
 

 
Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials 
for the presence of key components of the WIDA Standards Framework. PRIME stands for 
Protocol for Review of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the 
English Language Development Standards, Kindergarten through Grade 12, and the Spanish 
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in 
instructional materials. These materials may include core and supplemental texts, websites and 
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an 
evaluative tool that judges the effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator 
Certification. This may be renewed annually. Contact WCEPS for pricing details at 
store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

● Correlation to the WIDA Standards Framework 
● Connections to English and Spanish Language Development Standards 
● Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
● To assist educators in making informed decisions about selecting instructional materials 

for language education programs 
● To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
● Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language 
Development Standards  

● District administrators, instructional coaches, and teacher educators responsible for 
selecting instructional materials inclusive of or targeted to language learners 

 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope 
that in using this inventory, publishers and educators will gain a keener insight into the facets 
involved in the language development of language learners, both in the U.S. and internationally, 
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as they pertain to products.  

Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, 
including information about the publisher, the materials’ intended purpose, and the intended 
audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the 
materials. You also provide justification to support your “yes” responses. If additional 
explanations for “No” answers are relevant to readers’ understanding of the materials, you may 
also include that in your justification. Part 2 is divided into four steps which correspond to each 
of the four elements being inventoried; see the following table. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

Publication Title(s): National Geographic Reach Higher 
 
Publisher: Cengage Learning 
 
Materials/Program to be Reviewed:  Reach Higher Levels 1-6 
 
Tools of Instruction included in this review: Teachers Books and Student Books Levels 1-6 
 
Intended Teacher Audiences: Lower Elementary Teachers of English Learners 
 
Intended Student Audiences: Lower Elementary English Learners 
 
Language domains addressed in material: Speaking, Listening, Reading, and Writing 
 
Check which set of standards will be used in this correlation:  
 
☐ WIDA Spanish Language Development Standards 
 
X  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics). Language 
of Science, Language of Social Studies, Language of English Language Arts and Social and 
Instructional Language 
 
WIDA Language Proficiency Levels included: Levels 1-6 
 
Most Recently Published Edition or Website: 
https://s-www.eltngl.com/search/productOverview.do?N=200+4294918395+4294893913&Ntk=
P_EPI&Ntt=1263513042118941550320190403050500306&Ntx=mode%2Bmatchallpartial&ho
mePage=false&noSingleAndSeriesResults=false&homePage=false 
 
In the space below explain the focus or intended use of the materials: Reach Higher guides 
students to learn English, learn about the world, and learn about themselves through authentic 
content with a global perspective. Primary students develop the academic language skills and 
content knowledge they need to get an education in English. Reach Higher uses fiction, science, 
and social studies content to develop English literacy, and the skills and strategies necessary to 
learn independently. It teaches the academic language, vocabulary, phonics, reading, writing, and 
conversations students need to get an education in English. It Includes authentic content from 
around the world to develops students’ understanding of different cultures and viewpoints 
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PRIME Part 2: Correlate Your Materials  

1. Asset-Based Philosophy  

   A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s Can Do 
Philosophy.  

1) Are the student assets and contributions considered in 
the materials?  

Yes No 

2) Are the student assets and contributions systematically 
considered throughout the materials? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for this 
section. Provide descriptions, not just page numbers. 

1. Student Assets and contributions are considered in the materials. Reach Higher guides students 
to learn English, to learn about the world, and learn about themselves through authentic content 
with a global perspective. At the beginning of each unit there are opportunities for students to 
share what they know about the theme of the unit. Their background knowledge is activated by 
a series of activities which are shown in the examples below. There is also a cultural 
perspectives activity where students can make connections to their own lives and compare their 
experiences with the global society. 
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2. Student assets and contributions are systematically considered throughout the Reach 
Higher materials. Each unit offers opportunities for students to share what they know about 
the theme of the unit. Their background knowledge is activated by a series of activities. There 
is also a cultural perspectives activity where students can make connections to their own lives 
and compare their experiences with the global society. See the examples below which includes 
examples from Reach Higher 2A Units 1 and 2. This sequence is incorporated into all of the 
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units in Levels 1-6 in this manner. 

Reach Higher 2A Unit 1 
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Reach Higher 2A Unit 2 

 

 

 

 

2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
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organizes academic language into three dimensions: discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.  

   A. Discourse Dimension (e.g., amount, structure, density, organization, cohesion, 
variety of  
        speech/written text) 
 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes No 

 

Justification: Provide examples from materials as evidence to support each “yes” response for this 
section. Provide descriptions, not just page numbers. 

1. The Reach Higher materials address language features at the discourse dimension in 
a consistent manner for all identified proficiency levels. There are many opportunities 
for students to use extended discourse in all language domains. These opportunities 
have students practice their sentence structures and coherence of ideas as well as a 
variety of sentence types to form organized text. The examples below will provide 
evidence of these language features at the discourse level.  

In the example below from the Reach Higher’s Teacher's Edition 4B you will notice the 
objective for listening and speaking is to participate in a discussion. On the lower right  hand 
corner of the sample student page, students share what they know. Students have an 
opportunity to use discourse to tell the class about what made you notice this thing in nature.What 
was different about it? The directions in the TE further explain how to get students to use 
discourse in sharing what they know. 
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2. The language features at the discourse dimension are addressed systematically 
throughout the materials. You will find opportunities for students to engage in 
discourse throughout the Reach Higher materials in all levels 1 through 6. In each unit 
students read extended text, use oral language for multiple purposes, participate in 
writing projects, and listen to stories and speech produced by others. Below you will 
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find examples from two of the levels that show how these discourse opportunities are 
addressed systematically.  

Reach Higher 1A Part 2, Unit 4, read extended texts 
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Reach Higher 1A Part 2, Lesson 9, oral language for multiple purposes 
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Reach Higher 1A Part 2, Lesson 9, writing project 
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Reach Higher 4A Part 2, Unit 4, read extended texts 
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Reach Higher 4A Part 2, Lesson 9, writing project 
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Reach Higher 4A, Part 2, Lesson 9, oral language for multiple purposes 
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   B. Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic  
       expressions; conventions) 
 

1) Do the materials address language features at the 
sentence dimension for all of the identified proficiency 
levels?  

Yes No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes No 

 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The materials address language features at the sentence dimension for all of the 
identified proficiency levels. There are many opportunities for students to use 
language at the sentence dimension through the grammar section in the Reach Higher 
materials. Through the theme based units students work through building compound 
sentences, subject verb agreement, present tense verbs, forms of be and have, 
among many other sentence mechanics and structures. Student use their fluency of 
expression as they read the stories provided in the materials.  

In the example from level 4A you will notice in the Language Focus section in the green box 
that one of the objectives is to use a variety of sentence lengths. This example supports that 
Reach Higher encourages students to use language at the sentence dimension. 
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In the example below from TE Level 4A you will find an example of an opportunity for students 
to write sentences using sentences frames. The sentence frames support students in writing 
complete sentences.  

 

In the example below form TE Level 4A students are learning about adverbs. This opportunity 
asks students to use adverbs to create sentences in order to describe an action. This 
example shows the sentence dimension by using types and a variety of grammatical 
expressions.  

 

2. The language features at the sentence dimension are appropriate for the identified 
proficiency levels. In most lessons you will find a differentiation guide that supports 
students at beginning, intermediate, advanced, and advanced high. This gives all 
students who are interacting with the materials an opportunity to be successful with 
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the goals of the lesson/task.  

 

3. The language features at the sentence dimension are addressed systematically 
throughout the Reach Higher materials. From Levels 1-6 there is a systematic way 
that the sentence dimension is addressed. Each level has a scope and sequence that 
shows the system it used to ensure all dimensions of language are addressed. In the 
scope and sequence you will notice the theme based units that support the grammar 
section in the Reach Higher materials.  Students work through building compound 
sentences, subject verb agreement, present tense verbs, forms of be and have, 
among many other sentence mechanics and structures. Students use their fluency of 
expression as they read the stories provided in the materials.  

Reach Higher 1A, Scope and Sequence 
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Reach Higher 3A, Scope and Sequence 

 

Reach Higher 4A, Scope and Sequence 
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   C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical  
        language ) 1

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for all 
identified proficiency levels? 

Yes No 

2) Are words, expressions, and phrases represented in 
context?  

Yes No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes No 

 

4) Is the general, specific, and technical  language 2

systematically presented throughout the materials? 
Yes No 

1 
2General language refers to words or expressions not typically associated with a specific content areas (e.g., 
describe a book).  
Specific language refers to words or expressions used across multiple academic content areas in school (chart, 
total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content 
areas in school and is reflective of age and developmental milestones. 
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Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The materials address language features at the word/phrase dimension in a consistent 
manner for all identified proficiency levels. In each unit content and academic 
vocabulary are addressed. The units introduce key content vocabulary through a 
visual format to help students to quickly assimilate new words that are essential for 
success in the content areas. The academic vocabulary focuses on high utility words 
that are commonly used across a range of subject areas. There are also word 
definitions that provide students with easy-to-understand meanings for key words in 
the reading selections. Word work introduces a word learning strategy, providing 
students an opportunity to develop their academic vocabulary skills in order to work 
through challenging text.There are also vocabulary routines and activities that support 
students in their vocabulary development.  

In this example below you will see the key content vocabulary introduced through a visual 
format to help students to quickly assimilate new words that are essential for success in the 
content areas. You will also notice the TE refers to vocabulary routine 1which explains how to 
use the page in order to teach the key vocabulary.  
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2. Words, expressions, and phrases are represented in context. In the language focus 
portion of each unit, vocabulary is presented using visuals and also used in text that 
match the theme and visuals. Also when the Reach Higher materials refer to academic 
vocabulary there is a sentence that matches the visuals as they put the highlighted 
vocabulary into context. Students also have opportunities to put vocabulary and 
phrases into productive language through writing and speaking. One example of this is 
extension activity provided below.  
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25 | Page 



 

 

 

26 | Page 



 

 

3. The general, specific, and technical language is appropriate for the targeted 
proficiency levels. In the Reach Higher materials levels 1-6 each unit addresses 
general. specific, and technical language through a language progressions chart. This 
chart offers differentiation for the beginning, intermediate, advanced, and advanced 
high student. In the example below under practice/apply it states to use multi-level 
practice sets to provide more examples that address varying levels of vocabulary 
knowledge. 
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4. The general, specific, and technical language are systematically presented throughout 
the materials. In each unit levels 1-6  content and academic vocabulary are 
addressed. Each level has a scope and sequence that shows the system it used to 
ensure all dimensions of language are addressed. Each lesson outlines the 
vocabulary that will be taught through the objectives at the beginning of the unit. At all 
levels in all units key content vocabulary is introduced through a visual format to help 
students to quickly assimilate new words that are essential for success in the content 
areas. The academic vocabulary focuses on high utility words that are commonly used 
across a range of subject areas. There are also word definitions that provide students 
with easy-to-understand meanings for key words in the reading selections. Word work 
introduces a word learning strategy, providing students an opportunity to develop their 
academic vocabulary skills in order to work through challenging text. There are also 
vocabulary routines and activities that support students in their vocabulary 
development.  

Reach Higher 3A, Scope and Sequence, Content and Academic Vocabulary Addressed 
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Reach Higher 4A, Scope and Sequence, Content and Academic Vocabulary Addressed 
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Reach Higher 3A, Part 2, Lesson 5, Objectives 
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Reach Higher 4A, Part 2, Lesson 5, Objectives 
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3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of 
the three dimensions of academic language described above (discourse, sentence, 
word/phrase) and across six levels of language development. 

    A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the language 
proficiency levels?  

Yes No 

2) Is differentiation of language proficiency developmentally 
and linguistically appropriate for the designated language 
levels?  

Yes No 

3) Is differentiation of language systematically addressed 
throughout the materials? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.  

1. The materials differentiate between the language proficiency levels. Reach Higher 
addresses the stages of language acquisition throughout the materials in levels 1-6. 
There is a progression that these levels address 1A, 1B, 2A, 2B, 3A, 3b, 4A, 4B, 5A, 
5B, 6A,  and 6B. Language acquisition is naturally addressed throughout level 1-6. In 
addition, the TE has descriptors to support teachers' understanding of what it means 
to be at the beginning, intermediate, advanced, and advanced high levels of language 
acquisition. It states the stages and behaviors that are related to the proficiency levels 
as well as teaching strategies. This in turn helps the teacher plan and differentiate for 
the different stages of language acquisition. In each lesson there are suggestions of 
language progressions and how to differentiate throughout the proficiency levels. See 
the examples below.  
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2. Differentiation of language proficiency is developmentally and linguistically appropriate 
for the designated language levels. In the Reach Higher materials the stages of 
language acquisition throughout the materials are addressed multiple times throughout 
each part. The progressions chart differentiates the parts of lessons for beginning, 
intermediate, advanced and high advanced proficiency levels. The suggestions for 
instruction are appropriate for moving through the stages of language acquisition. See 
several examples below.  
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3. Differentiation of language is systematically addressed throughout the materials. 
Reach Higher addresses the stages of language acquisition throughout the materials 
in levels 1-6. Reach Higher addresses the stages of language acquisition throughout 
the materials in levels 1-6. There is a progression that these levels address 1A, 1B, 
2A, 2B, 3A, 3b, 4A, 4B, 5A, 5B, 6A,  and 6B from beginning to advanced high. In 
addition to the way the Reach Higher materials are designed there are multiple 
suggestions for differentiation in the different parts within the units. 
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Reach Higher progression 
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1A, Unit 4 Part 1, Differentiation 

 

2B, Unit 8, Part 1, Differentiation 

 

3A, Unit 3, Part 1, Differentiation 
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4B, Unit 4, Part 1, Differentiation 

 

5B, Unit 5, Part 1, Differentiation 

 

6B, Unit 5, Part 1, Differentiation 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive (reading and 
listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, reading, 
and writing) targeted in the materials?  

Yes No 

2) Are the targeted language domains presented within the 
context of language proficiency levels? 

Yes No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The language domains (listening, speaking, reading, and writing) are targeted in the 
Reach Higher materials. The scope and sequence lays out how the domains are 
addressed through reading, oral language (speaking), and writing. There are also 
opportunities for listening through many of the activities in the materials. Students 
have the opportunity to listen to reading and others while conversations and 
discussions naturally take place in the classroom setting. 
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      The lessons provide in-depth coverage for listening, speaking and reading across the 
entire program. In the unit opener high interest photographs to present the theme which 
links the language domains to content area learning. Some examples from the unit opener 
that support the domains of speaking are the big question that spurs discussion. Share 
what you know provides students an opportunity to use productive language to share their 
background experiences and knowledge.  

 

     In each unit there are multiple opportunities to use the domain of reading. An example of 
this is the text that is provided in the unit that is thematic. WIthin this text there are 
opportunities for students to practice a reading strategy, study vocabulary, and to respond 
to the text in writing and reading. 
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2. The targeted language domains are presented within the context of language 
proficiency levels. There are opportunities through the Reach Higher materials in 
levels 1-6 to interact with beginning, intermediate, advanced, and advanced high 
proficiency levels. There are suggestions for teachers to consider the stages of 
language acquisition as well as progression charts that support the different domains 
as lessons present new content.  

42 | Page 



 

 

Progression Chart for Differentiation in Writing  
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Progression Chart for Differentiation in Reading 

  

Progression Chart for Differentiation in Speaking 

 

3. The targeted language domains are systematically integrated throughout the Reach 
Higher  materials. Each level, unit, part, and lesson have multiple opportunities to 
interact with all for domains of language in a consistent manner. The program does an 
effective job of repeating a system throughout the levels. 

44 | Page 



 

4. The Strands of Model Performance Indicators and the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of how 
language is processed or produced within particular disciplines and learning contexts. WIDA 
has five language development standards representing language in the following areas: Social 
and Instructional Language, The Language of Language Arts, The Language of Mathematics, 
The Language of Science, The Language of Social Studies as well as complementary strands 
including The Language of Music and Performing Arts, The Language of Humanities, The 
Language of Visual Arts.  

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing). The standards matrices make an explicit connection to state 
academic content standards and include an example for language use. Each MPI includes a 
uniform cognitive function (adopted from Bloom’s taxonomy) which represents how educators 
can maintain the cognitive demand of an activity while differentiating for language. Each MPI 
provides examples of what students can reasonably be expected to do with language using 
various supports.  

   A. Connection to State Content Standards and WIDA Language Development Standards  
1) Do the materials connect the language development 

standards to the state academic content standards?  
Yes No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes No 

3) Are social and instructional language and one or more of 
the remaining WIDA Standards present in the materials?  

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The Reach Higher materials connect the language development standards to the state 
academic content standards. The majority of the lessons deal with science, social 
studies and language arts content. Within these content areas students interact with 
relevant content that connects to the standards through stories, discussions and 
writing. For example in Level 6B, Unit 5, Lesson1 students learn about the civil rights 
movement in connection to social studies and language arts.  
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2. The academic content standards are systematically represented throughout the Reach 
Higher materials. Through levels 1-6 students have multiple opportunities to interact 
with social studies, science, and language arts. You will notice this in the scope and 
sequence and see how the thematic units are based around the content areas of 
science and social studies. Within the lessons as students learn about these content 
areas they interact with the ELA standards on a continued basis throughout each 
lesson. Notice in the scope and sequence from level 2 that every other unit switches 
between social studies and science and the ELA focus that is addressed in each unit. 
You will find this in all levels 1-6. 

 

3. Social and instructional language and one or more of the remaining WIDA Standards 
are  present in the Reach Higher materials. The materials also include the language of 
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social studies, science and English Language Arts.  Instructional language is the 
strongest covered language within the lessons. This instructional language is covered 
in every unit for all domains of language and at the word, sentence and discourse 
dimension. In th example below from Level 5B, Unit 8, Part you will see examples of 
social studies content working with the language of English language arts as students 
are asked to work on their comprehension strategies. 
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   B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

1) Do materials present an opportunity for language learners 
to engage in various cognitive functions (higher order 
thinking skills from Bloom’s taxonomy) regardless of 
their language level? 

Yes No 

2) Are opportunities for engaging in higher order thinking 
systematically addressed in the materials? 

Yes No 

  

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The Reach Higher materials present an opportunity for language learners to engage in 
various cognitive functions (higher order thinking skills from Bloom’s taxonomy) 
regardless of their language level. All levels 1-6 address different cognitive functions. 
At the beginning of each lesson within the objectives section you will notice 
opportunities for students to engage with higher order thinking. Some examples of 
these cognitive functions that you will see below in th examples are identify, analyze, 
cause and effect and summarize.  
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2. Opportunities for engaging in higher order thinking is systematically addressed in the 
Reach Higher materials. Each lesson in all levels 1-6 offer opportunities to interact 
with higher order thinking. The lessons draw on higher order thinking in a circular 
fashion. The lessons use cognitive functions throughout the materials and always 
come back to them throughout the levels so students have many opportunities to 
interact with them. 

   C. Supports for Various Levels of Language Proficiency 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to the 
next? 

Yes No 

3) Are scaffolding supports presented systematically 
throughout the materials?  

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The Reach Higher materials provide scaffolding supports for students to advance 
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within a proficiency level. Throughout the Reach Higher material there is an 
abundance of support to scaffold students learning. There are also progression tables 
that help teachers understand what is an appropriate linguistic expectation for 
students at different proficiency levels. Within the materials there are suggested 
routines for vocabulary, phonological awareness, reading, high frequency words, 
writing, and cooperative learning. These types of routines and systems support 
students language acquisition. There are also suggestions for teaching strategies and 
supports that help English language learners move through the stages of language 
acquisition. In addition to these supports there are word banks, visuals, graphic 
organizers, sentence frames as well as suggestions for interactive support. See some 
of the examples below.  

Example of Routines as a Scaffold/Support 

 

Example of a Language Progressions Chart as a Scaffold/Support 
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Example of a Word Bank with Visuals as a Scaffold/Support 
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Example of a Graphic Organizer as a Scaffold/Support 

 

Example of Sentence Frames as a Scaffold/Support 
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2. The Reach Higher materials provide scaffolding supports for students to progress from 
one proficiency level to the next. Within the materials the growth from beginning to 
Advanced High is addressed in the Stages of Language Acquisition Chart. It explains 
that “Reach Higher incorporates support to help English learners move through the 
stages of language acquisition. The materials suggest that as teachers select 
strategies to keep in mind that stages vary. Some students may be beginning 
speakers and advanced writers while others may be advanced speakers and 
beginning writers. The materials also suggest using the assessments to measure and 
monitor language acquisition in order to adjust scaffolds in order to support each 
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student.”   
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The other scaffolding that helps teachers support students progress from one 
proficiency level to the next is the progressions table It suggest what students can do 
at different proficiency levels and what to expect from them linguistically.  

 

3. Scaffolding supports are presented systematically throughout the Reach Higher 
materials. Throughout levels 1-6 there are an abundant of opportunities for students to 
interact with supports so they are able to reach the lesson goals. The opportunities 
that are mentioned above reoccur through each unit, part, lesson. Every lesson has a 
combination of the supports and scaffolds that include but are not limited to routines 
for vocabulary, phonological awareness, reading, high frequency words, writing, and 
cooperative learning. There are also suggestions for teaching strategies and supports 
that help English language learners move through the stages of language acquisition. 
In addition to these supports there are word banks, visuals, graphic organizers, 
sentence frames as well as suggestions for interactive support. 

 

   D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes No 

2) Is grade-level content accessible for the targeted levels of 
language proficiency? 

Yes No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. Linguistically and developmentally appropriate grade-level content is presented in the 
materials. Reach Higher is aimed at primary students with a focus on authentic 
content using a global perspective. Primary students develop the academic language 
skills and content knowledge they need to get an education in English. In the materials 
you will find social studies, science and English language arts content that is tied to 
language expectations in order for students to grow their English proficiency. Notice in 
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the example below under objectives that it refers to grade level vocabulary. The 
science content is appropriate and engaging for primary students as it is about smart 
animals.  

 

 

2. The grade level content is accessible for the targeted levels of language proficiency in 
the Reach Higher materials. Since the Reach Higher materials has a focus on 
differentiation and provides many opportunities and ideas for scaffolded supports 
throughout the materials students will be able to reach the content goals without 
watering down the curriculum if the lessons are planned with intentionality. The 
language progression tables also support the accessibility to content because it 
differentiates the linguistic demands for beginning, intermediate, advanced and 
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advanced high students.  

 

3. The grade-level content is systematically presented throughout the Reach Higher 
materials. You will find evidence in the scope and sequence in the TE. You will notice 
that the curriculum is laid out in thematic based units. In each thematic based unit 
students have an opportunity to study science or socials studies, in conjunction with 
English language arts and language development. This is the way the program is set 
up levels 1-6.  

 

 

    E. Strands of Model Performance Indicators  

1) Do materials include a range of language functions? Yes No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes No 

3) Do the language functions support the progression of 
language development? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1. The materials include a range of language functions. Students have an opportunity to 
interact with language through the units of study in the Reach Higher materials. The 
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language functions are clearly laid out in the scope and sequence for each level. 
Some of the language functions students use in the materials include; express, ask 
and answer questions, discuss, describe, compare, analyze, summarize, and justify. 
You can also find evidence of these functions in the lesson objectives at the beginning 
of each lesson as well as throughout the learning opportunities the students engage 
in.  In the example below from Level 6B, Unit 8, Lesson 1 you will find an example of 
the language function compare. Students are asked to compare information using a 
literary analysis.  

 

2. The language functions are incorporated into a communicative goal or activity in the 
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Reach Higher materials. In the example provided from level 5B, Unit 7, Part 2 the 
objective of the lesson is for students to persuade, express intentions, and make 
comparisons. They use these language functions to write an editorial for a school 
newspaper persuading readers why we need to create less garbage and recycle using 
a concept map to compare the difference between reduce, reuse and recycle. Then 
they decide a way to share their ideas either in a writing, orally, or kinesthetically. See 
the example below that shows how these language functions are used throughout this 
lesson.  

 

3. The language functions support the progression of language development in the 
Reach Higher materials. Within the materials there are many opportunities to interact 
with multiple language functions throughout each lesson. As the Reach Higher leveled 
books increase from 1-6 you will notice more complex language functions are used in 
a more consistent manner. In the lower level books, lower leveled functions are 
presented. Students have more opportunities to identify, explain, and describe in the 
lower books and more opportunities to interact with functions like analyze, synthesize, 
and justify as the leveled books increase. However, multiple functions may be present 
in one lesson in order to scaffold the support for the linguistic complexity within a 
lesson. 
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