” (1.9), topics they were less likely to have 
studied in english.

0

5

15

10

20

16:03

14:44

1:16

Fig. 10
time spent by functional area: 
Professional Knowledge for ELT

total number of hours:
32:03

Foundations

core teaching Practices

miscellaneous

as Figure 10 shows, teachers spent an average of 32 hours 
completing the course. of that total, they divided their time 
almost equally between the two functional areas, with 50% of 
their time on Foundations of Professional Knowledge and 46% 
of their time on core Teaching Practices. the introductory 
material and the Putting It Together section accounted for 
only 4% of their time.

in the Professional Knowledge for ELT course, more than half the 
teachers (52%) appreciated the self-access, web-based design. 
Within the course, teachers rated the professional discourse as 
the most useful feature of the course (67%). they also reported 
that the content was related to what they already know and do 
(62%). 

How teachers Spent their time

How teachers Felt about
the experience 

 52%
the course was self-paced.

 53%
the course helped me do professional development in english.

 24%
the PDF documents were useful to me.
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Fig. 11
Popular features of the
Professional Knowledge for ELT course

 67%
i learned professional vocabulary and terms in english.

 62%

the content reinforced concepts that i learned in
my teacher preparation courses.

 39%
the teaching sections focused on actual textbook activities.

undertaken when the program is fully operational, this report 
addresses some of the broad patterns. the patterns are reported 
here by the two major functional categories (Foundations of 
Professional Knowledge and Core Teaching Practices) that served 
to organize the learning materials and to align the assessment 
with them.
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the construct being assessed in the TEFT assessment is novel, 
focusing on essential english language skills needed to teach 
english in english. the TEFT assessment also has three sub-claims, 
each relating to one key element of the overall eFt framework.
(see Figure 12.)

assessments for both courses in the ELTeach program underwent 
a rigorous process of design and development. in designing the 
TEFT and TPK assessments, specialists at educational testing 
service (ets) followed an evidence-centered design process. in 
this process, the assessment designers begin by identifying the 
claims about the knowledge, skills, or abilities of test takers that 
will be made based on the test. they then describe the types of 
evidence needed to support these claims, and then identify or 
design appropriate assessment tasks (e.g., test questions) that 
will capture appropriate evidence. 

Functional area test claim

managing the classroom the test taker can engage with students in simple and predictable classroom exchanges.

understanding and 
communicating
lesson content

the test taker can understand content for students and tasks for the teacher, as included in 
instructional materials, and can present lessons in class based on a defined curriculum and 
instructional materials.

Providing Feedback the test taker can provide basic oral and written feedback to students. 

the assessment designed to evaluate this construct contains a 
variety of task types, including tasks that call on test takers to 
listen, speak, read, and write—often in an integrated fashion—
as well as multiple-choice questions. the TEFT assessment is a 
computer-based test that contains a total of 140 test questions and 
takes approximately two hours and thirty minutes to complete. 
the test is organized into two sections. section a, Preparing 
for Lessons, contains 80 items and is divided into three parts 

5 Piloting the assessments

the ELTeach program includes two assessments: 

the TEFT™ Assessment (Test of English-for-

Teaching) and the TPK™ Assessment (Test of 

Professional Knowledge for ELT). a key feature 

of the ELTeach program is that the design of 

these assessments was based, in a thoroughly 

integrated manner, on the program principles 

and the curricula for English-for-Teaching and 

Professional Knowledge for ELT, respectively, as 

described in the previous sections. 

as the tests moved from the design to the development stage, 
multiple reviews were conducted, by experts both within and 
outside of ets, to ensure that the assessments met their intended 
uses. these reviews focused on ensuring that the content of each 
test item matched the instructional content, as well as checking 
that the instructions were clear, the scoring key was accurate, 
and the language level of the test items aligned with the language 
level of prospective teachers who will take the assessments. more 
detailed information on the design of TEFT and TPK assessments 
is provided in the following sections. 

the claim for the TPK assessment, shown above, is quite 
straightforward. the TPK assessment does not have sub-claims 
parallel to those on the TEFT assessment. test takers who are 
successful on the TPK assessment have an understanding of 
the essential foundations of relevant pedagogical knowledge, 
methodological awareness from which to build successful 
teaching experiences, and a conceptual framework with which 
to scaffold further experiences and studies related to english 
language teaching. 

that focus on reading, writing, and listening skills, respectively. 
section B, Teaching Lessons, is organized into four parts, each of 
which reflects the chronology of a classroom lesson and contains 
listening, speaking, and writing tasks. 

one goal of the TEFT assessment development process was to 
use automated scoring for spoken and written responses. For that 
reason, the writing and speaking tasks on the TEFT assessment 
were designed in consultation with natural language Processing 
research scientists to make them as amenable as possible to 
automated scoring while appropriately assessing the construct. 
the constructed response items on the TEFT assessment are 
suitable for either human scoring or automated scoring.

Because the TPK assessment measures a knowledge-based 
construct, it was determined that appropriate evidence could 
be gathered through the use of multiple-choice questions. 
the TPK assessment is a computer-based test that contains 80 
multiple-choice questions, each one designed to assess either 
Foundations of Professional Knowledge or Core Teaching Practices, 
and is administered in a single, 90-minute session. 

the overall claim for the TEFT assessment is that the test taker has the essential english language 
skills to complete basic tasks in english language teaching, supported by instructional materials.

TEFT™ Assessment Design

the overall claim for the TPK assessment is that the test taker knows and understands the material 
contained in the Professional Knowledge for ELT course in english.

TPK™ Assessment Design

Figure 12: TEFTTM Assessment sub-claims
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Piloting the Assessments

Results of assessment Pilot

Pilot Forms

as part of the ELTeach pilot, complete initial forms of the TEFT and 
TPK assessments were administered in the fall of 2012 to teachers 
who had completed the pilots of the instructional materials. the 
TEFT assessment was administered to 2,380 teachers, and the 
TPK assessment was administered to 1,950 teachers. 

For both the TEFT and TPK assessments, two pilot test forms 
were created in order to select items to be assembled into 
the first two operational tests. Both TEFT assessment forms 
contained 105 unique items and 35 items that were common to 
both forms. of the TEFT assessment items, 60% were multiple-
choice items worth a single point, while 40% were constructed-
response items, worth three points each. Both TPK assessment 
forms contained 62 unique multiple-choice items and 18 common 
multiple-choice items. 

such an extensive piloting phase with teachers representative 
of the intended audience for this program provided important 
information about whether the assessments were working as 
planned. it gave data about the effectiveness of task types as 
well as the reliability of scores. the results of the assessment 
pilot showed that both courses were very successful in preparing 
teachers for the assessments. teachers’ performances were 
generally strong, and there was also enough variability in the 
scores to make meaningful distinctions among teachers at 
different performance levels on each test. the results of the pilot 
assessment also showed that both the TEFT and TPK assessments 
have more than adequate reliability for their intended uses. 

the difficulty level of the two pilot test forms of the TEFT 
assessment was similar. the mean scores were 82% for both 
forms with standard deviations of 12% of the maximum score. 
the reliability of the 105-item pilot test forms when used 
operationally with single reading for the constructed response 
items is estimated to be .95. the mean scores by country ranged 
from 68% to 88%. 

How the TEFTTM

Assessment Performed

Multiple-Choice items:
the percent correct for the individual items ranged from 49% to 
99%. the average r-biserial (item discrimination) value was .48. 
only two of the items had r-biserial values at .30 or lower. 

Constructed-Response items:
more than half (56%) of the items had average scores in the 80% 
range, with the majority of the remaining items in the 70% range. 
the item difficulties ranged from 40% to 94%, with two items 
below 50%. the average polyserial correlation was .60, with a low 
of .44 and a high of .70. 

While there is no guarantee that the pilot samples and the 
operational populations will be identical, given those who took 
the pilot forms, the TEFT assessment has more than adequate 
reliability for the intended test purposes. the two pilot forms 
were of similar quality and level of difficulty. 

the difficulty level of the two pilot test forms of the TPK assessment 
was similar. the mean scores for the two forms were 68% and 70%, 
with standard deviations near 19% of the maximum score. the 
reliability of the 62-item operational pilot test forms is estimated 
to be .925. the score means by country ranged from 64% to 84%. 

the individual items performed quite well. the percent correct 
for the individual items ranged from 35% to 97%. the average 
r-biserial (item discrimination) value was .52 for both pilot forms. 
For the two pilot forms the r-biserial correlations ranged from .17 
to .77. only five of 142 items had r-biserial values at .20 or under. 

again, while there is no guarantee that the pilot samples and the 
operational populations will be identical, given those who took 
the pilot forms, the TPK assessment has more than adequate 
reliability for test purposes. the two pilot forms were of similar 
quality and level of difficulty. 

How the TPKTM

Assessment Performed

using data from the ELTeach program pilot study, dimensionality 
analyses were conducted to provide guidance on the number of 
sub-scores to be reported for each assessment. after testing 
several different models for each assessment, the results indicate 
support for reporting one overall score for each of the assessments.

a scale anchoring study was conducted in order to develop 
score bands and band descriptors for each of the assessments. 
the study utilized the distribution of raw scores on each 
assessment and statistics for each of the test items. score bands 
were identified based on the distributions of examinee scores. 
assessment specialists then created band descriptors based on 
an in-depth content analysis of the test items mapped onto each 
score band.

Dimensionality analyses and 
Scale anchoring Studies

the score reports for the TEFT and TPK assessments were designed 
to support the overarching purpose of the ELTeach program: 
providing information that will be useful to teachers and other 
stakeholders for professional development. (see appendix iii for 
sample score reports.)

the most reliable score reported for each assessment is a total 
scaled score representing the test taker’s overall performance on 
the test. the TEFT assessment total score scale runs from 400 
to 700, and the TPK assessment total score scale runs from 100 
to 300. to aid interpretation of the score scales, three bands of 
performance were identified, and descriptions of what typical test 
takers scoring in each of these bands know and/or can do were 
developed through the means described above. 

in addition to the overall total score, several categories of 
additional score information are provided. While these additional 
scores are not as reliable as the total scaled score, they are offered 
as additional information about how the test taker scored on 
certain categories of items. 

Score Reports
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Conclusion
Building teachers’ capacity in classroom english and professional 
knowledge is a common challenge for national governments and 
education ministries worldwide. the scope of the challenge is 
enormous, and resources to meet it are limited. the global pilot 
of the ELTeach program has demonstrated an approach to this 
challenge that integrates learning materials and assessments in 
practical, engaging, and scalable ways to generate documented 
performance outcomes. 

the ELTeach program does this by incorporating key features 
identified in research on online learning—clearly relevant 
learning materials, practice opportunities that build momentum 
and show teachers’ progress, combined with opportunities 
to apply learning to classroom situations—into the program’s 

design. in addition, assessments coordinated with the learning 
materials and based on shared, globally developed frameworks 
have supported rigorous documentation of teachers’ learning and 
performance in each course. Pilot results support this approach: 
86% of teachers found the course they were enrolled in “useful.” 
54% of the teachers in the English-for-Teaching course reported 
that the course helped to increase their confidence in english. 

Based on this experience with 4,333 teachers in ten countries, 
there is clearly a promising future for the ELTeach program. it 
meets the global need to improve classroom english language 
instruction through building the professional confidence of 
teachers as the central factor in that improvement.

28

Countries in the 2012 
ELTeach Global Pilot

Pilot participants in the Dominican republic 
display their certificates of Participation at a 
certificate ceremony, september 2012.
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Pre-Course Planner:
at the start of the English-for-Teaching course, teachers rated 
their confidence in using english to do classroom tasks. the 
confidence was rated on a three-point scale from “Very confident” 
to “somewhat confident” to “not confident.” at the start of 
Professional Knowledge for ELT, teachers rated their familiarity 
with topics in foundations and in teaching on a three-point scale 
from “i know about this topic in english” and “i know about this 
topic in my own language” to “i am not sure about this topic.” 
 
Post-Pilot Survey:
to gather feedback about the design of the learning materials 
and in which contexts they had been used, an online survey 
was administered to teachers at the completion of the course. 
teachers assessed the usefulness of course content for their 
own teaching as well as the ease of use in navigating the online 
environment. in addition, teachers provided demographic 
information such as teaching level, whether they taught in 
public or private schools, and how many years they had been 
teaching english. 

Data from learning Platform:
Data from the learning platform included overall completion 
rates, time spent on each activity, scores for each activity, and 
confidence levels for certain activities.

appendix ii:
Data Collection

Donald Freeman, university of michigan, usa

With:

Pablo García Gómez, educational testing service, usa

anne Katz, the new school, usa

laura le Dréan, national Geographic learning, usa

eric steinhauer, educational testing service, usa

appendix i:
Panelists
the two panels, on English-for-Teaching and Professional

Knowledge for ELT, were convened by:

Panel leaders Panelists

sahar al majhtoob, ministry of education, Bahrain

Deena Boraie, american university of cairo, egypt

anne Burns, aston university, england, and university of
new south Wales, australia

Joann (Jodi) crandall, university of maryland, Baltimore, usa

livia Donnini, Federal university of san Paolo, Brazil

Yafu Gong, national institute of educational sciences and national 
association of Foreign language education, china

Jeong-ryeol Kim, Korea national university of education, south Korea

Jun liu, university of arizona, usa

lucilla lopriore, roma tre university, italy

shaoqian luo, Beijing normal university, china

ines miller, Pontifical catholic university, rio de Janeiro, Brazil

mae-ran Park, Pusan national university, south Korea

eiji saito, Kyoto university of education, Japan

Gloria salazar, ministry of education (retired), chile

Joan shin, university of maryland, Baltimore, usa

marguerite ann snow, california state university, los angeles, usa  

nadia touba, american university of cairo, egypt

cheng Xiaotang, Beijing normal university, china
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appendix iii: Score Reports

Test Taker 1

CountryName

CountryName

TEFTTm assessment: test taker score report TEFTTm assessment: summary report
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appendix iii: Score Reports

Test Taker 8

Test Taker 6

Test Taker 4

Test Taker 2

Test Taker 9

Test Taker 5

Test Taker 3

Test Taker 1

CountryName

Test Taker 7

Test Taker 1

CountryName

TPKTm assessment: test taker score report
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appendix iii: Score Reports

CountryName

TPKTm assessment: summary report

Test Taker 2

Test Taker 9

Test Taker 7

Test Taker 5

Test Taker 3

Test Taker 1

CountryName

Test Taker 4

Test Taker 6

Test Taker 8
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educational testing service serves individuals, educational institutions, and government agencies 
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