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Look Introduction: Starter

See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window into a fascinating 
world of real-life stories from diverse places and cultures: 
a kindergarten playground in Japan; a cabbage farm in 
South Korea; boys laughing together in Oman. The topic is 
then related back to students’ own lives and experiences in 
personalization activities: What does their school look like?; 
What does their idea of a farm look like?; How many boys 
and girls are in their class? These real-life stories enhance the 
child’s learning experience by:

stimulating them with amazing, fun images showing the 
world and its people 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

Our hope is that you, too, will be inspired by these stories and 
then extend each topic. For example, you could get students 
to bring in examples of their own country’s traditional clothes 
or have them play with traditional toys from their country.

Get up close through amazing 
photography
As with every National Geographic Learning course, Look 
contains stunning photos of real people, events, and natural 
phenomena. The photos are not just cosmetic—each 
relates closely to the specific topic and is intended to warm 
students to it and to stimulate discussion. For example, the 
opening photo in Unit 7: My Family, shows two children and 
their parents riding together on a Ferris wheel. These opening 
photos are often accompanied by a question, such as How 
do they feel? or What can you see? You can ask these or 
similar questions with any of the photos in the book, eliciting 
and reviewing items of vocabulary from previous lessons, 
such as colors, clothes, objects, or numbers. Ask questions, 
such as How many boys are there? or What color is his shirt? 
You will find information about these photos in the About the 
Photo box in the Teacher’s Book. It is fine to tell your students 
more about the background to the photo in their first 
language, if you choose. 

Make connections
We have included videos of real children talking about 
their own lives in Look. All are in keeping with the theme of 
real-life stories and what an amazing place the world is. 
The Lesson 5 video in every unit comprises recordings of 
children from around the world describing their experiences. 
These interviews, interspersed with footage of the places 
and things they describe, feature the children answering 
questions about how the topics in the book relate to life in 
their countries, such as the food, cartoon characters, and 
sports they like. In this way, they give a fresh perspective 
on the topic. These videos reinforce the language learned 
throughout the unit and provide a speaking model for the 
students when they talk about their own experiences.    

Learn values through stories
Look Starter contains one cut-out story book for each unit. 
The stories consolidate language learned in an engaging, 
lighthearted way. Just like adults, children not only love 
hearing stories, they enjoy telling them, too. The stories in 
Look are simple enough that students can learn them, with 
the aid of colorful pictures, and retell them at home. This 
gives students a chance to show their family what they are 
learning, while practicing English.

An important feature of Look is the attention it places on 
values. There is an explicit focus on one key age-appropriate 
value in every story book. Values education creates a strong, 
healthy, and often joyful learning environment, helping 
children develop social and relationship skills that last into 
adulthood. As students engage with positive values, they are 
equipped with attitudes and behaviors for success at school 
and beyond. Values that students learn include: say thank 
you (Unit 2, The Present), make good choices (Unit 6, Snack 
Time), and forgive (Unit 9, The Sock). Each of these values is 
reinforced with an activity in the Workbook.

Discuss each story’s value and call on students to give other 
concrete examples of how they can live out the value. They 
can do this through role-plays or in their first language. 

The World Is an Amazing Place
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Making Teaching and Learning a Joy

Songs and chants 
Songs and chants are an important resource in primary 
language-learning materials because their repetition and 
rhythm make them memorable. They’re one of the best ways 
to provide language input for children. Children learn the 
words and structures along with the rhythms and patterns of 
the language. The chants and songs in Look are catchy and 
fun, and they’re designed to help you present and recycle 
language in a motivating way. Songs and chants are also 
opportunities to develop learners’ listening skills in general.

SONGS The songs in each unit of Look Starter provide 
learners with an opportunity to practice new language in a 
fun way. 

The best way to learn the songs is to listen to the recorded 
version and sing along to it. You shouldn’t worry if students 
don’t pick up the song immediately. Each child will learn 
at his/her own pace. Students can start by clapping to 
the rhythm and humming the tune, then focus on the 
chorus, building up to finally singing the whole song. This 
is how we learn songs in real life. When students are really 
confident, they can sing along with the instrumental version. 
Some songs in Look come with step-by-step instructions 
for simultaneous actions. These help students grasp the 
meaning of the words, while providing opportunities for 
movement and exercise—a necessity in any primary 
classroom.

CHANTS The chants in the Look Starter focus on phonics 
and pronunciation. Each Lesson 4 chant provides a model 
for the pronunciation of the target sounds in isolation and 
also in the context of a simple sentence. Learning the chant 
enables students to internalize the sounds by following an 
excellent pronunciation model. The chants give the students 
the opportunity to focus on producing each sound and link 
it to letter recognition and writing. 

The best way for students to learn a chant is by listening to it 
and then chanting along to the recorded version. You can 
help students by building up the chant, line by line. 

Teachers are offered extra ideas for creative activities based 
on the songs and chants in Look. For example, you could 
help your students make up a new verse for a song or record 
their performances.

Games
There are games lessons in every unit of Look Starter, as 
well as a review game after every two units. Children love 
playing games. A good game can make any lesson a 
fun, memorable event in the students’ day. As well as 
consolidating learning, games can give lessons a boost in 
energy and enjoyment, and stimulate students to use English 
freely—but only if they are set up well. Here are the key 
ingredients to a successful game.

Preparation: Make sure any materials, such as spinners and 
game pieces, are ready before the lesson. There is a list of 
materials at the start of each lesson.

Clear instructions: The Teacher’s Book provides a clear 
procedure for how to set up each game, by illustrating what 
to say, what to do, demonstrating a dummy round, and 
doing examples with the class beforehand.  

Monitoring: Once students start playing, it’s crucial that 
you check that students are following the rules and using 
English correctly. 

Variety: Look Starter features a variety of game types: board 
games, card games, and a cut-out puzzle game.

Clear language objectives: Games should be fun, but 
in an English class, they must also help students meet 
their language goals. The games in Look Starter always 
encourage students to think about the language they have 
recently learned and practice it in an engaging and safe 
environment. You need to bear in mind these objectives from 
start to finish, provide students with the English they need, and 
correct errors where appropriate. Look games ensure students 
are using real English without detracting from what they’d 
consider the primary objective—winning! 

For more information on how Look teaches grammar, 
vocabulary, phonics, and skills, see the Unit Walkthrough on 
page ix.

http://ngl.cengage.com/search/showresults.do?N=200
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Introducing informal classroom 
assessment to very young learners
Very young learners are naturally nervous about being 
assessed, but some form of evaluation can really help 
students by reassuring them about their progress, so they 
feel confident. It helps them to understand what they can do 
to improve and also supports you, the teacher, in planning 
remedial work for future lessons. Classroom assessment allows 
you to evaluate students over a period of time, which means 
it is fair to the students and it helps prepare them—and make 
them less nervous—for when they are assessed formally.

This course includes a framework (see p. 102) to help 
you manage informal classroom assessment. It gives 
you guidance on what to assess and how to assess. This 
guidance will help you determine your young learners’ 
abilities and needs so that you can adapt instruction 
accordingly. It also suggests the different ways you can give 
feedback to support their learning. 

The classroom assessment framework:

outlines an appropriate set of performance objectives 

identifies activities in the Student’s Book that you can  
use to check progression in these objectives

lists a range of ways to give appropriate feedback

gives suggestions for remedial activities

It also includes an objective, evidence-based log of each 
student’s progress that you can use for your own lesson 
planning and to keep parents and other stakeholders 
informed. This log can be photocopied or downloaded  
from the Look website.

Managing informal assessment with 
very young learners
There are some points to remember when introducing any 
evaluation to very young learners. Most importantly, it needs 
to be a positive experience and should be done as part 
of normal classroom practice, so students know what to 
do, for example, by using a typical classroom activity such 
as listening and repeating, or matching. Any classroom 
assessment should be done regularly—every week or every 
month. Make sure you focus on progression and not scores. 
For many activities, you can allow students to have help 
from you or other students. Assessment does not have to 
be individual—students can, for example, be assessed in 
small groups.

Assessment practice
When doing informal assessments, conduct the activities as 
you normally would so students perform as they usually would. 
Don’t introduce new ways of doing something when you 
want to evaluate their performance. Many assessment tasks 
can be done through games and fun activities that allow 
students to be fully engaged with the task and worry less 
about how they are performing. One of the most helpful ways 
to evaluate is through observation, and you can do this even 
for quiet activities, such as reading and listening. It’s important 
to assess all four skills because students, especially very 
young ones, are likely to vary in competence and develop at 
a different pace in the different areas. It is essential they are 
given feedback on their strengths as well as their weaknesses. 
You can also use an assessment process to monitor behavior, 
such as how much attention students pay or how well they 
work with others. Commenting on their progress in these skills 
can help them improve and learn better.

Techniques for assessment
The framework suggests a variety of short assessment 
activities for you to carry out. However, you may also want to 
think about how you keep a record of students’ evaluations 
across the year, such as creating a portfolio, and introducing 
a variety of techniques they are likely to meet, such as peer 
assessment and self-regulation. 

Giving feedback
The Student Progress Log on p. 103 allows you to give your 
young learners concrete feedback about their progress and 
performance. It is a good idea to let them know that they are 
being assessed before you start the activity. Use a range of 
ways to give feedback. If students need to improve, give them 
feedback that includes a tip for how to improve so they can 
focus on only that tip.

To the class: Say what students generally did well and give 
one specific tip about how to improve or remember.

To a group: Say what students did well and give one tip for 
how they can help each other improve.

To an individual: Students need individual praise, but keep 
feedback for improving to group or class situations.

Self-reflection: Ask students to, for example, put their hand up 
if they are confident they know something.

A Multi-Strand Approach to Assessment

Look Unit Walkthrough: Starter
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I like food5

UNIT

I Like Food! 5

Draw your favorite food.

33 

Unit Opener
Every unit starts with a full-page photo that stimulates 

students’ interest in the topic and provides opportunities 

for photo-based questions and answers, as well as other 

activities.

A high-impact photo 
engages students’ interest. 
The About the Photo section 
in the Teacher’s Book allows 
you to satisfy your students’ 
curiosity about the photo.

Students see people and 
places from all around 
the world and learn 
about how other children 
experience life.

Even at low levels, 
students can point 
and say to interact 
with real-world photos. 
In earlier units, before 
students have language 
to do this, they’re asked 
to draw about the topic, 
to make a personal 
connection.
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LE
SSON

1  Words

Clear presentation of the 
target vocabulary using 
photos.

The Teacher’s Book  
includes suggestions for 
using the flashcards for 
additional practice activities.

A high-impact photo brings the real world into the 
classroom and provides further practice opportunities.

The vocabulary lesson introduces the target words that are 

then practiced across the unit.

FPO

1  Words
LE

SSON

3   Listen. Circle Y for Yes 
or N for No.  TR: 51

2   Listen and repeat. TR: 50

1   Listen and point. TR: 49

1. 4.

2. 5.

6.3.

 bread chicken fruit juice milk

rice water

N

N

N

N

N

N

Y

Y

Y

Y

Y

Y
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LE
SSON

2  Grammar
Simple grammar targets are presented and practiced through games. 

Grammar is modeled by 
avatars of the children 
from the video.

The first activity focuses on accuracy by 
having students listen and repeat, both 
chorally and individually.

Clear instructions in the 
Teacher’s Book include ideas 
for mixed-ability classes.

FPO

Grammar 2L

ESSON

1  Listen and repeat. TR: 52
I like juice.

2  Play and say.

True!
True or false?

I like bread.

UNIT 5 I Like Food! 35
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LE
SSON

3  Grammar and Song
The song contextualizes the second grammar point 

of the unit. The catchy rhythms help fix the new 

structures in the students’ minds.

3  Grammar and Song

LE
SSON

2  Listen and sing. TR: 54 and 55

1  Listen and repeat. TR: 53

I don’t like bread.

36 UNIT 5 I Like Food!

The artwork provides 
recycling opportunities for 
the unit vocabulary. This 
helps prepare students to 
sing the song.

Two versions of the songs are provided (with and 
without vocals) so you can choose how much 
support to give your students as they sing. 

All the songs have catchy, 
modern tunes.

LE
SSON

4  Phonics
The phonics syllabus covers the sounds of the alphabet and 

consonant pairs b/p and d/t.

Phonics 4L

ESSON

4  Listen and match. TR: 58

3  Listen and chant. TR: 57

2  Trace the letters. 

1  Listen, point, and repeat. TR: 56

3

4

m   Nn   Oo

OoNnMm

monkey nuts ostrich

Mm Nn Oo
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The chants and the 
artwork encourage 
students to recognize 
words that begin with 
the target letters in an 
imaginative context.

The words containing the target letters are selected according to their 
level and frequency. Understanding meaning helps decoding, so the 
meaning of the words is supported with photos. 

Students are supported 
in learning to write 
the letters by following 
dots in the directions 
indicated by arrows.

The phonics words have 
individual flashcards 
which can be used for 
additional activities to 
reinforce the letters and 
sounds.
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LE
SSON

5  Video and Story

PabloLara

3  Trace and say.

1  Watch and check (4). Video 5

2   Read the Unit 5 story. Circle. TR: 59

Shiven

VALUE Give and share.
Do the Unit 5 Value activity in the Workbook.

38 UNIT 5 I Like Food!

LE
SSON

5  Video and Story
Children representing sixteen different countries are interviewed about their 

lives and cultures. Students get a glimpse into how life is lived in different places 

around the world, and learn to embrace diversity and equality.

Three or four children are 
featured in each video. Their 
answers and descriptions 
are illustrated with photos 
and video footage. After 
watching the video, students 
can talk about their own 
lives and cultures. They are 
well prepared for this task 
because the language they 
need has been taught and 
practiced during the unit and 
also modeled by the children 
on the video.  

Students are directed to read 
the unit story book and give a 
personal reaction.

The value that the story 
illustrates is highlighted. 
Students see the value again 
in the Workbook activity.

A trace and say activity helps 
students develop their fine 
motor skills and also recycles 
the unit vocabulary. This 
activity alternates with  
a game.

See the full 
list of Student 
and Teacher 
components 
for Look on the 
inside back 
cover.

What’s this? What’s this?

It’s cake. I like cake.It’s bread. I like bread.

I like cake, too!
I don’t like bread.

2 3

Fo
ld

Fo
ld

Unit Story Books
Every unit has a cut-out story book at the back of the 

Student’s Book. In these lessons, students engage with the 

story by removing the page and folding it to create a mini-

book. This hands-on process helps to instill in students a love 

of books and reading from a very early age. Each story also 

illustrates a different value.

 VALUE Give and share. 4 We read the story. 

Let’s Eat!Here you are!

What’s this?

It’s juice. I like juice.

I don’t like juice.

Thank you!

Unit 5

1

4

Fo
ld

The Teacher’s Book offers more 
suggestions for developing 
understanding of the value, and 
there is an activity in the Workbook 
to reinforce it.

Parents and caregivers are 
encouraged to have their child 
tell them the story at home.



Making Teaching and Learning a Joy

See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window onto a fascinating 
world of real-life stories from diverse places and cultures: 
an underwater bedroom in Paris; a model town in the 
Netherlands; a boy dressing up for a festival in Mexico; a Thai 
girl wearing traditional costume. In each case, the topic is 
then related back to students’ own lives and experiences in 
personalization activities: what is in their bedroom at home? 
what is their town or city like? what games and celebrations 
do they enjoy? what clothes do they like to wear? These real-
life stories enhance the child’s learning experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes on 
each real-world story and guides to the pronunciation of 
any names that are unfamiliar. Our hope is that you too will 
be inspired by these stories and then extend each topic. For 
example, getting students to design an amazing bedroom, 
making a map of a part of their town and labeling it, drawing 
pictures of festival costumes, and so on. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by the question 
What can you see? You can ask this question or similar 
questions with any of the photos in the book, eliciting and 
revising items of vocabulary from previous lessons such as 
colors, clothes, objects, numbers, and actions as you go. Ask 
questions, such as: Where are they? How many people can 
you see? Are they girls or boys? What color is his shirt? You 
will find extra information about these photos in each lesson 
in the About the Photo box in the Teacher’s Book. It is fine to 
tell your students more about the background to the photo 
in their first language. You can also return to these photos 
and use them as prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 video in every unit 
comprises recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics in 
the book relate to life in their countries: the food they eat, 
the games they play, the festivals they like, and so on. In this 
way, they give a fresh perspective on the topic. These videos 
reinforce the language learned throughout the unit and 
provide a speaking model for the students when they, in turn, 
talk about their own lives and experiences.

The second component is the School Trip videos. These 
center on visits to exciting places—a toy museum in Prague, 
an animal safari in the African savanna—and provide a 
springboard for the students to do their own mini-projects. 
When you have been through the activities on the page, you 
can try other techniques with these videos such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(e.g. colors, toys)       

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to 
enjoy reading about the world rather than to practice 
language (although they do, of course, recycle language 
previously taught). Two of the reading texts are non-fiction 
(e.g. Day and Night) and two feature fables from around the 
world (e.g. The Frog and the Butter). In both cases, there is 
opportunity for motivating follow-up activities. For the former, 
the students can try at home to find out more about this 
subject and bring their ideas (or pictures) to the next class. 
For the latter, you can help students to dramatize the story 
(with actions, words, or both) or ask them to draw a scene 
from it. The fables also contain important moral lessons with 
universal significance, like the importance of never giving 
up in The Frog and the Butter. You may also choose to 
discuss the moral of these stories with your students in their 
own language.

Songs and chants 
Songs and chants are an important resource in any primary 
language-learning materials because their repetition and 
rhythm make them memorable. They’re one of the best ways 
of providing language input for children. Children learn the 
words and structures along with the rhythms and patterns 
of the language. The chants and songs in Look are catchy 
and fun, and designed to help you present and recycle 
language in a motivating way. Songs and chants are also 
opportunities to develop learners’ listening skills in general.

SONGS The best way to learn the songs is to listen to the 
recorded version and sing along to it. You shouldn’t worry if 
your students don’t pick up the song immediately. Each child 
will learn at his/her own pace. They can start by clapping 
to the rhythm and humming the tune, then focus on the 
chorus or the most memorable lines, building up to finally 
singing the whole song. This is how we learn songs in real 
life. When students are really confident with a song, they 
can sing along with the instrumental version. All the songs 
in Look come with step-by-step instructions for simultaneous 
actions. These help students grasp the meaning of the words, 
while providing opportunities for full-body movement and 
exercise—a necessity in any primary classroom.

CHANTS The chants in Look have two functions. The first is to 
present a language point in each unit. Each Lesson 2 chant 
contains a model of the target structure. Learning the chant 
enables students to internalize the grammar while following 
an excellent pronunciation model. Each Lesson 6 chant 
practices target sounds in the phonics section; these chants 
give the students a chance to focus on producing each 
sound and to link it to spelling. 

The best way for students to learn a chant is by listening to 
it and then chanting along to the recorded version. But you 
can help students by building up the chant line by line, or 
chunk by chunk. For example:

Repeat after me: There’s… / There’s a beach ball … / There’s 
a beach ball in the ocean.

Teachers are offered plenty of extra ideas for creative 
activities based on the chants and songs in Look. For 
example, you could ask your students to work in groups and 
write a new verse and record them performing it.

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, 
and stimulate students to use English freely—but only if they 
are set up well. Here are the key ingredients to a successful 
game. 

Preparation Make sure any materials, such as game pieces 
and slips of paper, are ready before the lesson. There is 
always a list of materials at the start of each lesson.

Clear instructions The Teacher’s Book provides a clear 
procedure for how to set up each game by illustrating what 
to say, what to do on the board, demonstrating a dummy 
round, and doing examples with the class beforehand. 

Monitoring Once students start playing, it’s crucial that you 
check that students are following the rules and using English 
correctly. 

Variety This level of Look features a variety of game types: 
Spot the difference, vocabulary revision games, Snakes and 
ladders, and a memory-based board game.

Clear language objectives Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need, and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 

The World Is an Amazing Place
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viivi



UNIT

Children in Japan

Look at the photo. What can you see?

My Town 7
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Exam practice
This level provides preparation and practice for the 
Cambridge English Qualifications, Pre-A1 Starters test. Look 
Student’s Book and Workbook include tasks that represent 
all the different parts of the exam. Practice is focused on 
enabling students to master techniques which will allow them 
to perform at their best in formal assessment situations. These 
tasks give students the opportunity to familiarize themselves 
with each of the task types that appear in the exam and 
make connections to their own lives in order to build both 
their interest and confidence. A complete practice exam is 
included at the end of the Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of 
strategies to build confidence, motivate, and make exams 
feel less scary. These strategies include activities to:

Personalize These activities have students connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to real 
life.

Collaborate These activities allow students to prepare 
tasks together, both to learn from each other and to give 
them the support they need before they have to “perform.”

Help my friend This encourages students to focus on what 
they can do well and allows them to use these skills and 
competences to help teach and support their classmates, 
so the class develops a pool of skills and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect 
on the process they went through and look at how they 
can improve. This helps develop self-regulation and 
autonomous learning in young learners. 

Second chance These activities are suggested especially 
for productive tasks so that students have the opportunity 
to be successful in these performative parts of the exam. 
Once students have had some feedback and have 
considered their performance, they can repeat the task 
successfully to build confidence.

Own it! These are tasks which have students start 
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities which will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record of 
each student’s progress which you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the website.

Using formal criteria to assess 
productive skills
It may help you to use the assessment criteria applied 
in the Cambridge English Qualifications as these have 
been extensively trialed to match realistic performance 
expectations for young learners. These are available in 
the Handbook for teachers available on the Cambridge 
Assessment English website. The criteria can be overwhelming 
for students to process, so it is suggested that you apply 
individual criteria to each task as appropriate and work with 
one criterion at a time to allow young learners to focus on 
one feature of language they can improve. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary, Pronunciation, and Interaction. In 
the different Speaking practice tasks, these are broken 
down so that one criterion is included with each task 
throughout the book. Advice is also given on how to apply 
each criterion as you are completing the specific task 
in class.

Writing In the Pre-A1 Starters exam, the writing section 
(Part 5) is objectively marked as only one-word answers 
are required. The practice writing task includes guidance 
on this, but students need to be reminded that:

• answers must represent what they can see in the support
pictures (task completion)

• answers must make sense with the words they are given
on the page (grammatical accuracy)

Despite the fact that only short answers are required and 
so the writing is not extended, a very important long-term 
learning point is ensuring students understand they must 
address the task given and not invent their own ideas.

A Multi-Strand Approach to Assessment Unit Opener
Every unit starts with a full-page photo which stimulates 

students’ interest in the topic and provides opportunities 

for photo-based questions and answers.

A high-impact photo 
engages students’ interest. 
The About the Photo section 
in the Teacher’s Book allows 
you to satisfy your students’ 
curiosity about the photo.

Students see people and 
places from all around 
the world and learn 
about how other children 
experience life.

Even at low levels 
students can point and 
say, and thus interact 
with real-world photos.

Look Unit Walkthrough: Level 1
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LE
SSON

1  Words Grammar 2L

ESSON

1  Listen and point. TR: 101

2  Listen and repeat. TR: 102

3  Point and say. 

park

store

swimming pool

town center

library

playground

street

zoo

1   Listen and chant. TR: 103

3  Write.

2  Listen and read. TR: 104

There’s a store on the street.
There’s a library in the town center.

There’s a street, a street, a street in the town.
There’s a store, a store, a store on the street.
There’s a girl, a girl, a girl in the store.
There’s a store, a store, a store on the street.
There’s a street, a street, a street in the town.

1. ’s a swimming pool in 

the park.

2. ’s a store on the street.

3.  a girl in the store.

4.  a boy on the playground.

1. 2.

3. 4.

It’s a street.
It’s a library.

There

UNIT 7 My Town 7170 UNIT 7 My Town
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LE
SSON

3 Reading Grammar 4L

ESSON

1   Listen and repeat. TR: 105 1  Listen and read. TR: 107

2   Listen and read. TR: 106

3   Read again. Complete 
the sentences. 

2  Write There’s or There are.

real model tiny flower There’s a tree in the park.
There are houses next to the park.

3  Listen and draw. TR: 108

4  Point and say.

1.   a museum on the street.

2.   trees in the park.

3.   a playground next to 

the swimming pool.

4.   stores in the town

center.

1. 2.

3. 4.

Look at the photo! It’s a town. Is 
it a real town? No, it isn’t. It’s a 
model. It’s a toy town. The houses 
and stores are small. They’re tiny!

Can you see the boy? He’s real. 
Can you see the flowers, too? 
They’re big and yellow. Are they 
real —or are they models?

Look at the trees. Are they big or 
small? They’re models.

This model town is cool!

1.  This town is a  .

2.  The  and stores are small.

3.  The  is real.

4.  The  are yellow.

5. The  are small.
There’s a bag 
under the chair.

There are two 
cabinets next 
to the board.

There’s

model

72 UNIT 7 My Town UNIT 7 My Town 73
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LE
SSON

1  Words and

LE
SSON

2  Grammar

LE
SSON

3  Reading and

LE
SSON

4  Grammar
The reading and grammar lessons are also standalone lessons. Students 

learn about the world as well as learning vocabulary and grammar, 

which they then use to talk about their own worlds.

Target vocabulary has been 
benchmarked against wordlists from 
international exams and the CEFR.

Activities are modeled by avatars of the 
video children from around the world.

A high-impact photo brings the real world into the 
classroom and provides further practice opportunities.

Students hear and see the target grammar 
in a catchy chant before focusing on the 
exponents in the grammar box in Activity 2.

New vocabulary is pre-taught in Activity 1, contextualized in 
the reading text, then practiced in Activity 3. All the target 
vocabulary is supported by flashcards and teaching notes.

The reading texts are about the real world. 
In this activity, students are asked to think 
critically by distinguishing between what is 
real and what is a model. 

Exam task types are represented throughout the 
Student’s Book. The accompanying teacher’s 
notes offer guidance on assessment criteria and 
suggestions for boosting students’ confidence.

Target grammar is presented in the grammar 
box, and then practiced using different skills: 
reading in Activity 1, writing in Activity 2, listening 
in Activity 3, and speaking in Activity 4.

The vocabulary and grammar lessons are standalone lessons 

which are thematically linked.  They move from word level 

(Words) to sentence level (Grammar).
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VALUE Love your town.
Workbook, Lesson 6

Phonics 6L

ESSON

LE
SSON

5  Song

3   Sing and act.  TR: 112

2  Listen and sing. TR: 110 and 111

1  Listen and read. TR: 109

Chorus 
This is my town!
Let’s look around!

In the town center,
there’s a pool.
And next to the library,
that’s my school! 
Chorus

There’s a playground,
and there’s a zoo
with monkeys and elephants
and zebras, too!
Chorus

Here in the park,
what can you see?
There are paths and fences,
and gardens with trees.
Chorus

2. 

1. 

3. 4. 

5. 

1  Listen, point, and repeat. TR: 113

There’s a man with a map.
There’s jam in the house.
There’s a blue and brown bag.
There’s a bat in the house. 

3  Listen and find. Write the word. TR: 115

2  Listen, chant, and circle. TR: 114

bag bat man mapjam

74 UNIT 7 My Town UNIT 7 My Town 75
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LE
SSON

7  Video

2. Lara

There's a library. 

2  Your turn! Ask and answer.

3   Draw and say. 

1   Watch and match. Write the numbers. Video 9

What's in your town? 

3. Mati

1. AJ

4. Juan

Is that your town? 

What’s that?

Yes, it is.

It’s a  .

 ?

 ?
 .

 .

76 UNIT 7 My Town
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The Level 1 phonics syllabus covers the 
sounds of the letters and introduces some 
common consonant–vowel–consonant 
(CVC) combinations.

After watching the video, 
students talk about their own 
lives and cultures. They are 
well prepared for this task 
because the language they 
need has been learned and 
practiced during the unit, 
and also modeled by the 
children on the video. 

LE
SSON

5  Song and

LE
SSON

6  Phonics
The song pulls together all the language threads of the unit 

in a fun and active way. The phonics lesson uses the unit 

language to focus on target letters or letter combinations.

LE
SSON

7  Video
Children representing sixteen different countries are interviewed 

about their lives and cultures. Students get a glimpse into how 

life is lived in different places around the world, and learn to 

embrace diversity and equality.

The songs have 
catchy, modern 
tunes.

Two versions of the songs are provided 
(with and without vocals) so you 
can choose how much support your 
students need with singing.

The words containing the target letters 
are selected according to their level 
and frequency. Understanding meaning 
helps decoding, so the meaning of the 
words is supported with photos. 

Three or four children are 
featured in each video. Their 
answers and descriptions are 
illustrated with photos and 
video footage.
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Do you  
like milk?

1

START
Look at your 

teacher. What 
color are  

his/her eyes?

32

Is there a  
ball in the 

classroom?

Is there a  
picture of a 

beach in this 
book?

Look at your 
bag. What  
color is it?

Look outside. 
Are there trees?

Is there a 
beach in your 

town?

4

181716

98

567

10 11

END

Look at the 
board. Are 

there numbers 
on the board?

Look at your 
friend. What 

color are  
his/her shoes?

121315 14

Game 3

1   Work in pairs. Read, say, and answer.

GAME 3 125
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  131

BONUS School Trip

crocodile

3   AFTER YOU WATCH Read and circle.

1.  The kite festival is at the beach / 
in the park.

2.  Some kites are animals / 
planes and trains.

3.  The octopus kite is blue / purple.

4.    The boy kite has black / brown boots.

International kite festivals

4  PROJECT Make a kite. Then make a 
kite festival poster. 

Look! My 
kite is green 
and orange.

2   WHILE YOU WATCH What animal kites 
are in the video? Check (4).  Video 16

1   BEFORE YOU WATCH Look at the photo. 
What can you see? 

cat fish

monkey octopus penguin
International kite festival, 
Cha-Am beach, Thailand

BONUS SCHOOL TRIP 131130 BONUS SCHOOL TRIP

10831b_uEM_129-136.indd   130-131 2/21/19   10:07 AM

Reading Extra 2

1   Look at the picture. What can 
you see?

2   Listen and read. Can the frog 
jump from the milk? Can he 
jump from the butter?  TR: 131

3   Read, look, and write. 

1.  There’s a 
of milk next to 
the cows.

2.  The frog thinks he 
can  in
the milk.

3.  The frog 
jump out of the 
bucket.

4.  The frog can stand 
on the 
and 
out.

4   Read and write.

1. A frog  swim.

2. A frog  talk.

3. A frog  jump.

4. A frog  sing.

5. A frog  fly.

The Frog and the Butter
This is a frog. He’s small, but he has strong legs. He can jump, 
and he can swim. 

Today the frog is on a farm. There are cows on the farm. Look 
at these cows. Next to the cows, there’s a bucket of milk. “Oh, 
what’s this?” the frog asks. “Can I swim in it?”

Now the frog is in the bucket. He can swim in the milk, but he 
can’t jump from it. He can’t jump out of the bucket. “Help!” the 
frog says. He swims and kicks with his legs. He kicks with his legs 
and swims. But what’s this? Now there isn’t milk in the bucket. 
There’s butter. The frog can stand on the butter, and he can 
jump. Hooray! The frog isn’t in the bucket now. 

Glossary

bucket butter milk stand kick 

can

bucket

READING EXTRA 2 8786 READING EXTRA 2
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Reading Extra 1

2.

6.5.

4.3.

2  Listen and read.  TR: 66

3   Complete the chart. 

4   Look. Write d for day or  
n for night.

at school blue dark 

in bed moon sun

1   What’s in the photo? Is it day 
or night?

day night

 sky black sky

light

the the 

boys and girls boys and girls 

Look out the window.  
Can you see the sky? 

The sky is blue. The sun is in the 
sky. It’s big and yellow. The sun is 
in the sky in the day. It’s light.

Boys and girls are at school. But 
the hedgehog is sleeping.

Now look at the photo! What’s 
this? It’s the sky.

The sky is black. This is the moon. 
It’s big and white. The moon is  
in the sky at night. It’s dark.

Boys and girls are in bed. But 
the hedgehog isn’t in bed. 
He’s in the garden!

Day and Night

Glossary

hedgehog sky light  dark day  night 

moon 
sun

n

blue

1.

READING EXTRA 1 4746 READING EXTRA 1
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Review 1: Units 1–2

1  Look and color. 

1.

   

2.

3.

4.

2  Look and write. 

book crayon

pencil case eraser

1. 

2. 

3. 

4. 

4  Listen and number.  TR: 36 

3  Read and circle.

A. B.

C. D.

l a l b

e t k i

l o d l

m a e g

1.  What’s this? 
Is it a desk?
Yes, it is.
No, it isn’t.

2.  What’s this?
It’s a bag.
It’s a pencil.

3.  What’s this? 
Is it a pen?
Yes, it is.
No, it isn’t.

4.  What’s this? 
Is it a chair?
Yes, it is.
No, it isn’t.

1

b a l l

28 REVIEW 1: Units 1–2
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Function 2: Classroom language 2 (student to student)

1  Listen and complete. TR: 98

Gil: Hi, Sandra. Let’s work  . Where’s the activity?

 Sandra:  It’s on page 20. It’s Activity 3.

Gil:  OK. Let’s take  . Me  . Number 1. This is a cat.

 Sandra:  Yes. It’s  . Number 2. This is a monkey.

Gil:  Can we write the answers in the book?

 Sandra: Yes. Look!

Gil:  Can I  a pencil?

 Sandra: Yes,  .

Gil:  Thank you. Oh no! This isn’t correct. Please  the eraser.

2  Listen again and check. TR: 99

3  Read and circle.

1. Can I borrow a ruler?

A. Sorry, no.

B. This is a ruler.

2. Please pass the book.

A. It’s on page 20.

B. Yes, here.

3. Let’s take turns.

A. Please pass the ruler.

B. OK, you first.

4. Let’s work together.

A. No, you first.

B. OK. Let's take turns.

Let’s work together.

Let’s take turns.

Me/You first.

It’s my/your turn.

Can I borrow…?

Please pass (the book).

Yes, here.

Sorry, no.

FUNCTION 2: Classroom language 2 65
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School Trip
The four video-based School Trip lessons take students to 

the four corners of Earth without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are: Game, Function, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra; examples of these are 

shown on these two pages.

Reading Extra
The four extensive reading lessons comprise two real-world texts and two 

fables. The fables are traditional stories that teach a lesson, variations of 

which exist in many cultures. They often have important moral lessons with 

universal significance—in this case: the importance of never giving up.

See the full list of Student and 
Teacher components for Look 
on the inside back cover.

A stunning photo captures 
students’ interest.

A carefully staged lesson activates 
students’ prior knowledge (Activity 1) 
and works on comprehension 
(Activity 2) and memory (Activity 3).

The end-of-lesson project 
is often a craft activity 
that allows different 
students to shine in 
mixed-ability classes.

Beautiful artwork or 
photos set the scene 
and engage students’ 
interest.

All the readings are 
recorded and can be 
used in class as extensive 
listening lessons.

The main focus of the activities is on comprehension and 
discussion. However, the language is carefully graded and 
also offers opportunities for language-based extension.

xiv xv



Making Teaching and Learning a Joy

See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window onto a fascinating 
world of real-life stories from diverse places and cultures: a 
toy collection in Australia, the Songkran festival in Thailand, 
and a special friendship between animals in South Africa. In 
each case, the topic is then related back to students’ own 
lives and experiences in personalization activities: what do 
they collect? what festivals do they go to? how can they 
be a good friend? These real-life stories enhance the child’s 
learning experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes 
on each real-world story and guides to the pronunciation 
of any names that are unfamiliar. Our hope is that you too 
will be inspired by these stories and then extend each topic. 
For example, getting students to hold a show-and-tell activity, 
write an invitation to a celebration, or find out about another 
unusual animal friendship. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by the question 
What can you see? You can ask this question or similar 
questions with any of the photos in the book, eliciting and 
reviewing vocabulary from previous lessons such as colors, 
clothes, objects, numbers, and actions as you go. Ask 
questions, such as Where are they? How many people can 
you see? Girls or boys? What color is his shirt? Or, better still, 
encourage students to ask each other questions. You will find 
extra information about these photos in each lesson in the 
About the Photo box in the Teacher’s Book. It is fine to tell your 
students more about the background to the photo in their 
first language. You can also return to these photos and use 
them as prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 video in every unit 
comprises recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics in 
the book relate to life in their countries: the food they eat, the 
schools they attend, the festivals they like, and so on. In this 
way, they give a fresh perspective on the topic. These videos 
reinforce the language learned throughout the unit and 
provide a speaking model for the students when they, in turn, 
talk about their own lives and experiences.

The second component is the School Trip videos. These 
center on visits to exciting places—a science and 
technology museum in Tokyo, the International Space 
Station—and provide a springboard for the students to do 
their own mini-projects. When you have been through the 
activities on the page, you can try other techniques with 
these videos such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(e.g. colors, actions) 

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to enjoy 
reading about the world rather than to practice language 
(although they do, of course, recycle language previously 
taught). Two of the reading texts are non-fiction (e.g. Cars: 
Then and Now) and two feature fables from around the 
world (e.g. Nasreddin and the Dinner Party). In both cases, 
there is opportunity for motivating follow-up activities. For 
the former, the students can try at home to find out more 
about this subject and bring their ideas (or pictures) to the 
next class. For the latter, you can help students to dramatize 
the story (with actions, words, or both) or ask them to draw 
a scene from it. The fables also contain important moral 
lessons with universal significance, like the importance of not 
judging others in Nasreddin and the Dinner Party. You may 
also choose to discuss the moral of these stories with your 
students in their own language. 

Songs and Chants 
Songs and chants are an important resource in any primary 
language-learning materials because their repetition and 
rhythm make them memorable. They’re one of the best ways 
of providing language input for children. Children learn the 
words and structures along with the rhythms and patterns 
of the language. The chants and songs in Look are catchy 
and fun, and designed to help you present and recycle 
language in a motivating way. Songs and chants are also 
opportunities to develop learners’ listening skills in general.

SONGS The best way to learn the songs is to listen to the 
recorded version and sing along to it. You shouldn’t worry 
if your students don’t pick up the song immediately. Each 
child will learn at his or her own pace. They can start by 
clapping to the rhythm and humming the tune, then focus 
on the chorus or the most memorable lines, building up to 
finally singing the whole song. This is how we learn songs in 
real life. When students are really confident with a song, they 
can sing along with the instrumental version. All the songs 
in Look come with step-by-step instructions for simultaneous 
actions. These help students grasp the meaning of the words, 
while providing opportunities for full-body movement and 
exercise—a necessity in any primary classroom.

CHANTS The chants in Look have two functions. The first is to 
present a language point in each unit. Each Lesson 2 chant 
contains a model of the target structure. Learning the chant 
enables students to internalize the grammar while following 
an excellent pronunciation model. Each Lesson 6 chant 
practices target sounds in the phonics section; these chants 
give the students a chance to focus on producing each 
sound and to link it to spelling. 

The best way for students to learn a chant is by listening to 
it and then chanting along to the recorded version. But you 
can help students by building up the chant line by line, or 
chunk by chunk. For example:

Repeat after me: Oh! There’s… / Oh! There’s a tiger. / Oh! 
There’s a tiger. Is the tiger sleeping? 

Teachers are offered plenty of extra ideas for creative 
activities based on the chants and songs in Look. For 
example, you could ask your students to work in groups to 
write a new verse and record them performing it.

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, 
and stimulate students to use English freely—but only 
if they are set up well. Here are the key ingredients to a 
successful game. 

Preparation Make sure any materials, such as game pieces 
and slips of paper, are ready before the lesson. There is 
always a list of materials at the start of each lesson.

Clear instructions The Teacher’s Book provides a clear 
procedure for how to set up each game, by illustrating what 
to say, what to do on the board, demonstrating how to play, 
and doing examples with the class beforehand. 

Monitoring Once students start playing, it’s crucial that you 
check that students are following the rules and using English 
correctly. 

Variety This level of Look features a variety of game types: 
follow-the-path, spot the difference, spin and say, and a trivia 
game to test students’ knowledge of the readings. 

Clear language objectives Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need, and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 

The World Is an Amazing Place

Look Introduction: Level 2

viivi



UNIT

Boys at school, Muscat, Oman

Back to School 1

Look at the photo. Answer the questions.

Where are the boys? 
What things can you see?
What colors can you see?

9
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Exam practice
This level provides preparation and practice for the 
Cambridge English Qualifications, Pre-A1 Starters test. Look 
Student’s Book and Workbook include tasks that represent 
all the different parts of the exam. Practice is focused on 
enabling students to master techniques which will allow them 
to perform at their best in formal assessment situations. These 
tasks give students the opportunity to familiarize themselves 
with each of the task types that appear in the exam and 
make connections to their own lives in order to build both 
their interest and confidence. A complete practice exam is 
included at the end of the Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of 
strategies to build confidence, motivate, and make exams 
feel less scary. These strategies include activities to:

Personalize These activities ask students to connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to their 
own life.

Collaborate These activities allow students to prepare 
tasks together, both to learn from each other and to give 
them the support they need before they have to “perform.”

Help my friend This encourages students to focus on what 
they can do well and to allow them to use these skills and 
competences to help teach and support their classmates, 
so the class develops a pool of skills and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect 
on the process they went through and look at how they 
can improve. This helps develop self-regulation and 
autonomous learning in young learners. 

Second chance These activities are suggested 
especially for productive tasks so that it gives students the 
opportunity to be successful in these performative parts of 
the exam. Once students have had some feedback and 
have considered their performance, they can repeat the 
task successfully to build confidence.

Own it! These are tasks which ask students to start  
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities which will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record of 
each student’s progress which you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the website.

Using formal criteria to assess 
productive skills
It may help you to use the assessment criteria applied 
in the Cambridge English Qualifications as these have 
been extensively trialed to match realistic performance 
expectations for young learners. These are available in 
the Handbook for teachers available on the Cambridge 
Assessment English website. The criteria can be overwhelming 
for students to process, so it is suggested that you apply 
individual criteria to each task as appropriate and work with 
one criterion at a time to allow young learners to focus on 
one feature of language they can improve. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary, Pronunciation, and Interaction. In the 
different Speaking practice tasks, these are broken down 
so that one criterion is included with each task throughout 
the book. Advice is also given on how to apply each 
criterion as you are completing the specific task in class.

Writing In the Pre-A1 Starters exam, the writing section 
(Part 5) is objectively marked as only one-word answers 
are required. The practice writing task includes guidance 
on this, but students need to be reminded that:

•  answers must represent what they can see in the
support pictures (task completion)

•  answers must make sense with the words they are given
on the page (grammatical accuracy)

Despite the fact that only short answers are required and 
so the writing is not extended, a very important long-term 
learning point is ensuring students understand they must 
address the task given and not invent their own ideas.

A Multi-Strand Approach to Assessment

Look Unit Walkthrough: Level 2

Unit Opener
Every unit starts with a full-page photo which stimulates 

students’ interest in the topic and provides opportunities 

for photo-based questions and answers.

A high-impact photo 
engages students’ interest. 
The About the Photo section 
in the Teacher’s Book allows 
you to satisfy your students’ 
curiosity about the photo.

Students see people and 
places from all around 
the world and learn 
about how other children 
experience life.

Even at low levels 
students can answer 
simple comprehension 
questions and thus 
interact with real-world 
photos.
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1  Words Grammar 2L

ESSON

WednesdayTuesday

Thursday Friday

1   Listen and chant. TR: 153

2  Listen and read. TR: 154

What’s the weather like? It’s sunny.
It’s snowing.

3   Match and say.

1  Listen and point. TR: 151

2  Listen and repeat. TR: 152

3   Say.

cold raining sunny

windy bring an 
umbrella

cloudy hot snowing 

put on  
a scarf 

wear a 
coat

Is it windy today?

Yes, it is.
Let’s fly a kite.

What’s the weather 
like on Tuesday? It’s windy.

Hey, hey, what’s the weather like?
What’s the weather like today?
It’s cloudy. It’s raining.
I’m wearing my T-shirt.
The weather is hot today! 

Hey, hey, what’s the weather like?
What’s the weather like today?
It’s windy. It’s snowing.
I’m wearing my coat.
The weather is cold today! 

Monday

UNIT 10 Weather 9998 UNIT 10 Weather
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LE
SSON

3  Reading Grammar 4L
ESSON

What are you doing? I’m throwing water.
What is she doing? She’s enjoying the festival.

1   Listen and repeat. TR: 121

3   Read and circle.

2   Listen and read. TR: 122

1.  Only young / Young and old  people have fun during Songkran.

2.  Songkran is the birthday / New Year for Thai people.

3.  The festival goes on for three days / a year.

4.  During Songkran, people play inside / outside.

5.  You can throw water / buckets on your friends.

1  Listen and read. TR: 123

2  Read and circle. 

3  Listen and match. TR: 124

4  Act and guess.

It’s the Songkran festival in Thailand 
and people—young and old—are 
having fun. This is the New Year for 
Thai people. It usually goes on for 
three days. There are a lot of street 
parties. People go outside and have 
big water fights. During this festival, 
you can throw water on your friends, 
your family...everyone. It’s fantastic! 

Look at this family. They’re enjoying 
Songkran. They have buckets of 
water. This boy is holding a bucket 
of water. What is he doing with that 
water? He’s throwing it on the people 
in the street! Is that OK? Yes, of 
course! It’s Songkran!

1.  What are you doing / do?

I / I’m eating ice cream.

2.  What is / are he doing? 

He’s holding / hold a balloon.

3.  What are you / she doing? 

We’re / We enjoying the festival.

festival enjoy bucket

Felipe SofiaIsabel Mateo

What are you doing?
  Wait, I know! You’re eating!

UNIT 8 Celebrate! 8180 UNIT 8 Celebrate!
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LE
SSON

1  Words and

LE
SSON

2  Grammar

LE
SSON

3  Reading and

LE
SSON

4  Grammar
The reading and grammar lessons are also standalone lessons. Students 

learn about the world as well as learning vocabulary and grammar, 

which they then use to talk about their own worlds.

Target vocabulary has been 
benchmarked against wordlists from 
international exams and the CEFR.

Students hear and see the target grammar 
in a catchy chant before focusing on the 
exponents in the grammar box in Activity 2.

New vocabulary is pre-taught in Activity 1, contextualized in 
the reading text, then practiced in Activity 3. All the target 
vocabulary is supported by flashcards and teaching notes.

Target grammar is presented in the grammar 
box, and then practiced using different skills: 
reading in Activity 1, writing in Activity 2, listening 
in Activity 3, and speaking in Activity 4.

The vocabulary and grammar lessons are standalone lessons 

which are thematically linked. They move from word level 

(Words) to sentence level (Grammar).

Activities are modeled by avatars of the 
video children from around the world.

A high-impact photo brings the real world into the 
classroom and provides further practice opportunities.

The reading texts are about the real 
world. In this activity, students are asked to 
choose the correct words to describe what 
happens at the festival.

Exam task types are represented throughout the 
Student’s Book. The accompanying teacher’s 
notes offer guidance on assessment criteria and 
suggestions for boosting students’ confidence.

x xi
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5  Song Phonics 6L

ESSON

2  Listen and sing. TR: 192 and 193

1  Listen and read. TR: 191

3   Write. Describe the tadpoles 
and the frogs.

A lot of little tadpoles were in the pond.
Their bodies were black and their tails were long.
They weren’t loud—they were quiet.
They were little and cute! 
This is how they were when they were young. 

But that was then.  
They’re different now.
Their bodies change.
Let me tell you how.

Now a lot of huge frogs are in the pond.
Their bodies are green and their tails are gone.
They aren’t quiet—they’re loud!
They’re big but not scary!
Now they can jump around because their legs are strong.

t

6.

1  Listen, point, and repeat. TR: 194

cube cute tube

2   Listen and chant. Circle the 
words with u_e.  TR: 195

A cute little boy
is sitting at home.
With a little toy flute,
he plays a tune.

He decides to use 
some cubes of ice
in a huge lemonade. 
Mmmm, very good!

3   Listen. Check (✔) the box 
when you hear u_e. TR: 196

4   Listen and write the missing letters with u_e. TR: 197

c

1.

h

5.

t

2.

d

3.

m

7.

c

4.

J

8.

1. 

2. 

3. 

4. 

5. 

6. 
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LE
SSON

7  Video

1   Watch. Who talks about each 
celebration? Write.  Video 10

Look at my picture. 

I’m with  .

We’re at  . 

We’re  .

It’s  !

3  Write about your drawing from Activity 2.

2   Your turn! Draw your favorite celebration. Ask and answer.

This is my family on Bonfire Night.

1. Tê’t celebration

2. Constitution Day

3. Thanksgiving 

What are you doing?We’re listening to music.

AJ Mati

Who talks about this?

Jessica

84 UNIT 8 Celebrate!
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The Level 2 phonics syllabus includes 
common digraphs and consonant blends, 
as well as the magic e vowel sounds. 

LE
SSON

5  Song and

LE
SSON

6  Phonics
The song pulls together all the language threads of the unit 

in a fun and active way. The phonics lesson uses the unit 

language to focus on target letters or letter combinations.

LE
SSON

7  Video
Children representing sixteen different countries are interviewed 

about their lives and cultures. Students get a glimpse into how 

life is lived in different places around the world, and learn to 

embrace diversity and equality.

The songs have 
catchy, modern tunes.

Two versions of the songs are provided 
(with and without vocals) so you 
can choose how much support your 
students need with singing.

The words containing the target sounds 
are selected according to their level 
and frequency. Understanding meaning 
helps decoding, so the meaning of the 
words is supported with photos. 

After watching the video, 
students talk about their own 
lives and cultures. They are 
well prepared for this task 
because the language they 
need has been learned and 
practiced during the unit, 
and also modeled by the 
children on the video. 

Three or four children are 
featured in each video. Their 
answers and descriptions are 
illustrated with photos and 
video footage.
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Does she 
have 

markers? 

Talk about 
you.

Does he 
have  

a guitar?

Talk about 
you.

Where’s the 
bike?

Talk about 
you.

Is the 
balcony 
inside or 
outside?

Name 2 
team sports.

Where’s the 
skateboard?

Heads = 1 space

Tails = 2 spaces

Game 1

1   Work in pairs. Point, ask, and answer.

START

END

GO BACK 
TO START

GAME 1 45
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Review 5: Units 9–10

nunys  dwniy 

ninarig yducol

1  Look. Unscramble and write.

1. It’s raining / sunny. Put on / Don’t wear your boots.

2. It’s hot / cloudy. Don’t bring / Don’t forget your sun hat.

3. It’s windy / raining. Wear / Don’t wear your scarf.

4. It’s sunny / cloudy. Bring / Don’t bring your coat.

1.  The zebra is drinking water.

2. It’s raining. 

3.  The hippo is bigger than the 

rhino. 

4.  The baby elephant is taking 

a bath. 

5.  The snake is longer than the 

crocodile. 

2  Listen and circle. TR: 169

3  Look and read. Write Yes or No.

1.

2.

3.

4.

108 REVIEW 5: Units 9–10
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Function 3: Being polite

1  Listen and complete. TR: 167

Excuse me.
Can I please see/have…?
I’d like…

Sure.  Here you are.
I’m sorry. I don’t have…
That’s OK.

Lea: Excuse  . Can I please see that red hat?

Store clerk: Sure. Here  .

Lea: Oh, it’s too small. Can I  have a bigger one?

Store clerk: I’m  . I don’t have a bigger hat in red. 

Lea:  That’s  . Oh, I love that blue hat. Can I see it?

Store clerk:  . Here you are. It looks great on you!

Lea: Thanks!  this hat. How much is it? 

Store clerk: It’s ten euros. 

Lea:  you are: ten euros. 

Store clerk: Thank you! Have a nice day! 

3  Read. Circle the more polite choice. 

2  Listen, check, and repeat. TR: 168

1. A. Hey! Give me that scarf.
B.  Excuse me. Can you please 

give me that scarf?

2. A.  I’d like an umbrella, please. 
B. I want an umbrella.

3. A. Sure. Here you are.
B. Here. Take it.

4. A. No blue gloves.
B.  I’m sorry. I don’t have any

blue gloves.

4   With a partner, say Activity 1. Act a similar dialog.  
Use your own words. 

FUNCTION 3: Being polite 105

10848b_u10_097-108.indd   105 2/14/19   10:50 AM

School Trip 1

1   BEFORE YOU WATCH 
Look at the photo. 
Read and circle.

1.  This is a photo of a man / 
a robot. 

2.  It’s big / small.

3.  The people are at a 
museum / school.

2   WHILE YOU WATCH Check (4) the 
correct sentence for each robot 
based on the video. Which is 
your favorite?  Video 3

3   AFTER YOU WATCH Who would 
say it—you, ASIMO, or both 
you and ASIMO? 

YOU BOTH ASIMO
1

1. I have arms and legs.

2. I can run and hop.

3. I have eyes and ears.

4. I can’t smile.

5. I can feel sad or happy.

4   PROJECT Design a robot. 
What does it have? 
What can it do? Draw 
and write. Share with 
the class.

The Miraikan
The Miraikan is a museum in Tokyo. 
It’s Japan’s National Museum of 
Emerging Science and Innovation. 
Here, you can learn about science 
and technology. You can also see 
some very cool robots. Let’s take 
a look!

It can move its eyes. 
It can walk.

It can run.
It can talk.

It can help people. 
It can jump.  

It can move its arms. 
It can swim. 

My robot has two 
arms. It can do 
my homework!

SCHOOL TRIP 1 2726 SCHOOL TRIP 1
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BONUS Reading Extra

The Best Present of All 1   Look at the picture. What’s the 
woman doing? What do you see? 

2   Listen and read. What’s the 
best present?  TR: 200

3   Read again. Circle.

4   Imagine you’re this woman. 
What do you do with the jewel? 
Tell a partner.  

5   Work in pairs. Act the story. 

1. The old woman is hungry / thirsty.

2.  She finds a jewel / young man in the 
stream. 

3.  The young man asks to 
have some water / hold the jewel.

4.  The woman lets the man wear / 
have the jewel.

5.  Later, the man gets a house / 
brings the jewel to the woman.

6.  The man wants more new things / 
to be kind.

An old woman is walking in the 
mountains. She is tired and thirsty. She 
stops by a stream to drink some water. 
She sees a blue stone in the water. She 
picks it up. It is a beautiful jewel. She 
puts it in her bag and starts walking 
again.

She meets a young man. He is tired 
and hungry. She opens her bag to get 
him some food. As she does, the young 
man sees the blue jewel.

“What a beautiful jewel,” he says. “Can 
I hold it?”

“Yes,” the old woman says. “In fact, 
you can have it. It’s my present  
to you.”

“Oh, thank you!” the young man says. 
“Now, I can have a new house and 
new clothes.” 

Then the man goes into town. He looks 
at the nice stores and big houses. “Do 
I really want these things?” he thinks.  

Three days later, the old woman sees 
him again. He has the jewel in his 
hand.

“Thank you for the jewel,” he 
says. “But I don’t want it.”

The old woman smiles. “What 
do you want?”

“I want to be kind, like you,” he 
says. “Can you teach me?”

Glossary

jewel stream

132 BONUS READING EXTRA BONUS READING EXTRA 133
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Reading Extra 1

What’s an Insect Safari? 
On an insect safari, you look for 
insects. You can find them in, 
on, and under plants and trees. 
You write about these insects 
and draw pictures. 

Here are some insects the 
students in Hong Kong find on 
their insect safari: 

Beetles 
Look at the big photo. That’s a 
beetle. It’s called a lanternfly. 
It can fly and jump. Its body 
is blue, green, orange, yellow, 
white, black, and red. It has six 
legs and a long, colorful head!

Let’s Go on an Insect Safari! 
Today in Hong Kong, a class has a 
science lesson. But today’s lesson 
isn’t in the classroom. It’s outside, 
in the park next to their school. The 
students have paper and pencils. 
Their teacher has a camera. They’re 
on an insect safari!

Dragonflies
Dragonflies have six 
legs, too. They can fly. 
This dragonfly is called 
a blue dasher. 

Spiders
Spiders are arachnids, 
not insects. But this 
class finds spiders 
on their insect safari. 
Unlike many insects, 
most spiders can’t fly. This spider 
is a golden orb-weaver. Like all 
spiders, it has eight legs. Its legs 
are black, and its body is black 
and yellow. It’s very big. It can eat 
a small bird!

1   Look at the photos. In pairs, describe 
one of them.

2   Listen and read. What’s an insect 
safari? Circle all.  TR: 67

A. a science exercise
B. a field trip 
C. a gym class

eight legs.

eat a bird.

six legs.

fly.

jump and fly.

3   Read and match.

1. Beetles and dragonflies 
have

2. Spiders have

3. Spiders can’t

4. Lanternflies can

5. Golden orb weavers can

4   Check (4). Add one more insect.  
Talk with your classmates.

5   Do an insect safari at home. Look on 
the balcony, in the garden, or on a wall.  
What can you find? Draw and write.

Where can  
you find...? 

Inside Outside

spiders

dragonflies

beetles

READING EXTRA 1 4746 READING EXTRA 1
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School Trip
The four video-based School Trip lessons take students to the four 

corners of the Earth (and beyond) without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are: Game, Function, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra; examples of these are 

shown on these two pages.

Reading Extra
The four extensive reading lessons comprise two real-world texts and two 

fables. The fables are traditional stories that teach a lesson, variations of 

which exist in many cultures. They often have important moral lessons with 

universal significance—in this case: the importance of never giving up.

See the full list of Student and 
Teacher components for Look 
on the inside back cover.

A stunning photo captures 
students’ interest.

A carefully staged lesson activates 
students’ prior knowledge (Activity 1) and 
works on comprehension (Activity 2) and 
memory (Activity 3).

The end-of-lesson project 
is a creative activity that 
allows different students 
to shine in mixed-ability 
classes.

Beautiful photos or 
artwork set the scene 
and engage students’ 
interest.

All the readings are 
recorded and can be 
used in class as extensive 
listening lessons.

The main focus of the activities is on comprehension and 
discussion. However, the language is carefully graded and 
also offers opportunities for language-based extension.

xiv xv
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See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window onto a fascinating 
world of real-life stories from diverse places and cultures: an 
unusual hobby in Finland; children doing yoga at school;  
a megacity in China; the youngest person to ski to the North 
Pole. In each case, the topic is then related back to students’ 
own lives and experiences in personalization activities: Do 
they want to do this sport? Would they like to do yoga at 
school? Would they like to live in a megacity? Do they want 
to be an explorer? These real-life stories enhance the child’s 
learning experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes on 
each real-world story and guides to the pronunciation of any 
names that are unfamiliar. Our hope is that you too will be 
inspired by these stories and then extend each topic.  
For example, getting students to design an amazing bedroom, 
making a map of a part of their town and labeling it, drawing 
pictures of festival costumes, and so on. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by the question 
What can you see? You can ask this question or similar 
questions with any of the photos in the book, eliciting and 
revising items of vocabulary from previous lessons such as 
colors, clothes, descriptions, objects, and actions as you go. 
Ask questions, such as: Where are they? What are the people 
doing? What is she wearing? What color is his shirt? Or, better 
still, encourage students to ask each other questions. You will 
find extra information about these photos in each lesson in 
the About the Photo box in the Teacher’s Book. It is fine to tell 
your students more about the background to the photo in 
their first language. You can also return to these photos and 
use them as prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 video in every unit 
comprises recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics in 
the book relate to life in their countries: the chores they do, 
the animals they like, the sports they play, and so on. In this 
way, the videos give a fresh perspective on the topic. These 
videos also reinforce the language learned throughout the 
unit and provide a speaking model for the students when 
they, in turn, talk about their own lives and experiences.

The second component is the School Trip videos. These 
center on visits to exciting places—the Antarctic to 
learn about a food chain, New Zealand for an outdoor 
adventure—and provide a springboard for the students to 
do their own mini-projects. When you have been through 
the activities on the page, you can try other techniques with 
these videos such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(e.g. geographical features, activities)

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to 
enjoy reading about the world rather than to practice 
language (although they do, of course, recycle language 
previously taught). Two of the reading texts are non-fiction 
(e.g. Solar Eclipses) and two feature fables from around the 
world (e.g. The Feast). In both cases, there is opportunity for 
motivating follow-up activities. For the former, the students 
can try at home to find out more about this subject and 
bring their ideas (or photos) to the next lesson. For the latter, 
you can help students to dramatize the story (with acting out 
or words or both) or ask them to draw a scene from it. The 
fables also contain important moral lessons with universal 
significance, like the importance of individual contributions 
to the collective good in The Feast. You may also choose 
to discuss the moral of these stories with your students in 
their own language.

The World Is an Amazing Place

Look Introduction: Level 3

Making Teaching and Learning a Joy

vii

Songs and chants 
Songs and chants are an important resource in any primary 
language learning materials because their repetition and 
rhythm make them memorable. They’re one of the best ways 
of providing language input for children. Children learn the 
words and structures along with the rhythms and patterns 
of the language. The chants and songs in Look are catchy 
and fun, and designed to help you present and recycle 
language in a motivating way. Songs and chants are also 
opportunities to develop learners’ listening skills in general.

SONGS The best way to learn the songs is to listen to the 
recorded version and sing along to it. You shouldn’t worry 
if your students don’t pick up the song immediately. Each 
child will learn at their own pace. They can start by clapping 
to the rhythm and humming the tune, then focus on the 
chorus or the most memorable lines, building up to finally 
singing the whole song. This is how we learn songs in real 
life. When students are really confident with a song, they 
can sing along with the instrumental version. All the songs 
in Look come with step-by-step instructions for simultaneous 
actions. These help students grasp the meaning of the words, 
while providing opportunities for full-body movement and 
activity—a necessity in any primary classroom.

CHANTS The chants in Look have two functions. The first is to 
present a language point in each unit. Each Lesson 2 chant 
contains a model of the target structure. Learning the chant 
enables students to internalize the grammar while following 
an excellent pronunciation model. Each Lesson 6 chant 
practices target sounds in the phonics section; these chants 
give the students a chance to focus on producing each 
sound and link to spelling. 

The best way for students to learn a chant is by listening to 
it and then chanting along to the recorded version. But you 
can help students by building up the chant line by line, or 
chunk by chunk. For example:

Repeat after me: The whales… / The whales are sleeping… / 
The whales are sleeping in the sea.

Teachers are offered plenty of extra ideas for creative 
activities based on the chants and songs in Look. For 
example, you could ask your students to work in groups and 
write a new verse and record them performing it.

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, 
and stimulate students to use English freely—but only if they are 
set up well. Here are the key ingredients to a successful game. 

Preparation: Make sure any materials, such as game pieces 
and pieces of paper, are ready before the lesson. There is 
always a list of materials at the start of each lesson.

Clear instructions: The Teacher’s Book provides a clear 
procedure for how to set up each game by illustrating what 
to say, what to do on the board, demonstrating a dummy 
round, and doing examples with the class beforehand. 

Monitoring: Once students start playing, it’s crucial that you 
check that students are following the rules and using English 
correctly. 

Variety: This level of Look features a variety of game types: 
two types of board game, Spot the difference, and a quiz.

Clear language objectives: Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need, and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 
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Exam practice
This level provides preparation and practice for the Cambridge 
English Qualifications, A1 Movers test. Look Student’s Book and 
Workbook include tasks that represent all the different parts of 
the exam. Practice is focused on enabling students to master 
techniques which will allow them to perform at their best in 
formal assessment situations. These tasks give students the 
opportunity to familiarize themselves with each of the task 
types that appear in the exam and make connections to their 
own lives in order to build both their interest and confidence. 
A complete practice exam is included at the end of the 
Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of strategies 
to build confidence, motivate, and make exams feel less scary. 
These strategies include activities to:

Personalize These activities ask students to connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to real life.

Collaborate These activities allow students to prepare tasks 
together, both to learn from each other and to give them 
the support they need before they have to “perform.”

Help my friend This encourages students to focus on what 
they can do well and allows them to use these skills and 
competences to help teach and support their classmates, 
so the class develops a pool of skills and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect on 
the process they went through and look at how they can 
improve. This helps develop self-regulation and autonomous 
learning in young learners. 

Second chance These activities are suggested especially 
for productive tasks so that it gives students the opportunity 
to be successful in these performative parts of the exam. 
Once students have had some feedback and have 
considered their performance, they can repeat the task 
successfully to build confidence.

Own it! These are tasks which ask students to start  
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities which will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record of 
each student’s progress which you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the website.

Assessing productive skills
It may help you to use the assessment criteria applied in 
the Cambridge English Qualifications as these have been 
extensively trialed to match realistic performance expectations 
for young learners. These are available in the Handbook for 
teachers on the Cambridge Assessment English website. The 
criteria can be overwhelming for students to process, so it is 
suggested that you apply individual criteria to each task as 
appropriate and work with one criterion at a time to allow 
young learners to focus on one feature of language. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary and Grammar, Pronunciation, and 
Interaction. In the different Speaking practice tasks, these are 
broken down so that one criterion is included with each task 
throughout the book. Advice is also given on how to apply 
each criterion as you are completing the specific task.

Writing In the A1 Movers exam, the writing section 
(Part 6) requires students to answer questions and to write 
sentences about a picture scene. The practice writing 
task includes guidance on this, but students need to be 
reminded that:

• all answers must represent what they can see in the
picture scene (accuracy of description)

• answers must make sense with the words they are given
on the page (grammatical accuracy)

In Questions 5 and 6, students write their own sentences. 
These sentences must accurately represent what they can 
see in the picture scene, but they must also be different from 
the information in Questions 1–4

An important long-term learning point is ensuring students 
learn to address the task and not invent their own ideas.

A Multi-Strand Approach to Assessment

Look Unit Walkthrough: Level 3

Look at the photo. Answer the questions.

What are the children doing?

What healthy things do you do?

What do you do that isn’t healthy?

Chinese children exercising before school

UNIT
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Healthy Body, 
Healthy Mind

8

Unit Opener
Every unit starts with a full-page photo which stimulates 

students’ interest in the topic and provides opportunities 

for photo-based questions and answers.

A high-impact photo 
engages students’ interest. 
The About the Photo section 
in the Teacher’s Book allows 
you to satisfy your students’ 
curiosity about the photo.

ix

Students see people and 
places from all around 
the world and learn 
about how other children 
experience life.

Students can answer 
simple comprehension 
questions to interact 
with real-world photos.
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1  Listen and chant. TR: 115

What’s the matter? Can I help?

I have a sore leg. I have a sore leg.

You must sit down now. You must not run.

Thank you, doctor. Thank you very much.

What’s the matter? Are you sick?

I have a stomachache. I have a stomachache. 

You must drink hot water. You must not eat chocolate.

Thank you, doctor. Thank you very much.

2  Listen and read. TR: 116

You must sit down now. You must not run.

3  Match. Circle must or mustn’t.

1. I have a toothache. D

2. He’s sick. He feels cold. 

3. She has sore eyes.

4. We have stomachaches.

5. I have a cold. 

6. She has an earache. 

A. He must / must not stay in bed.

B. She must / must not go to the doctor and get 
some medicine.

C. She must / must not look at her tablet at night.

D. You must / must not go to the dentist. 

E. You must / must not eat any more pancakes!

F. You must / must not have a bowl of Grandma’s 
chicken soup.

4  Act. Hello. What’s the matter?

I have a sore leg.

You must stay at home. You must not walk.
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a sore neck

a cold

1  Listen and point. TR: 113

a cough medicinetoothache

shoulder stomach

2  Listen and repeat. TR:  114

3  Write.

arm  ear  eye  foot  head  leg

I have ~. I have a sore ~.

a backache
a stomachache

tooth 
(two teeth)

back

sick

4  Act and say.

What’s the matter? Ah! Do 
you have a sore neck?

Yes!

LE
SSON

1
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 Words

Target vocabulary has been 
benchmarked against wordlists from 
international exams and the CEFR.

A high-impact photo brings the real world into the 
classroom and provides further practice opportunities.

Students hear and see the target grammar 
in a catchy chant before focusing on the 
exponents in the grammar box in Activity 2.

The vocabulary and grammar lessons are standalone lessons 

which are thematically linked. They move from word level 

(Words) to sentence level (Grammar).

xi

LE
SSON

3   Reading and

LE
SSON

4   Grammar
The reading and grammar lessons are also standalone lessons. Students 

learn about the world as well as learning vocabulary and grammar, 

which they then use to talk about their own worlds.

1  Listen and read. TR: 119

It’s good to do yoga.

It isn’t always easy to learn at school.

2  Match.

1. It’s silly to A
2. It’s fun to

3. It’s important to

4. It isn’t healthy to

5. It’s healthy to

6. It’s friendly to

A. be worried about tests—just do your best!

B. be calm before tests.

C. do yoga with your friends at school.

D. say hello to everyone in class in the morning.

E. drink a lot of lemonade and sugary drinks.

F. eat a lot of fruit and vegetables.

3  Put the words in order.

1. a good breakfast / before school / eat / 
important / it’s / to 

2. fun / isn’t / it / study / to / when / you are tired

3. go to bed / it’s / late / silly / to / on a school night

4. drink / healthy / it’s / a lot of water / on hot days / to

4  Complete with your ideas.

1. At school it’s important to …

2. It’s fun to …

3. It isn’t good to …

4. It’s wrong to …

5. It’s silly to …

6. It’s easy to …

5  Make a poster about being healthy.
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1  Look at the words. Listen and repeat. TR: 117

calm  worry  grades

2  Listen and read. TR: 118

It isn’t always easy to learn at school. 
When do you learn well? First thing in the 
morning? After you play on the playground? 
When you are hungry or after lunch? When 
you are tired? When you are sitting for a 
long time?

Children at Bronxville Elementary School 
in the US do yoga. They say it’s fantastic. It 
helps them to be calm and not to worry 
or get angry. And when they are calm, 
they get good grades on tests. They say it’s 
good to do yoga because they can study 
and learn better.

Next time you want to learn well at school or 
study well at home, try yoga! It’s quick and 
easy to do. You can do it on the playground 
or in your classroom, sitting at your desk! 
You can do it in fifteen minutes…or just two! 
Go on! Give it a try!

3  Read again. Write T (true) or F (false).

1. The children at Bronxville Elementary School do yoga. 

2. They don’t like doing yoga. 

3. Yoga can help you when you are angry. 

4. Yoga isn’t good before a test. 

5. You must do yoga outside on the playground. 

6. You can do some yoga if you only have two minutes. 

4  Do you like doing yoga? Do you want  
to do it at school?  

LE
SSON
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Reading

New vocabulary is pre-taught in Activity 1, contextualized in 
the reading text, then practiced in Activity 3. All the target 
vocabulary is supported by flashcards and teaching notes.

The reading texts are about the real world. 
In this activity, students are asked to think 
about the benefits of yoga.

A final activity allows students to use 
target language creatively and with a real 
communicative aim.

Target grammar is presented in the grammar 
box, and then practiced using different skills: 
reading, writing, and speaking.



The Level 3 phonics syllabus analyzes 
different sounds and spellings within 
a synthetic approach. 

 VALUE Stay in shape.
Workbook, Lesson 6

1  Listen. Say the sounds.  TR: 124

n - ow now
d - ow - n down

b - ou - n - ce bounce

pl - ay - gr - ou - nd playground

2  Write ou or ow. Listen and chant.  TR: 125

Let’s b  nce up and d  n,

And let’s all sh  t ab  t it,

H   we jump ar  nd,

Ar  nd the t  n, n  .

3  Write ou or ow. Say the words. Listen and 
repeat.  TR: 126

1. br  n

2. h  se

3. sh  er

4. c  

5. m  ntain

6. playgr  nd
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1  Listen and read.  TR: 120

Come on everyone! Get up from your chairs.
It’s time to move around now! Let’s go downstairs!
Let’s go to the playground and count to three.
Just shake your body and shout with me!

Put your arms in the air. Now bounce up and down
With your right foot forward, then change your feet around.
Step left, left, left, now right, right, right.
It’s easy to dance all day and all night.

Now walk with me and move your shoulders around.
Put your hands on your stomach and step up and down.
Our friends are all dancing. One…two…three…
Now everyone is doing this dance with me.

2  Listen and sing.  TR: 121 and 122 3  Sing and dance.  TR: 123

Traditional dancing, Indonesia

LE
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Song

xii

LE
SSON

5  Song and 

LE
SSON

6   Phonics
The song pulls together all the language threads of the unit 

in a fun and active way. The phonics lesson uses the unit 

language to focus on target letters or letter combinations.

The songs have 
catchy, modern 
tunes.

Two versions of the songs are provided 
(with and without vocals) so you 
can choose how much support your 
students need with singing.

The words containing the target letters 
are selected according to their level 
and frequency. Understanding meaning 
helps decoding, so the meaning of the 
words is supported with photos. 

Three or four children are 
featured in each video. Their 
answers and descriptions are 
illustrated with photos and 
video footage.

1  Watch the video. Check (✓)  
the sports you hear.  Video 10

 badminton

 baseball

 basketball

 cross-country running

 soccer

 judo

 jumping rope

 swimming

 table tennis

 tennis

2  Watch the video again. What sports do the children do at school? 
Write.  Video 10

1. Aliyah plays  ,  , and does   at school.

2. Kaitlyn plays   and   at school.

3. Marlen plays  ,  , and   at school.

Writing

We use ordering words to talk about the order that things happen in.

First, Aliyah talks about sports they play at school. Next, she says she 
goes to judo and swimming club. Finally, she says that they have 
gym class at school twice a week.

3  Write a summary.
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7   Video
Children representing 16 different countries are interviewed 

about their lives and cultures. Students get a glimpse into how 

life is lived in different places around the world, and learn to 

embrace diversity and equality.

Students practice a variety 
of writing skills, such as 
punctuation, ordering 
words, and e-mail writing 
conventions, while at the 
same time activating the unit 
vocabulary and grammar. 
A range of appropriate text 
types are introduced, such 
as a letter to a friend, a 
summary, and descriptions of 
photos and people.
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START
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Are pandas 
from China 
or Japan? 

(page 10) (page 20) (page 5)(page 12) (page 10)

Children in 
 go 

under the 
city.

Molly: 
“Giraffe 

noses are 
.”

What do you 
use to take 

photos? 

Is baseball 
from the US 
or the UK? 

Say two 
chores 

children in the 
city can do.

Say one 
country 

where polar 
bears live. 

Where’s 
tango from?

Say and 
spell the 

next number: 
20 – 25 – 30 
– .

Where’s 
chocolate 

from?

Say two 
chores 

children in the 
countryside 

can do.

Some 
children in 

Caracas go 
to school by 

.

Where’s 
Molly and 

Luca’s 
mother from?

Where do 
koalas 

live?

Say and 
spell the next 
number: 92 
– 91 – 90 – 

.

What’s the 
name of 

Molly’s favorite 
giraffe?

Where are 
guitars from?

Where do 
children do 
a sport with 

hobby horses?

Pierogi 
are from 

.

Say and 
spell the next 
number: 25 
– 27 – 29 – 

.

What city 
has bike 
buses?

Where’s 
ice cream 

from?

Say three 
things you 
find in a 

living room. 

Where’s Molly 
and Luca’s 

father from?

Where is 
soccer 
from? 

Radhika and 
Yashoda 
live in the 

.

What’s the 
capital of 

Italy?

Where do 
Molly and 
Luca live?

(page 12)

1  Play the 
game.
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Game 1

School Trip
The four video-based School Trip lessons take students to 

the four corners of Earth without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are: Game, Functions, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra; examples of these are 

shown on these two pages.

1  Read about the villages of the 
Pueblo people. Choose.

1. What is special about Taos?

A. It’s the only pueblo today.

B. It’s very old.

C. People don’t live there now.

2. Who are Native Americans?

A. People who live in old buildings.

B. People from Europe who came 
to America.

C. People who lived in America 
before Europeans.

3. Where do the Puebloans live?

A. In villages in a part of the US.

B. In cities in the US.

C. Only in Taos.

3  PROJECT Write a biography of your 
town or a town you know.

In the past, there was / were…
There weren’t…
These days, there are…
People…

4  Act.

Grandfather?
Yes, Claudia.
Were there a lot of cars when the 
town started?
No! There weren’t any cars! There 
were horses.

2  Watch the video. Check (✓) the 
true sentences.  Video 13

 1. They live in the same place today 
as their families did 1,000 years 
ago.

 2. Each apartment has a place to 
cook in it.

 3. There are 35 villages where 
Pueblo people live.

 4. These days, there is electricity in 
the village.

 5. They get water from a river.

 6. People come from other places 
to learn about the Pueblo 
people.

School Trip 3
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Welcome to Taos. Taos is a very old village in the US. The buildings here are some of the 
oldest buildings in North America. This is one of the villages of the Pueblo people, Native 
Americans who were here before the Europeans arrived. In fact, pueblo means village. 
There are 21 pueblos like Taos in the southwest of the US where Puebloans still live today. 
So let’s visit this village and learn about its people, in the past and today.

The Taos Pueblo

Taos, a native pueblo in the US
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A stunning photo captures 
students’ interest.

A carefully staged lesson introduces 
the topic and sets the scene (Activity 1) 
and works on comprehension and 
memory (Activity 2).

The end-of-lesson project recycles 
language and focuses on students 
working together (Activity 3) and 
includes a presentation to the 
class (Activity 4).

1  Listen and circle. TR: 128

1. Who is Rita’s uncle? 
A B C

2. Who is Rita’s dad? 
A B C

2  Put the letters in the correct order.

1. I have a (hoatcothe) .

2. I have a sore (dolerush) .

3. I have a (dolc) .

4. That’s a bad (gucho) .

5. Are you (iskc) ?

6. Is your (kenc)  sore?

3  Complete.

1. Pilar’s hair is  (long) than my hair.

2. Cathy’s  (thin) than Mike.

3. Lili has the  (dark) hair in the class.

4. Mike has a  (big) pencil case than Mae.

5. I’m not the  (tall). Olga’s  (tall) than me.

6. Our room is  (clean) than class 3A’s. It’s  (small), too.

4  Complete the text with must, must not, to, or it.

Class Rules

When the teacher comes in, we (1)  sit down. We (2)

never talk when the teacher is talking. We (3)  always listen when 

another student is talking to the class. Our food (4)  be unhealthy. 

(5) is bad to bring candy. It’s important (6)  behave 

well. We (7)  say bad things to other children. During English 

lessons, it isn’t good (8)  speak our language.

A

A

AB B

B

C C

C

1. 2. 3.

3. Who is Naomi?
A B C

4. Who is Nadine? 
A B C

5. Who is Ben’s best friend?
A B C

6. Who is Oliver?
A B C
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Review 4: Units 7–8

Making suggestions Saying yes Saying no

Why don’t we go for a walk? Yes, OK. I’m not sure. 

Should we go for a walk?  Yes, let’s do that. No, I don’t want to.

1  Listen and complete. TR: 158

Jia: Hi Kun! 

Kun: Hello Jia. Do you want to do something with me today?

Jia: Yes, OK. What do you want to do?   

Kun: It’s a nice (1)   day. 

Jia: Yes, it is. Should we go to (2)  ?

Kun: I’m not sure. I went to the beach (3) . Why don’t we play 
(4)  at the sports center?

Jia: No, I don’t want to. I don’t have a tennis racket.

Kun: OK. Then let’s play (5)  .  

Jia: Yes, let’s do that. What should we play?

Kun: Why don’t we play hide-and-seek? There are a lot of places to hide in 
(6) .

Jia: Sure. That sounds like fun! Come on, Kun! Should I count first, or do you want to?

Kun: You can. I want to hide.

2  Listen, check, and repeat. TR: 159

3  Circle.

1. It’s a sunny / cloudy day.

2. Jia wants / Jia and Kun want to go to the beach.

3. Jia can’t play tennis because he doesn’t have any money / a tennis racket.
4. Kun wants to play a game / soccer.
5. Jia / Kun is going to count, and Jia / Kun is going to hide. 

4  Say. 

Why don’t we go swimming?
Yes, let’s do that!
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Function 3: Making suggestions and responding

Reading Extra
The four extensive reading lessons comprise two real-world texts and two 

fables. The fables are well-known traditional stories, variations of which exist 

in many cultures. They often have important moral lessons with universal 

significance—in this case: the importance of doing your fair share.

Glossary

light When it is sunny there 
is a lot of light.

unusual not normal

Solar Eclipses
Is it a bird? Is it a plane? No, these people are 
looking at the sky to watch a solar eclipse. A solar 
eclipse is when the moon goes between the Earth 
and the sun. The moon stops the sun’s light from 
getting to the Earth, so it is darker than usual in the 
daytime. It’s a very unusual event, and it changes 
animals’ behavior. Birds stop singing, for example.

You can only see eclipses in one small part of the 
Earth and only for a few minutes, so you must be 
in the right place at the right time. Also, they don’t 
happen very often in each place. Your town only 
has an eclipse about every four hundred years! 
There is usually a solar eclipse somewhere in the 
world each year. Some people love watching 
eclipses, so they travel all around the world to 
see them.

It isn’t safe to look at an eclipse. The sun’s rays 
can hurt your eyes, so you must never look at the 
sun! Wear special eclipse glasses (these are much 
darker than normal sunglasses) or make a “pinhole 
viewer.” Make a small hole in a piece of paper and 
hold it over another piece of paper. You can see 
the shape of the eclipse on the paper.
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1  Look at the photo. 
Answer the questions.

1. What are the people 
looking at?

2. Why are they wearing glasses?

2  Listen and read. Why is it 
difficult to see eclipses? 

TR: 127

3  Read again. Write T (true)  
or F (false).

1. During solar eclipses, the Earth 
is between the sun and the 
moon.

2. A solar eclipse makes the day 
longer than usual.

3. Solar eclipses don’t happen 
very often.

4. Birds sing different songs when 
there is an eclipse.

5. You can’t see a solar eclipse 
everywhere in the world at the 
same time.

4  Imagine there is going to be 
a solar eclipse where you 
live. Answer the questions.

1. How do you get ready for it?

2. Where do you want to be when 
you watch it?

3. Who do you want to watch 
it with?

4. Are you happy about seeing it? 
Why? Why not?
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Reading Extra 2

The Feast
A chief wanted to give a feast for all his people, 
so he sent his men to every village. The men 
said, “The chief invites you to a feast at his 
house. He asks each of you to bring a gourd 
of mango juice and to pour it into a pot at 
the door.” 

One man, Akin, wanted to go to the feast very 
much. But he had no mango juice at home. 
His wife said to him, “You must buy some.” But 
Akin said, “I am not going to buy juice. It is not 
my feast. It is the chief’s feast—he should give 
us juice.”

Then Akin had an idea. “Hundreds of people 
are going to bring juice and pour it into the 
pot. I am going to take a gourd of water. 
One gourd of water can’t be bad for  
so much juice.”

The day of the feast came. People put on their 
best clothes and walked to the chief’s house. 
They stopped at the door and poured their 
gourds into the pot. 

Akin also went to the feast with his wife. He 
too poured his gourd into the pot. Then he sat 
down at the table with all the other people.  

The chief stood up. “Let’s drink, my friends!” he 
said. And everyone took their glasses. But what 
they drank was not juice, but water! 

So Akin was not the only person to think, 
“A gourd of water can’t be bad for so 
much juice.”
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1  Look at the picture. What is 
happening? 

2  Listen and read. TR: 191

3  Complete this summary of the 
story. You can use one, two, or 
three words in each blank.

1. A chief invited all his people to 
come to  for a feast. 
He asked each person to bring a 

 mango juice. 

2. Akin had no mango juice. He didn’t 
want  juice because it 
was not  feast. 

3. He had . “A lot of 
people are going to pour juice into 
the pot. No one is going to know if I 
pour   in the pot.”

4. People came and poured their 
gourds into the pot. But when they 

 from their glasses, it 
—it was water. 

4  Work in pairs. Say what you think 
happened next. 

5  What is going to happen if...?

1. Everyone says they are going to pick 
up their garbage, but no one does.

2. Everyone says they are going to 
play on the soccer team, but no 
one does.

3. Everyone says they are going to be 
quiet in class, but no one is.

Glossary 

a feast

a gourd

to pour

a pot

Storytime
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Reading Extra 3

See the full list of Student and 
Teacher components for Look 
on the inside back cover.

xv

Beautiful artwork 
or photos set the 
scene and engage 
students’ interest.

Exam task types are represented throughout the 
Student’s Book. The accompanying teacher’s 
notes offer guidance on assessment criteria and 
suggestions for boosting students’ confidence.

All the readings are 
recorded and can be 
used in class as extensive 
listening lessons.

The main focus of the activities is on comprehension and 
discussion. However, the language is carefully graded and 
also offers opportunities for language-based extension.
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See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window onto a fascinating 
world of real-life stories from diverse places and cultures: 
the Recycled Orchestra of Cateura from Paraguay; the 
Mismatched Socks Day; houses in ancient Egypt. In each 
case the topic is then related back to students’ own lives and 
experiences in personalization activities: what music do they 
like listening to?; what can they do to stop bullying?; how was 
life in their country different in the past? These real-life stories 
enhance the child’s learning experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes on 
each real-world story and guides to the pronunciation of 
any names that are unfamiliar. Our hope is that you too will 
be inspired by these stories and then extend each topic. For 
example, getting students to discover different types of music, 
organizing an event against bullying, finding out about how 
life was different for students’ grandparents, and so on. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by discussion 
questions for students. You can ask questions with any of the 
photos in the book, eliciting and revising items of vocabulary 
from previous lessons such as colors, clothes, descriptions, 
objects, actions as you go. Ask questions, such as: Where 
are they? What are the people doing? What is she wearing? 
What color is his shirt? Or, better still, encourage students 
to ask each other questions. You will find extra information 
about these photos in each lesson in the About the Photo 
box in the Teacher’s Book. It is fine to tell your students more 
about the background of the photo in their first language. 
You can also return to these photos and use them as 
prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 videos in every 
unit comprise recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics 
in the book relate to life in their countries: the fruit and 
vegetables they eat, how they use technology, remedies 
against a cold from their country, and so on. In this way, they 
give a fresh perspective on the topic. These videos reinforce 
the language learned throughout the unit and provide 
a speaking model for the students when they, in turn, talk 
about their own lives and experiences.

Another video strand is the School Trip videos. These center 
on visits to exciting places—the Redwood forests, Hang Son 
Doong cave, the Serengeti National Park—and provide a 
springboard for the students to do their own miniprojects. 
When you have been through the activities on the page, you 
can try other techniques with these videos such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(for example, jobs or food)

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to enjoy 
reading about the world rather than practice language 
(although they do, of course, recycle language previously 
taught). Two of the reading texts are non-fiction (for example, 
The Tightrope Across Niagara Falls) and two feature fables 
from around the world (for example, The Wind and the Sun). 
In both cases, there is opportunity for motivating follow-up 
activities. For the former, students can try to find out more 
about this subject and bring their ideas (or pictures) to the 
next lesson. For the latter, you can help students to dramatize 
the story (with mime or words, or both) or ask them to draw 
a scene from it. The fables also contain important moral 
lessons with universal significance, such as the importance 
of not using force to persuade others to do something in The 
Wind and the Sun. You may also choose to discuss the moral 
of these stories with your students in their own language.

The World Is an Amazing Place

Look Introduction: Level 4

Making Teaching and Learning a Joy
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Songs 
Songs are an important resource in any primary language 
learning materials because their repetition and rhythm 
make them memorable. They’re one of the best ways of 
providing language input for children. Children learn the 
words and structures along with the rhythms and patterns 
of the language. The songs in Look are catchy and fun, and 
designed to help you present and recycle language in a 
motivating way. Songs are also opportunities to develop 
learners’ listening skills in general.

The best way to learn the songs is to listen to the recorded 
version and sing along to it. You shouldn’t worry if your 
students don’t pick up the song immediately. Each child will 
learn at his or her own pace. They can start by clapping to 
the rhythm and humming the tune, then focus on the chorus 
or the most memorable lines, building up to finally singing 
the whole song. This is how we learn songs in real life. When 
students are really confident with a song, they can sing 
along with the instrumental version. 

All the songs in Look come with step-by-step instructions for 
simultaneous actions. These help students grasp the meaning 
of the words, while providing opportunities for full body 
movement and activity—a necessity in any primary classroom.

Teachers are offered plenty of extra ideas for creative 
activities based on the songs in Look. For example, you could 
ask your students to work in groups and write a new verse or 
to record each other’s performances.

Other activities suggested in the Teacher’s Book include:

replacing rhyming words in a song with their own ideas

writing their own verse to add to a song

writing questions to ask a person featured in a song

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, and 
stimulate students to use English freely—but only if they are set 
up well. Here are the key ingredients to a successful game. 

Preparation: Make sure any materials, such as counters and 
pieces of paper, are ready before the lesson. There is always 
a list of materials at the start of each lesson.

Clear instructions: The Teacher’s Book provides a clear 
procedure for how to set up each game, by illustrating what 
to say, what to do on the board, demonstrating a dummy 
round, and doing examples with the class beforehand. 

Monitoring: Once students start playing, it’s crucial that you 
check that students are following the rules and using English 
correctly. 

Variety: This level of Look features a variety of game 
types: a language review game, Spot the difference, a 
memory-based quiz, and a challenge board game.

Clear language objectives: Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 
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Exam practice
This level provides preparation and practice for the 
Cambridge English Qualifications, A1 Movers test. Look 
Student’s Book and Workbook include tasks that represent 
all the different parts of the exam. Practice is focused on 
enabling students to master techniques which will allow them 
to perform at their best in formal assessment situations. These 
tasks give students the opportunity to familiarize themselves 
with each of the task types that appear in the exam and 
make connections to their own lives in order to build both 
their interest and confidence. A complete practice exam is 
included at the end of the Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of strategies 
to build confidence, motivate, and make exams feel less scary. 
These strategies include activities to:

Personalize These activities ask students to connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to real life.

Collaborate These activities allow students to prepare tasks 
together, both to learn from each other and to give them 
the support they need before they have to “perform.”

Help My Friend This encourages students to focus on 
what they can do well and allows them to use these 
skills and competences to help teach and support their 
classmates, enabling the class to develop a pool of skills 
and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect on 
the process they went through and look at how they can 
improve. This helps develop self-regulation and autonomous 
learning in young learners. 

Second Chance These activities are suggested especially 
for productive tasks so that they give students the 
opportunity to be successful in these performative parts of 
the exam. Once students have had some feedback and 
have considered their performance, they can repeat the 
task successfully to build confidence.

Own It! These are tasks which ask students to start  
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities that will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record 
of each student’s progress that you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the website.

Assessing productive skills
It may help you to use the assessment criteria applied in 
the Cambridge English Qualifications as these have been 
extensively trialed to match realistic performance expectations 
for young learners. These are in the Handbook for teachers 
available on the Cambridge Assessment English website. The 
criteria can be overwhelming for students to process, so it is 
suggested that you apply individual criteria to each task as 
appropriate and work with one criterion at a time to allow young 
learners to focus on one feature of language they can improve. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary & Grammar, Pronunciation, and 
Interaction. In the different Speaking practice tasks, these are 
broken down so that one criterion is included with each task 
throughout the book. Advice is also given on how to apply 
each criterion as you are completing the specific task in 
class.

Writing In the A1 Movers exam, the writing section (Part 6) 
requires students to answer questions and to write sentences 
about a picture scene. The practice writing task includes 
guidance on this, but students need to be reminded that:

• all answers must represent what they can see in the
picture scene (accuracy of description)

• answers must make sense with the words they are given
on the page (grammatical accuracy)

In Questions 5 and 6, students write their own sentences. 
These sentences must accurately represent what they can 
see in the picture, but they must also be different from the 
information in Questions 1–4.

An important long-term learning point here is ensuring students 
learn to address the task and not invent their own ideas.

A Multi-Strand Approach to Assessment

Look Unit Walkthrough: Level 4

Look at the photo. Answer the questions. 

1. What are the boys doing?

2. Why do you think they are doing it?

3. What adjectives can you use to describe the boys?

4. Would you like to do this? Why? / Why not?

Boys in Jakarta, Indonesia

UNIT

97

Feeling Good! 10

Unit Opener
Every unit starts with a full-page photo which stimulates 

students’ interest in the topic and provides opportunities 

for photo-based questions and answers.

A high impact photo 
engages students’ interest. 
The About the Photo section 
in the Teacher’s Book allows 
you to satisfy your students’ 
curiosity about the photo.

ix

Students see people and 
places from all around 
the world and learn 
about how other children 
experience life.

Questions stimulate 
discussion about the 
photo and the unit topic.
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get exercise weakwetlightawake

rest strongdarkasleep

1  Listen and repeat. TR: 91

VALUE Sleep well.
Workbook, Lesson 6

2  Answer the questions.

1. How often do you get exercise?

2. When do you feel strong? When do you 
feel weak?

3. Do you prefer wet weather or dry 
weather? Why? 

3  Listen to the people talking about 
sleep. Circle the correct answer. TR: 92

1. Sleep helps our body move /
get stronger / get tired. 

2. Our brain is slow / busy / asleep at night.

3. Young babies sometimes sleep for 
12 / 18 / 20 hours.

4. Your room should be quiet / light /
hot at night. 

5. To sleep better, get exercise in the morning /
in the afternoon / at night.

dry
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1  Listen and read. TR: 93

Should / Shouldn’t

You should get some exercise. 

Your bedroom should be cool.

You shouldn’t eat a lot before you go to sleep.

You shouldn’t listen to loud music.

2  Complete the advice about sleeping with 
should or shouldn’t. 

1. Your bedroom  be very light.

2. You  drink soda at night.

3. You  go to bed at the same time 
every night. 

4. You  run and play during the day.

5. You  play video games before you go 
to sleep.

3  Complete the advice about getting ready. 
Use should or shouldn’t and these verbs.

drink  eat  forget  go  use

What’s your morning routine? You 1.

an alarm clock and get up at least 45 minutes before 
you leave for school. That gives you time to get dressed 
and eat breakfast. You 2.  to school without 
eating, and you 3.  something healthy 
like fruit, bread, or cereal. You 4.  soda 
because it has too much sugar. And, of course, you 
5.  to wash your face and comb your hair! 

4  Think of advice for people who can’t sleep. 
Then act.

I can’t sleep. What should I do?
You should count 

backwards from 100 to 1.

Girl sleeping in Sumpango, 
Guatemala  
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Students practice the target vocabulary 
in context.

The final activity is a listening activity, and the topic is a 
new approach to the lexical set of the lesson.

Target grammar is presented in the 
grammar box and then practiced in one or 
two controlled practice activities. The final 
activity is more open and productive.

The vocabulary and grammar lessons are stand-alone lessons 

that are thematically linked. Students hear some of the target 

vocabulary recycled in a listening text. The listening text also 

contextualizes the target grammar from Lesson 2.

xi
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3   Reading and

LE
SSON

4   Grammar
The reading and grammar lessons are also stand-alone lessons. Students 

learn about the world as well as learning vocabulary and grammar that 

they then use to discuss the topics.

1  Listen and read. TR: 95

Why…? Because…

Why do birds clean their feathers?

Because it keeps them clean and strong.

2  Match the questions and answers.

1. Why does a dolphin sleep with one eye open?

2. Why does a lizard stick out its tongue?

3. Why does a kangaroo lick its arms?

4. Why does an elephant have big ears?

5. Why does a cow sometimes lie down in a field?

A. Because it helps it to keep warm.

B. Because only half of its brain is asleep.

C. Because it helps it to stay cool.

D. Because it uses it to smell.

E. Because they help it to hear and to stay cool.

3  Put the questions in order.

1. do / wash your hands / why / a meal / you / before

2. to wash / your hair / use shampoo / why / you / do

3. you / every day / do / change your socks / why

4. use toothpaste / do / to clean / you / your teeth / 
why

5. need / do / why / you / water / to drink

4  Ask and answer the questions from Activity 3 
with a partner.

Why do you wash your 
hands before a meal?

Because my hands are dirty. We 
shouldn’t eat with dirty hands.

4  Read again. 
Answer the 
questions.

1. Why do birds roll in 
the dust?

2. How many feathers 
do birds have?

3. What do birds put on 
their feathers?

4. What animals do
oxpeckers help, 
and how?

5. Which parts 
of animals do 
oxpeckers clean?
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1  Look at the photo. What is the bird doing and why?

2  Listen and read. TR: 94

Clean Birds
We take a shower every day and wash with soap  
and shampoo. We use a towel to get dry and we  
brush our teeth with a toothbrush and some toothpaste.  
Animals have their own ways of staying clean.

Some birds take “dust baths.” They roll on the ground to take  
off the dirt and insects, and then they shake the dust off their 
bodies. Most birds also use their beaks to get dust and  
insects out of their feathers. They use oil from their bodies to  
clean the feathers, too. Birds have about 25,000 feathers,  
so it’s not an easy job! But why do they do it? Because it  
keeps their feathers strong, and the oil stops them from 
getting wet.

Oxpeckers are birds that like  
to clean other animals. They live  
in Tanzania, Africa, and they eat  
insects from the fur of giraffes. This helps 
to keep giraffes healthy. Sometimes, the 
oxpeckers clean the giraffes’ ears! They 
take small pieces of food from between 
their teeth, too. They also clean other 
animals like zebras, rhinos, and buffaloes.

3  Match the words in bold in the text with their meanings.

1. You use it to wash your hands and face. 

2. You use it to wash your hair. 

3. You use this to dry your hands and face. 

4. You should do it twice a day: after breakfast and before you go to bed. 

5. You use these to clean your teeth.  and 
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The reading text is about the real world. All the 
reading texts are recorded, so students can listen 
and read simultaneously.

A high-impact photo brings the real world 
into the classroom and provides further 
practice opportunities.

Target grammar is contextualized in the reading 
text, presented in the grammar box, and then 
practiced in controlled and more open activities.



The third activity presents and 
practices a writing skill. This then 
prepares students for writing 
their own text in Activity 4. 

2  Read. Then look at the 
text again and answer the 
questions. 

When we write a text to give advice, we 
usually include many different ideas and 
reasons why.

1. How many different ideas are there 
in the second message?

2. What reasons does the writer give?

3. Think of two more tips to help 
someone do their homework more 
quickly.

3  Writing Skill Words that sound 
the same

 a. Circle the correct answer.

1. You should brush you’re / your 
teeth two or three times a day.

2. You should put on a sweater when 
you’re / your cold.

3. Children shouldn’t do they’re / their 
homework at night. 

4. They want to rest because they’re / 
their tired.

 b.  Think of other words that 
sound the same but have 
different spellings. 

4  Work in pairs. Choose a 
question and reply with your 
advice.

“I’m not sure how to eat healthily.  
Do you have any ideas?”

“What should I do to stay in shape?”

“How can I make friends more easily?”

1  Read the text. Answer the 
questions. 

1. Who do you think is asking for help?

2. Who do you think is giving advice?

Problem

I take a long time to do my homework.  
I think of other things all the time! Do you 
have any advice to help me work more 
quickly?

Advice

Well, here are some tips to help you! 

First, you can’t work well when you’re tired, 
so you shouldn’t work late at night. You 
should keep your desk neat, too. Then 
you can find your pens and books easily. 
You shouldn’t do other things at the same 
time. You shouldn’t listen to music or watch 
TV, and you shouldn’t send text messages. 
It’s a good idea to put your phone in 
another room. You should take a break 
to have healthy snacks, but you shouldn’t 
eat your meals when you are doing your 
homework. 

Good luck!
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1  Listen and read. Can you 
answer the questions?  TR: 96

My Little Brother’s Questions
Chorus

Why? Why? Why? Why? 

He always asks questions

as he walks around the house.

I always try to answer

what life’s all about.

Because, because, because, because!

Why do flowers smell nice?

Why are leaves flat?

Why do carrots help you see?

Can you answer that?

Because flowers want the flies and bees.

Because leaves need a lot of sun.

Because Vitamin A is good for your eyes.

You should learn these things—it’s fun!

Chorus

Why is it dark at night?

Why is the sun so hot?

Why is the ocean salty?

Do you know or not?

Because the Earth goes around the sun.

Because the sun’s a burning star.

Because salt comes from the rocks.

You should learn all this for a start.

Chorus

2  Listen and sing.  TR: 97 and 98

3  Sing and act.  TR: 99
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5  Song and 

LE
SSON

6   Writing
The song pulls together all the language threads of the unit in 

a fun and active way. Each writing lesson features a different 

text type and focuses on its features.

The songs have catchy, 
modern tunes.

Two versions of the songs are provided 
(with lyrics and instrumental only) so 
you can choose how much support 
your students need with singing.

Students are presented with a model 
text. The features of this text type are 
focused on in Activity 2. 

Three or four children are 
featured in each video. Their 
answers and descriptions are 
illustrated with photos and 
video footage.

1  How often do you have a 
cold? Watch the video to find 
out what people do when 
they have a cold in different 
countries.  Video 12

2  Watch the video again. Match 
the countries and the 
ingredients used to treat a cold.  

 Video 12

1. India 

2. Morocco 

3. Japan 

3  Read and write T (true) or F (false).

1. Shiven’s grandma can make “pepper milk.” 

2. Shiven puts sugar in his “pepper milk.” 

3. Japanese green tea is called “umeboshi.” 

4. Yurara likes “umeboshi.” 

5. Hasu soup has garlic in it. 

6. Safia likes hasu soup more than “harira.” 

4  Work in pairs. Discuss the questions.

1. What do people you know usually do to treat a cold?

2. Is there traditional medicine in your country for a cold? If so, describe it.

3. What do you do when you have a cold or you don’t feel well?

A.

B. C.
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7   Video
Children representing 16 different countries are interviewed 

about their lives and cultures. Students get a glimpse into how 

life is lived in different places around the world and learn to 

embrace diversity and equality.

After watching the video, 
students talk about their own 
lives and cultures. They are 
well prepared for this task 
because the language they 
need has been learned and 
practiced during the unit, 
and also modeled by the 
children in the video.



1  Play in pairs. Find differences between the two pictures.

2  Now write sentences to explain four of the differences. 
Share them with the class.

In picture A, the man is drinking water, but 
in picture B, he is drinking orange juice.

A.

B.

GAME 2 85

Game 2

School Trip
The four video-based School Trip lessons take students to 

the four corners of the Earth without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are: Game, Function, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra. Examples of these are 

shown on these two pages.

3  PROJECT Work 
in pairs. Make a 
size chart.

Draw a chart to show 
the size of a redwood 
tree. Compare it with 
other trees, animals, 
and things.

4  Tell the class about 
your chart.

A redwood tree is 100 
meters tall. It’s taller 
than the Statue of 

Liberty in New York, 
but it’s shorter than the 

Eiffel Tower in Paris.

Scientists studying a 
very tall redwood tree

SCHOOL TRIP 1 27

School Trip 1

1  Read about redwood 
trees. Answer the 
questions.

1. How old are the oldest 
redwood trees?

2. Why is it difficult to take 
photos of redwood 
trees?

You’re going to watch wildlife photographer Michael “Nick” 
Nichols in action. He’s taking photos of the animals and trees 
in a redwood forest on the west coast of the US. Redwoods are 
huge trees. Many of the trees are more than 1,500 years old. 
They’re the tallest trees in the world, and their trunks can be 
nine meters thick! They can grow to more than 100 meters tall, 
so it’s difficult to take photos of them. Nick needs to find some 
special ways to do it. 

Redwood Forests

2  Watch the video. Put the sentences in 
order (1–5).  Video 3

A. Nick takes some great photos of the owls. 

B. Nick sends a camera up the tree. 

C. Nick gives the owls food. 

D. The photos of the tree go onto Nick’s computer.

E. Nick puts on a costume. 

26 SCHOOL TRIP 1
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A stunning photo captures 
students’ interest.

A carefully staged lesson activates 
students’ prior knowledge (Activity 1) 
and works on comprehension  
(Activity 2).

The end-of-lesson project 
requires a range of talents that 
allow different students to shine 
in mixed-ability classes.

1  Match the opposites.

1. asleep

2. dark

3. wet

4. strong

5. get exercise 

A. dry

B. rest

C. light

D. weak

E. awake

2  Complete the text with the words from 
the box.

e-books  headphones  headset
microphone online texts

Most people use their smartphones for more 
than sending 1.  and making 
phone calls. You can go 2.  , 
take photos, and use 3.  to 
listen to music. You can record things with 
the 4.  , too, and use a phone 
to make a VR 5.  . You can read 
6.  on a phone, too.

3  Write sentences about the future. Use will/won’t and your ideas.

1. On Saturday, I  .

2. Next month, I  .

3. In the future, robots  .

4. In 100 years, people  .

5. When I am 50, I  .

4  Read and circle should or shouldn’t.

1. Before school, you should / shouldn’t eat breakfast.

2. At school, you should / shouldn’t talk when the teacher is talking.

3. When you play a sport, you should / shouldn’t always try your best.

4. In the morning, you should / shouldn’t brush your teeth.

5. You should / shouldn’t wash your hands before you eat.

6. You should / shouldn’t eat a lot of food before you play a sport.
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Review 5: Units 9–10

Can I help you? Yes, please.

I’m looking for a plain shirt.

How much is this jacket? It’s 120 euros.

What size are you? Small./Medium./Large.

Here’s a nice dress. I’ll take it!

1  Listen and complete. TR: 59

Customer: Good afternoon!

 Shop assistant: Hello. Can I help you?  

Customer: Yes, please. I’m looking for a new 1.  .

 Shop assistant: What color do you want?

Customer: 2.   , please.

 Shop assistant: OK. Here’s a nice 3.   .

Customer: Ooh, I like it. It’s very nice.

 Shop assistant: Great. What size are you?

Customer: 4.   .

 Shop assistant: Perfect! Here you are.

Customer: I’ll take it! Oh, but wait. How much is it?

 Shop assistant: It’s 5.   euros.

Customer: Oh, no! That’s too expensive!

2  Listen, check, and repeat. TR: 60

3  Complete the mini dialogs.

1. Shop assistant:   .

Customer: Yes, please. I’m looking for a new hat.

2. Customer:   .

Shop assistant: It’s 50 euros.

3. Customer: I’m looking for brown shoes.

Shop assistant:   .

Customer: I’m size 39.

4  Role play a dialog between a shop assistant and a customer.
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Function 2: Going shopping

Reading Extra
The four extensive reading lessons comprise two real-world texts and two fables. 

The fables are traditional stories, variations of which exist in many cultures. They 

often have important moral lessons with universal significance—in this case: 

the importance of not using force to persuade others to do something.

There was once a famous tightrope 
walker named Charles Blondin. He 
lived about 150 years ago. Blondin 
could do many amazing things on a 
tightrope: he could stand on one leg, 
he could sit on a chair, he could stop 
and make something to eat, he could 
even walk with his eyes closed.

Blondin was from France, but he did 
many famous tightrope walks across 
Niagara Falls, between Canada and 
the US—a distance of 340 meters, and 
50 meters above the water. People 
said that it was impossible and that 
he could never do it. But Blondin did 
it, not just once but many times. And 
each time, a crowd waited on the 
other side of the water to watch him. 
And each time, they cheered loudly 
when he arrived.

There are many stories about Blondin. 
People say that one time, he crossed 
the Falls pushing a wheelbarrow with 
potatoes in it. The crowd watched. 
They couldn’t believe their eyes. 
“Ooh!” and “Aaah!” they shouted as 
he walked carefully to the other side. 
When he arrived, they cheered more 
loudly than ever.

The Tightrope Across 

Niagara Falls
He put down the wheelbarrow and 
looked at the crowd.

“So, do you think I can walk 
back across the Falls with the 
wheelbarrow?” he asked them.

“Yes, you can!” they all 
shouted.

“And do you think I can 
walk back with a man 
in the wheelbarrow, 
too?” he asked.

“Yes!” they shouted again. “You are 
the greatest tightrope walker in the 
world. You can do anything.”

“OK,” said Blondin. He waited for a 
moment. “Then who wants to climb 
into the wheelbarrow?” he asked. He 
looked at the people, but they were all 
very quiet.

Glossary 

tightrope A long rope, high above the 
ground. Acrobats walk along it.

wheelbarrow It has one wheel and two 
handles. People use it for carrying things.

cheer to shout because you like  
something

crowd a big group of people
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1 Look at the acrobat in the photo. What 
is he doing? What kind of person do you 
think he is?

2  Listen and read. Did Blondin walk across 
Niagara Falls?  TR: 40

3  Read again and answer the questions.

1. What amazing things could Blondin do on a 
tightrope?

2. How long was the tightrope across Niagara 
Falls?

3. What did Blondin put in the wheelbarrow before 
he crossed Niagara Falls?

4. Did the crowd think that Blondin could push a 
person across Niagara Falls?

5. Who wanted to climb into the wheelbarrow?

4  Complete the sentences. Write one, two, 
or three words on each line.

1. No one thought that Blondin 
 across Niagara Falls.

2. But Blondin walked across the Falls 
 than once.

3.  cheered 
every time he did it.

4. In one story,  potatoes in 
Blondin’s wheelbarrow.

5. No one in the crowd  to 
climb into the wheelbarrow.

5  Work in pairs. Discuss the questions.

1. Who thought Blondin could cross the Falls with 
a person in the wheelbarrow?

2. Why did no one want to climb into the 
wheelbarrow?

3. Do you think it is a good story? Why? / Why not?
Jay Cochrane 

walks on a 
tightrope across 
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Reading Extra 1

The Wind and the Sun
One day, the Wind said to the Sun: “There are not 
many things in this world stronger than us, are 
there?”  
“You are right,” said the Sun. “But we are strong in 
different ways.” 
“Different ways?” asked the Wind. “You are saying 
that because you are weaker than me.” 
“Really? Do you think so?” asked the Sun. “Then  
let’s have a competition to see how strong we are.”  
“Good idea,” agreed the Wind.

Far below them, there was a road. And on the road 
they could see a man walking. He wore a winter 
coat and a scarf.  
“I know,” said the Sun. “Let’s see which one of us 
can take the coat and scarf off that man.”  
“Ha!” said the Wind. “That’s easy for me. I can blow 
them off him.” 

So the Wind blew and blew. The leaves flew from 
the trees. The animals on the ground were scared. 
Even the birds were scared.  
The man was very cold. “Ooh,” he said. “What a 
terrible day!”  
He held his coat. He held his scarf. And he didn’t 
take them off. The Wind blew more. But the man 
held his coat more. In the end, the Wind was so 
tired, he had to stop. 

Then, the Sun came out from behind a cloud. 
The Sun was hot. “Ooh,” the man said. “What a 
beautiful day it is now!”  
He took off his scarf. The Sun grew hotter and 
hotter. The man was so hot he took off his coat  
and sat down under a tree.  
“How did you do that?” asked the Wind.  
“Ah!” said the Sun. “I told you, there are different 
ways to be strong. You can blow the leaves from 
the trees and you can make the animals scared. 
But sometimes, when you want people to do things 
for you, it is better not to force them.” 
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1  Look at the picture. What’s 
the weather like? 

2  Listen and read. What part 
of the story can you see in 
the picture?  TR: 80

3  Answer the questions. 

Who in the story...

1. thinks he is the strongest?

2. has the idea for a 
competition?

3. thinks he can win the 
competition easily?

4. is scared of the strong wind? 

5. likes hot weather?

6. wins the competition?

4  Work in pairs. How can 
you do these things? Is it 
best to use strength or a 
different way?

1. open a coconut

2. take a piano upstairs

3. move a donkey that doesn’t 
want to move

4. get all the juice from a lemon

Glossary 

blow to push the air, for example, 
from your mouth  

competition a test or game to see 
who can do something better

force to make a person do 
something that they don’t want 
to do

Storytime
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Reading Extra 2

See the complete list of Student 
and Teacher components for 
Look on the inside back cover.

xv

Beautiful artwork or photos 
set the scene and engage 
students’ interest.

Exam task types are represented throughout the 
Student’s Book. The accompanying teacher’s 
notes offer guidance on assessment criteria and 
suggestions for boosting students’ confidence.

All the readings are recorded 
and can be used in class as 
extensive listening lessons.



Making Teaching and Learning a Joy

viivi

See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window into a fascinating 
world of real-life stories from diverse places and cultures: 
the Naadam festival in Mongolia, an unusual restaurant 
in the Netherlands, and a circus school for young people 
in Colombia. In each case, the topic is then related back 
to students’ own lives and experiences in personalization 
activities: what festivals are in their country? what restaurants 
do they know about? what shows do they like to watch? 
These real-life stories enhance the child’s learning 
experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes 
on each real-world story and guides to the pronunciation 
of any names that are unfamiliar. Our hope is that you, too, 
will be inspired by these stories and then extend each topic. 
For example, getting students to find out more about life in 
Mongolia, planning their own restaurant, creating a program 
for a school show, and so on. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by discussion 
questions for students. You can ask questions with any 
of the photos in the book, eliciting and revising items of 
vocabulary from previous lessons such as colors, clothes, 
objects, numbers, and actions as you go. Ask questions, such 
as: Where are they? How many people do you see? Girls 
or boys? What color is his shirt? Or, better still, encourage 
students to ask each other questions. You will find extra 
information about these photos in each lesson in the About 
the Photo box in the Teacher’s Book. It is fine to tell your 
students more about the background to the photo in their 
first language. You can also return to these photos and use 
them as prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 videos in even 
units comprise recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics in 
the book relate to life in their countries: the food they eat, 
how they help the environment, the shows they watch, and 
so on. In this way, they give a fresh perspective on the topic. 
The Lesson 7 videos in odd units comprise documentary-
style footage that relate to the unit topics.

Another video strand is the School Trip videos. These 
center on visits to exciting places—the Galapagos Islands, 
Patagonia National Park—and provide a springboard 
for students to do their own mini-projects. After doing the 
activities on the page, you can try other techniques with 
these videos, such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(for example, colors or geographical features)

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to 
enjoy reading about the world rather than practicing 
language (although they do, of course, recycle language 
previously taught). Two of the reading texts are nonfiction (for 
example, Aboriginal Art) and two feature fables from around 
the world (for example, Sand and Stone). In both cases, 
there is opportunity for motivating follow-up activities. For the 
former, students can try to find out more about this subject at 
home and bring their ideas (or pictures) to the next lesson. 
For the latter, you can help students to dramatize the story 
(with actions or words, or both) or ask them to draw a scene 
from it. The fables also contain important moral lessons with 
universal significance, such as the importance of forgiveness 
in Sand and Stone. You may also choose to discuss the 
moral of these stories with your students in their L1. 

Songs and chants 
Songs and chants are an important resource in any primary 
language learning program because their repetition and 
rhythm make them memorable. They’re one of the best ways 
of providing language input for children. Children learn the 
words and structures along with the rhythms and patterns 
of the language. The chants and songs in Look are catchy 
and fun, and designed to help you present and recycle 
language in a motivating way. Songs and chants are also 
opportunities to develop learners’ listening skills in general.

SONGS The best way to learn the songs is to listen to the 
recorded version and sing along to it. You shouldn’t worry 
if your students don’t pick up the song immediately. Each 
student will learn at his or her own pace. Students can start 
by clapping to the rhythm and humming the tune, and then 
focus on the chorus or the most memorable lines, building 
up to finally singing the whole song. This is how we learn 
songs in real life. When students are confident with a song, 
they can sing along with the instrumental version.

CHANTS The best way for students to learn a chant is by 
listening to it and then chanting along to the recorded 
version. But you can help students by building up the chant 
line by line, or chunk by chunk. For example:

Repeat after me: There’s… / There’s a time capsule… / 
There’s a time capsule in my garden.

Many of the songs and chants in Look come with step-
by-step instructions for simultaneous actions. These help 
students grasp the meaning of the words, while providing 
opportunities for full body movement and exercise—a 
necessity in any primary classroom.

Teachers are offered plenty of extra ideas for creative 
activities based on the chants and songs in Look. For 
example, you could ask your students to work in groups and 
write a new verse or to record each other’s performances. 
Other activities suggested in the Teacher’s Book include:

creating and acting out a short play based on a chant

replacing rhyming words in a song with students’ 
own ideas

designing a poster about a place featured in a song

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, 
and stimulate students to use English freely—but only if they 
are set up well. Here are the key ingredients to a successful 
game. 

Preparation: Make sure any materials, such as counters and 
slips of paper, are ready before the lesson. There is always a 
list of materials at the beginning of each lesson.

Clear instructions: The Teacher’s Book provides a clear 
procedure for how to set up each game, by illustrating what 
to say, explaining what to do on the board, demonstrating 
a dummy round, and doing examples with the class 
beforehand. 

Monitoring: Once students start playing, it’s crucial that you 
check that students are following the rules and using English 
correctly. 

Variety: This level of Look features a variety of game types: 
a language revision game, a “spot the difference” game, 
Snakes and Ladders, and a memory-based board game.

Clear language objectives: Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need, and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 

The World Is an Amazing Place

Look Introduction: Level 5
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Look Unit Walkthrough: Level 5

Exam practice
This level provides preparation and practice for the 
Cambridge English Qualifications, A2 Flyers test. Look 
Student’s Book and Workbook include tasks that represent 
all the different parts of the exam. Practice is focused on 
enabling students to master techniques which will allow them 
to perform at their best in formal assessment situations. These 
tasks give students the opportunity to familiarize themselves 
with each of the task types that appear in the exam and 
make connections to their own lives in order to build both 
their interest and confidence. A complete practice exam is 
included at the end of the Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of 
strategies to build confidence, motivate, and make exams 
feel less scary. These strategies include activities to:

Personalize These activities ask students to connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to real 
life.

Collaborate These activities allow students to prepare 
tasks together both to learn from each other and to give 
them the support they need before they have to “perform.”

Help My Friend This encourages students to focus on 
what they can do well and to allow them to use these 
skills and competences to help teach and support their 
classmates, enabling the class to develop a pool of skills 
and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect 
on the process they went through and look at how they 
can improve. This helps develop self-regulation and 
autonomous learning in young learners. 

Second Chance These activities are suggested especially 
for productive tasks so that they give students the 
opportunity to be successful in these performative parts of 
the exam. Once students have had some feedback and 
have considered their performance, they can repeat the 
task successfully to build confidence.

Own It! These are tasks which ask students to start 
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities that will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record 
of each student’s progress that you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the website.

Assessing productive skills
It may help you to use the assessment criteria applied in 
the Cambridge English Qualifications as these have been 
extensively trialed to match realistic performance expectations 
for young learners. These are available in the Handbook for 
teachers on the Cambridge Assessment English website. The 
criteria can be overwhelming for students to process, so it is 
suggested that you apply individual criteria to each task as 
appropriate and work with one criterion at a time to allow 
young learners to focus on one feature of language. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary & Grammar, Pronunciation, and 
Interaction. In the different Speaking practice tasks, these 
are broken down so that one criterion is included with each 
task throughout the book. Advice is also given on how to 
apply each criterion as you complete the specific task.

Writing In Part 7 of the Flyers Reading & Writing exam, 
students write a short story based on three pictures they 
are given. The practice writing task includes guidance on 
how to approach this, but students need to be reminded 
that their answers must represent what they can see in the 
pictures (accuracy of description) and that they need to 
write clearly. The story students write is assessed on:

• whether their story describes a progression of events that
are connected to each other

• how far their story is based on all three of the pictures

• whether their response is comprehensible in terms of
grammar, vocabulary, and orthography

A very important long-term learning point here is ensuring 
that students understand that they must address the task 
given and not invent their own ideas.

Look at the photo. Discuss the questions.

1. What’s happening in the photo?

2. What other products do factories make? How many can you think of?
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Machine at the General Pencil 
Company, New Jersey, US
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Unit Opener
Every unit starts with a full-page photo which stimulates students’ 

interest in the topic and provides opportunities for discussion.

A Multi-Strand Approach to Assessment

Students see places from all 
around the world and learn 
about life in other countries.

ix

A high-impact photo 
engages students’ interest. 
The About the Photo 
section in the Teacher’s 
Book allows you to satisfy 
your students’ curiosity 
about the photo.

Questions stimulate 
discussion about the 
unit topic.
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4   Grammar
The reading and second grammar lessons are also stand-alone lessons. 

Students learn about the world as well as learning vocabulary and 

grammar that they then use to discuss the topics.

Target vocabulary has been 
benchmarked against wordlists from 
international exams and the CEFR.

Students practice the target 
vocabulary in context.

The final vocabulary activity is a discussion 
activity, and the topic is related back to 
students’ own lives and experiences.

Target grammar is presented in the grammar 
box, and then practiced in one or two controlled 
practice activities. The final activity is more open 
and productive.

A high-impact photo brings the real 
world into the classroom and provides 
further practice opportunities.

The reading text is about the real world. All 
the reading texts are recorded, so students 
can listen and read simultaneously.

The vocabulary and grammar lessons are stand-alone lessons 

that are thematically linked.  Students hear some of the target 

vocabulary recycled in a listening text. The listening text also 

contextualizes the target grammar from Lesson 2.
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LE
SSON

1  Vocabulary

2  Complete the instructions with words from Activity 1.

How to Make Jam

Put 900 grams of strawberries into a large 1.  pot. Add 
some lemon juice and 900 grams of sugar. 2.  the mixture 
for twenty minutes. Ask an adult to help you. Be careful—the mixture 
will get very hot. Then take the pot off the stove and 3. 
the mixture for fifteen minutes. 4.  it into some glass 
5.  . Now you have some delicious strawberry jam!

metal pan

pour

wooden 
spoon

heat

cardboard 
box

burnglass jar 

cool mix

These candies 
look like eggs!

1  Listen and repeat.  TR: 81 

Making halwa 
at the Showaiter 
Family factory

Annie Griffiths, 
National Geographic 
photographer
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3  Listen to the description of the factory
that Annie Griffiths photographed. Then 
complete the sentences with the words 
from the box.  TR: 82

1. The Showaiter family makes  .

2. They put water, oil, and  into 
a  pot.

3. Then they add nuts and  .

4. They  the mixture into metal 
pans.

5. At their stores, they put the candies into 
boxes made of  or plastic.

6. People often eat halwa at  or 
parties.

4  Work in pairs. Discuss the questions. 

1. Have you ever eaten halwa? Do you want 
to try it? 

2. Describe a traditional candy from your 
country. Is it easy to make?
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Grammar 2L

ESSON

1  Study the grammar box.

2  Make passive sentences with the words.

1. Halwa / make / from water, sugar, and oil.

Halwa is made from water, sugar, and oil.

2. Nuts and fruit / add / to the water and oil.

3. The mixture / heat / in large metal pots.

4. The candies / sell / in candy stores.

5. Halwa / eat / with strong coffee.

3  Make these active sentences into 
passive sentences.

1. They grow rice in China.

Rice is grown in China.

2. They speak English and French in Canada. 

3. They eat sushi in Japan.

4. They make Audi cars in Germany. 

5. They celebrate Thanksgiving in the US.

4  Work in pairs. Choose one word from 
each pair. Describe the word with the 
simple present passive of the verb in 
parentheses. Can your partner guess 
the word?

English, French (speak)

jam, yogurt (eat)

shoes, pants (wear)

soccer, ping-pong (play)

letters, e-mails (send)

It’s eaten on bread.
Jam!

Simple present passive is/are + past 
participle

We use the passive when the action is more 
important than the person/thing that does it. 
We often use the passive to explain a process.

Water, oil, and sugar are put into a large pot.

The mixture is poured into metal pans.

candies  cardboard  festivals 
fruit  metal  pour  sugar
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LE
SSON

3  Reading

How Pearls Are Made
Pearls are the only jewels in the world that are made by 
a living animal—an oyster, a type of shellfish. But natural 
pearls are very rare. In fact, only one in ten thousand 
oysters has a pearl naturally. 

So, how are most pearls made? They are grown in special 
pearl farms. Kamoka Pearl Farm, on the tiny Pacific island 
of Ahe, grows Tahitian pearls. Tahitian pearls are called 
black pearls, although they are also green, dark red, or 
blue. The pearl farmers collect very young oysters from 
the ocean. They open each oyster carefully and put a 
very small piece of seashell inside it. Then, they put the 
oysters back into the ocean in large plastic nets. The nets 
keep them safe from other ocean animals. As the oysters 
get bigger, “nacre” begins to grow around the piece 
of shell. Nacre is the material that makes the pearl. The 
oysters aren’t opened for about two years. Finally, when 
they are ready, the pearls are taken out. 

People travel from all around the world to work at the 
Kamoka Pearl Farm. It’s on a beautiful island, with clean, 
warm ocean all around it, and the visitors can learn how 
to make one of the most beautiful jewels in the world.

1  Look at the photo. The pearls are different colors. 
What color are pearls usually? Do you know where 
pearls come from?

2  Listen and read.  TR: 83

112 UNIT 11 How Is It Made?

New words: pearl jewel natural rare
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Grammar 4L

ESSON

1  Study the grammar box.

Simple present passive: questions and negatives

How are most pearls made?

Is the net put into the ocean? 

The oysters aren’t opened for about two years.

The pearl isn’t taken out immediately.

We use by if we want to say who or what does the 
action.

The net is put into the ocean by the pearl farmers.

2  Make simple present passive questions with the 
words in 1–5. 

1. Where / the pearls / farm? 

Where are the pearls farmed?

2. Who / the young oysters / collect / by? 

3. How / the oysters / clean? 

4. What / the pearls / use / for? 

5. Who / the pearls / buy / by? 

3  Sentences 1–5 are false. Correct them.

1. Spanish is spoken in Germany.

Spanish isn’t spoken in Germany. Spanish is spoken 
in Spain.

2. Pearls are grown on trees.

3. Halwa is sold in clothing stores.

4. Orange juice is made from apples.

5. Ambulances are driven by farmers.

4  Complete sentences 1–4 with the simple present 
passive and your own ideas. Then ask and 
answer with a partner.
1. My favorite subject / teach / by…

2. My favorite fruit / grow / in…

3. The best cars in the world / make / by…

4. The most delicious food in the world / cook / by…

3  Read again. Answer the 
questions.

1. How are pearls different from 
other jewels?

2. Are most pearls natural or
farmed?

3. What is another name for Tahitian 
pearls?

4. What do the pearl farmers put 
inside the young oysters?

5. How long does it take for a pearl 
to grow inside an oyster?

4  Would you like to work as a 
pearl farmer? Why? / Why not? 
Discuss in pairs. 

Pearl farm workers at 
Kamoka Pearl Farm
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Who’s your favorite subject taught by?

My favorite subject is taught by Mrs. Hunt.
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Target grammar is contextualized in the 
reading text, presented in the grammar 
box, and then practiced in controlled 
and more open activities.



The third activity presents 
and practices a writing 
skill. This then prepares 
students for writing their 
own text in Activity 4. 

Three children are featured in 
each video. Their answers and 
descriptions are illustrated with 
photos and video footage. 
Students get a glimpse into how 
life is lived in different places 
around the world and learn to 
embrace diversity and equality.

In this video, students are shown how 
a traditional Japanese food is made.

The language in the video is carefully 
graded for the level. Activities assess 
students’ comprehension of the video.

LE
SSON

7  Video
Function 1: Leaving a message

24 UNIT 2 Life on the Road

1   Watch the video. Match the children (1–3) with the photos (A–C). Video 2X

1. Rafi 2. Kaitlyn 3. AJ

2  Watch the video again. Check (✓) the ways of traveling you hear.  Video 2

 bicycle

 plane

 boat

 taxi

 bus

 train

 cable car

 truck

 helicopter

3  Read the sentences. Write T (true) or F (false). 
1. Rafi traveled with his family.

2. The Corniche is a long waterfront in Riyadh.

3. Kaitlyn visited her grandparents.

4. She liked the cable car, but she thought it was scary.

5. AJ traveled with his sister.

6. He’s never been surfing.

4   Work in groups. Discuss the questions.
1. Which of the places in the video do you want to visit? Why?

2. Have you been on any trips this year? Describe where you went, how you got there, and 
what you did.

3. What things from home do you miss when you’re away?

B. San Diego C. Jeddah

A. Hong Kong
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LE
SSON

7  Video

116 UNIT 11 How Is It Made?

LE
SSON

7  Video

1  Work in pairs. Look at the photo. Talk 
about mochi. What do you think it’s 
made of? How do you think it’s made?

2  Watch the video. How is mochi made? Put sentences A–F in order. 
 Video 14

A. It’s poured into a big bowl.

B. It’s made into small balls.

C. The rice is put into water.

D. It’s eaten.

3  Watch the video again. Complete the sentences with words from 
the box.  Video 14

forty   four   soup   twelve

1. Shoichi Sugiyama learned how to make mochi when he was  .

2. He puts the rice into water for  hours before he cooks it.

3. The rice is cooked for about  minutes.

4. Shoichi’s favorite dish is mochi with  .

4   Work in pairs. Discuss the questions.
1. Do you want to try to make mochi? Do you think it looks difficult to make?

2. Mochi is eaten in many different ways, with sweet and salty food. Which do 
you think you would prefer?

3. Do you eat a special food during the New Year? Are there any other 
important times when you eat special food?

Mochi, a traditional Japanese food

Shoichi Sugiyama teaches people 
how to make mochi.

E.  It’s hit with a big wooden mallet.

F.  It’s cooked in a wooden box above 
a pot of hot water.
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LE
SSON

5  Chant and

LE
SSON

6   Writing
The chant or song pulls together all the language threads of 

the unit in a fun and active way. Each writing lesson features a 

different text type and focuses on its features.

LE
SSON

7   Video
In the even unit videos, children representing twelve different 

countries are interviewed about their lives and cultures. In the 

odd units, students learn more about the unit topic through a 

documentary-style video.

The chants and 
songs have catchy, 
modern tunes.

Two versions of the chants/songs are 
provided (with lyrics and instrumental 
only) so you can choose how much 
support your students need with 
chanting/singing.

Students are presented with a model 
description. The features of this text 
type are focused on in Activity 2. 

GLOSSARY

silver a kind of metal
ring  a round piece of metal that 

people wear on their finger
produce (verb) make

1  Work in pairs. Look at the things on your desk and 
in your bag. Do you know where they come from? 
Do you know how they are made?

2  Listen and read. Then discuss your answers to the 
four questions in the chant.  TR: 84

3  Listen and chant.  TR: 85 and 86

LE
SSON

5  Chant

Where Are They From?
We can find out all about the world. 
We don’t have to go far away. 
Let’s look at the things at home and at school 
and think about where they are made.

Look at this silver necklace. 
I know silver comes from the ground. 
But there’s no silver in my garden. 
So where is silver found?

Let’s have a cup of coffee. 
It’s a delicious drink, you know. 
Coffee comes from coffee beans. 
But where are coffee beans grown?

I borrowed my brother’s smartphone. 
I want to play a game. 
His phone came from a phone store. 
But where are phones made?

This black pearl ring is my mother’s. 
It isn’t really black, it’s dark blue. 
I know pearls come from oysters. 
But where is this ring produced?

Think about where 
things come from.
Workbook, Lesson 6

VALUE

114 UNIT 11 How Is It Made?

A coffee 
plantation in 
Minas Gerais, 
Brazil
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2  Read the information in the box. Then
read the description in Activity 1 again 
and match paragraphs 1–4 to questions 
A–D.

When we write descriptions of personal 
possessions, we often include the 
information that answers these questions.

A. Where do you keep it? 

B.  What is it, and what does it look like? 

C. Why is it special to you? 

D. What do you do with it? 

3  Writing Skill Adjective order
a. Read the information in the box.

b. Put the adjectives in order. Add commas.

1.  It’s a | Bahraini | delicious | red | 
candy.

It’s a delicious, red, Bahraini candy.

2.  It’s a(n) | small | expensive | black | 
pearl.

3.  They are | French | tiny | light | cakes.

4.  It’s a | plastic | large | green | net.

4  Write a description of your favorite 
possession. Include the answers to the 
questions from Activity 2 and a variety 
of adjectives.

My Favorite Possession
 My favorite possession is a lovely, Italian 
paperweight. A paperweight is a small, 
heavy object that is put on pieces of 
paper. It keeps all the pieces in one 
place. My paperweight is made of glass, 
and it has a lot of tiny, brightly colored 
flowers inside it. 

 I keep my paperweight on the top shelf 
in my bedroom. I have a naughty little 
sister, so I have to make sure that it’s safe 
from her! 

 Sometimes I take it down from the shelf 
and hold it up in front of my window. I like 
to see the way the sun shines through 
the glass.

 I love this paperweight because it’s 
beautiful. I also love it because it was a 
present from my uncle Dan, who lives 
in Italy. He visits us every summer, and 
he always brings something wonderful 
or interesting from Italy. Last year, he 
brought some delicious Italian cakes, but 
the paperweight is my favorite present 
from him.

1  Look at the photo. Guess. What is this? 
Where is it from? What is it used for? Then 
read the text and check your ideas.

6L

ESSONWriting A Description

UNIT 11 How Is It Made? 115

When we use several adjectives together, 
we often use them in this order:

opinion + size + weight + color +
nationality + material

a large, heavy, wooden box

a beautiful, blue, Spanish necklace

We don’t usually use more than three 
adjectives before a noun.

1

2

3

4
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After watching, students respond 
to the video and talk about their 
own lives and cultures.



Game 2

GAME 2 85

1   Spot the difference
Work in pairs. Find and describe eight differences between the two pictures.

B

In picture A, there are two plants.
In picture B, there are three plants.

A
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School Trip
The four video-based School Trip lessons take students to 

the four corners of the Earth without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are Game, Function, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra. Examples of these are 

shown on these two pages.

Reading Extra
The four extensive reading lessons comprise two real-world texts and 

two fables. The fables are traditional stories, variations of which exist in 

many cultures. They often have important moral lessons with universal 

significance—in this case: the importance of keeping promises.

See the complete list of Student 
and Teacher components for 
Look on the inside back cover.

xiv xv

FPO

A stunning photo captures 
students’ interest.

A carefully staged lesson activates 
students’ prior knowledge (Activity 1), 
works on comprehension (Activity 2), 
and encourages discussion (Activity 3).

The end-of-lesson project 
is often a creative activity 
that allows different 
students to shine in 
mixed-ability classes.

Beautiful artwork or 
photos set the scene 
and engage students’ 
interest.

All the readings are 
recorded and can be 
used in class as extensive 
listening lessons.

Exam task types are represented throughout the 
Student’s Book. The accompanying teacher’s 
notes offer guidance on assessment criteria and 
suggestions for boosting students’ confidence.

108 REVIEW 5: Units 9–10

1  Work in pairs. Look at the pictures and take turns describing the story.
Use the words in the box to help you. 

Band-Aid  blow a whistle  cut  first aid kit  foggy  hill  rescue team  stone  stream

2  Make first conditional sentences with the verbs in parentheses.

1. If you  (not/eat) your lunch, you  (be) hungry this afternoon.

2. If you  (fall) into the river, you  (get) wet!

3. What  (you/do) if it  (be) hot and sunny tomorrow?

4.  (he/go out) tonight if he  (not/finish) his homework?

5. If I  (cut) my hand, I  (put) a Band-Aid on it.

6. Who  (you/call) if you  (get) lost?

3  Circle the correct words.

1. They might / will visit their aunt tomorrow. They haven’t decided yet.

2. When my aunt was a child, she had to / has to  help with a lot of jobs on her parents’ farm. 

3. A: Who’s that girl?

B: I’m not sure. She could be / is Pete’s sister.

4. If I don’t have enough money, I might / won’t buy these jeans.

5. She went to bed late last night, so she may / won’t feel tired today.

6. I didn’t have to / had to go to school last week because it was a vacation week.

7. It will / could be very cold outside—there’s a lot of snow and ice on the ground.

8. We had to / have to stand up when a teacher comes into the classroom.

Review 5: Units 9–10

1. 2. 3.

4. 5.

One day, Kim and Ella went for a walk…
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Server

Hello, can I help you?

Are you ready to order?

What would you like to drink?

Would you like any salad / dessert with that?

1  Listen and complete.  TR: 47

Server: Hello! Welcome to Pizza Palace. Are you ready to order? 

Klaus: Yes, please. Could I have a 1.  pizza, please?

Server: Yes, of course. 

Helga: And I’d like a 2.  pizza, please.

Server: OK, that’s great. Would you like any 3.  with those?

Helga: No, thank you.

Server: And what would you like to drink? 

Helga: I’d like an 4.  , please.

Klaus: I’ll just have some 5.  , please.

Server: How were your pizzas?

Helga: They were 6.  , thank you.

Server: Would you like any 7.  ?

Klaus: No, thank you. Can we have 8.  , please?

Server: Of course. Here you are.

2  Listen, check, and repeat.  TR: 48

3  Work in pairs. Order food from the Pizza Palace menu. Take turns being  
the server and the customer.

Function 2: Ordering food in a restaurant

FUNCTION 2: Ordering food in a restaurant 65

Customer

Could I / we have…?

I’d like a /some…

I’ll just have a / some…

Can we have the check, please?
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66 SCHOOL TRIP 2

School Trip 2

The Galapagos Islands are a group of islands in the Pacific Ocean 
about 1,000 kilometers from South America. The water here comes 
from many different places: there is cool water, warm water, and 
deep cold water. This mixture creates a very rich environment for 
marine life. There are more than 450 different species of fish in 
the Galapagos. In fact, there are some animals in the Galapagos 
that live only here and nowhere else in the world! Some of these 
animals include marine iguanas, Galapagos sea lions, and 
Galapagos fur seals. Only 25,000 people live on the Galapagos 
Islands, but more than 100,000 tourists visit the islands every year 
to dive and swim in the ocean and to see all the amazing animals.

The Galapagos Islands: Deep Sea

Young Galapagos 
sea lions 
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School Trip 2

1  You’re going to watch a video about Jess Cramp in 
a submarine in the Galapagos Islands. Do tasks 1 
and 2 in groups.
1. Think of five adjectives to describe the ocean. 

2. Would you like to travel in a submarine? Why? / Why not? 
Discuss.

2  Check (✓) the animals that are mentioned in the 
video.  Video 8

4   PROJECT 
Make a Galapagos quiz.

• Choose three of the animals from Activity 2.

• Find pictures and research some information about your
three animals. 

• Write some quiz questions for each animal.

• Present your quiz to the class. Can they answer your 
questions?

3   Work in pairs. Discuss the questions. 
1. The video describes Jess Cramp’s submarine as “her 

office.” Would you like to work in a place like that?

2. What’s your ideal job?

3. Look at the adjectives you chose in Activity 1. Do you 
want to add any more adjectives after watching the 
video?

The Mola mola fish can sometimes be 
as heavy as a car. True or false?

Jess Cramp, National 
Geographic Explorer 
and marine biologist 

 Mola mola fish  marine iguana  silky shark

 swordfish   pelagic sea 
cucumber

  Galapagos  
sea lion

SCHOOL TRIP 2 67
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86 READING EXTRA 2

There once was a hunter who thought he was 
the greatest hunter in the world. One day, he was 
hunting in the forest. He came to a part of the 
forest that he didn’t know. Suddenly, there was the 
sound of beautiful music and a voice singing:

“Keep your promise or be sorry.”

The hunter looked for the musician and was 
amazed to see a little tortoise, which was sitting on 
a rock holding a small harp. “This will be my best 
hunting prize,” he thought. “I’m going to catch it 
and show it to all my friends.”

So, the next day, he went back and spoke to 
the tortoise. “Your music is so beautiful,” he said. 
“Please come back with me to my house so that 
I can listen to you sing every day.” The tortoise 
didn’t want to leave the forest, but the hunter 
asked her again and again. In the end, she said, 
“Yes, I’ll come back with you, but only if you don’t 
tell anyone my secret. I’ll only sing to you.”

The Hunter and the Tortoise

Reading Extra 2
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READING EXTRA 2 87

1  Why do people hunt?

2  Listen and read.  TR: 63

3  Complete the sentences about the story. 
Use one, two, three, or four words in 
each blank.

1. A hunter was in a strange part of 
 when he heard some 

beautiful music.

2. It was the sound of a tortoise singing and 
playing  . 

3. He asked the tortoise to 
with him. She said yes, but only if he told no 
one her secret.

4. He told everyone about his tortoise 
because he wanted them to think he was 

 .

5. A lot of people came to the 
in the village to listen to the tortoise sing.

6. When the tortoise did  sing,
the man was ashamed and left the villlage.

4  What lesson(s) did you learn from the 
story? Choose one or more answers 
(A, B, C, or D). Give reasons for your 
answers.
A. Take care of nature.

B. Don’t tell lies.

C. Keep your promises. 

D. Don’t think you are the best.

So, the hunter took her home. After some 
months, he decided he had to tell the people 
in his village about his singing tortoise. “They 
will be amazed!” he thought. “And they will all 
agree that I am the greatest hunter.” So he told 
everyone, but no one believed him. 

The Village Chief heard the story, too, and told 
the hunter to bring the tortoise to the meeting 
place in the village. Many people came. The 
hunter put the tortoise on a table. Everyone 
waited, but the tortoise didn’t sing. Hours went 
by and the hunter asked her to sing again and 
again, but it was no use. 

Finally, the Chief said, “This man isn’t the greatest 
hunter. He is a liar.” The people laughed. The 
man felt ashamed. He immediately left the 
village and never returned. The people started 
to leave the meeting place. Then the tortoise 
said, “I was happy in the forest with my music, 
but the hunter didn’t keep his promise.” And, as 
she walked back into the forest, she sang:

“Keep your promise or be sorry.”

Reading Extra 2

GLOSSARY

sound something that you can hear
promise something you say you will definitely do
secret information that only a few people know 
liar someone who does not tell the truth
ashamed feeling bad or embarrassed
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126 UNIT 12 Discoveries

Aboriginal Art

Reading Extra 3

Goanna Dreaming by Kaapa Tjampitjinpa

126 READING EXTRA 3
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READING EXTRA 3 127

Reading Extra 3

The Aboriginal people are the indigenous people of 
Australia. They’ve lived in Australia for more than sixty 
thousand years, and Aboriginal art is one of the oldest 
art forms in the world today. 

Thousands of years ago, the Aboriginal people painted 
on rocks, drew pictures in the sand, and decorated their 
bodies. They had no written language, so they used 
their art to tell stories about the land. Their paint, in red, 
orange, white, and black colors, was made from the 
earth, and they used their fingers or sticks to make marks 
with this paint. Symbols were used to show different 
things in the natural world, like stars, animals, or rocks. 
For example, this was the symbol for rain:   

this was the symbol for an emu:   

and this was the symbol for a kangaroo: 

In the 1700s, people from Europe came to Australia. 
They took land away from the Aboriginal people. Over 
the next two hundred years, life became very difficult 
for the Aboriginal people. They weren’t allowed to 
speak their own languages. They began to forget their 
culture—their art, their stories, and their songs. 

In the 1970s, a teacher named Geoffrey Bardon was 
working with Aboriginal children in Papunya, near Alice 
Springs. He saw that the older Aboriginal men were 
drawing pictures in the sand while they were telling their 
stories. He wanted to understand the pictures, so he 
asked the men to use paints and to draw on cardboard. 
After that, people all around the world could see this 
beautiful art for the first time. 

Each Aboriginal tribe has its own special style of 
painting and symbols. Perhaps the most famous 
Aboriginal style of painting is the Western Desert style, 
which uses dots, circles, and spirals. 

Many other artists around the world now copy these 
styles in their painting, but only Aboriginal people can 
make Aboriginal art. This is because Aboriginal art 
always tells a traditional Aboriginal story. Different tribes 
have different stories. They can only tell the stories from 
their tribe, and they aren’t allowed to tell other tribes’ 
stories. 

1  Work in pairs. Look at the picture 
on page 126. Do you know where 
this picture is from? What do you 
think it shows?

2  Listen and read. Check your 
answers to Activity 1. TR: 97

3  Read again. Answer the 
questions.
1. Name three ways the Aboriginal

people made art in the past.

2. How did they show things like stars 
or animals?

3. Why did the Aboriginal people 
start to forget their culture from the 
1700s?

4. What happened after Geoffrey 
Bardon asked the Aboriginal men
to draw on cardboard?

5. What style of painting uses dots, 
circles, and spirals?

6. What’s the difference between an 
Aboriginal painting and a painting 
in an Aboriginal style from another 
country?

4  Work in pairs. Imagine you 
want to paint a picture about 
life in your country in the 
Western Desert style. Discuss 
the questions.
1. What traditional story or 

information about your history do
you want to tell?

2. What are the important things or 
animals in your story? Make up 
your own symbols for them.

3. What colors do you want to use? 
Why?

GLOSSARY

finger        emu 

dot        spiral 

tribe a group of people with the  
same language and traditions 
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Making Teaching and Learning a Joy

viivi

See something real
Children are naturally questioning and curious. They have an 
enormous appetite for learning about the world. Look taps 
into this curiosity by providing a window onto a fascinating 
world of real-life stories from diverse places and cultures: The 
Boryeong Mud Festival in Korea; a fact file about Argentina; 
children talking about their countries’ national animals. In 
each case the topic is then related back to students’ own 
lives and experiences in personalization activities: What 
festivals are there in their countries? What facts do they know 
about their countries? What’s the national animal of their 
country? These real-life stories enhance the child’s learning 
experience by:

stimulating them with amazing facts about the world 

giving a meaningful context to the language learned

making learning more memorable

nurturing a spirit of open-mindedness and interest in others

providing an opportunity for follow-up work on stories of 
particular interest

You don’t need to worry about unfamiliar content. We have 
included background information in the teacher’s notes on 
each real-world story and guides to the pronunciation of 
any names that are unfamiliar. Our hope is that you too will 
be inspired by these stories and then extend each topic. For 
example, getting students to discuss festivals in their countries, 
describing the national animal from their countries, writing a 
fact file about their countries, and so on. 

Get up close
As with every National Geographic Learning course, Look 
contains stunning photos. The photos are not just cosmetic. 
Each relates closely to the specific topic and is intended 
to warm students to it and to stimulate discussion. These 
opening photos are always accompanied by discussion 
questions for students. You can ask questions with any of the 
photos in the book, eliciting and revising items of vocabulary 
from previous lessons such as colors, clothes, objects, 
numbers, and actions as you go. Ask questions, such as 
What do you think the children in the photo are doing? What 
do you notice about the people in the photo? Or, better still, 
encourage students to ask each other questions. You will find 
extra information about these photos in each lesson in the 
About the Photo box in the Teacher’s Book. It is fine to tell your 
students more about the background to the photo in their 
first language. You can also return to these photos and use 
them as prompts for recalling words. 

Make connections
We have included a range of video types in Look. All are 
in keeping with the theme of real-life stories and what an 
amazing place the world is. The Lesson 7 videos in even 
units comprise recordings of children from around the world, 
describing their experiences. These interviews, interspersed 
with footage of the places and things they describe, feature 
the children answering questions about how the topics in 
the book relate to life in their countries: the festivals they 
enjoy, interesting places in their countries, famous museums 
in their countries, and so on. In this way, they give a fresh 
perspective on the topic. The Lesson 7 videos in odd units 
comprise documentary-style footage that relate to the unit 
topics.

Another video strand is the School Trip videos. These center 
on visits to exciting places—Franz Josef Land, Russia, 
the limestone rocks and cliffs in China—and provide a 
springboard for students to do their own mini-projects. 
After doing the activities on the page, you can try other 
techniques with these videos, such as:

turning the sound off and getting students to provide 
some commentary or narration

pausing the video and asking students to remember 
what happened next

asking students to watch and list different things they see 
(for example, animals or activities)

Learn about the world and its stories
Each level of Look contains four extensive reading texts 
(Reading Extra). They are an opportunity for students to 
enjoy reading about the world rather than to practice 
language (although they do, of course, recycle language 
previously taught). Two of the reading texts are non-fiction 
(for example, Intelligent Animals) and two feature fables from 
around the world (for example, Anansi the Wise). In both 
cases, there is opportunity for motivating follow-up activities. 
For the former, students can try to find out more about this 
subject and bring their ideas (or pictures) to the next lesson. 
For the latter, you can help students to dramatize the story 
(with actions or words, or both) or ask them to draw a scene 
from it. The fables also contain important moral lessons with 
universal significance, such as the importance of sharing 
wisdom and advice in Anansi the Wise. You may also choose 
to discuss the moral of these stories with your students in 
their own language.

Chants 
Chants are an important resource in any primary language 
learning program because their repetition and rhythm 
make them memorable. They’re one of the best ways of 
providing language input for children. Students learn the 
words and structures along with the rhythms and patterns of 
the language. The chants in Look are catchy and fun, and 
designed to help you present and recycle language in a 
motivating way. Chants are also opportunities to develop 
learners’ listening skills in general.

The best way for students to learn a chant is by listening to 
it and then chanting along to the recorded version. But you 
can help students by building up the chant line by line, or 
chunk by chunk. For example:

Repeat after me: She’s… / She’s a mountain guide… / 
She’s a mountain guide, Isn’t she? Isn’t she?

When students are really confident with a chant, they can 
chant along with the instrumental version. Most of the 
chants in Look get students to chant while acting out the 
words. This helps students grasp the meaning of the words, 
while providing opportunities for full body movement and 
exercise—a necessity in any primary classroom.

Teachers are offered plenty of extra ideas for creative 
activities based on the chants in Look. For example, you 
could ask your students to work in groups and write a 
new verse and record them performing it. Other activities 
suggested in the Teacher’s Book include:

working in groups to plan the actions for a verse

performing a verse or the entire chant from memory

relating the topic of the chant to their own experience

Games
There are four games lessons in Look. Children love playing 
games. A good game can make a lesson a fun, memorable 
event in the students’ day. As well as consolidating learning, 
games can give lessons a boost in energy and enjoyment, 
and stimulate students to use English freely—but only if they 
are set up well. Here are the key ingredients to a successful 
game. 

Preparation: Make sure any materials are ready before the 
lesson. There is always a list of materials at the beginning of 
each lesson.

Clear instructions: The Teacher’s Book provides a clear 
procedure for how to set up each game, by illustrating what 
to say, explaining how to play, and doing examples with the 
class beforehand. 

Monitoring: Once students start playing, it’s crucial that you 
check that they are following the rules and using English 
correctly. 

Variety: This level of Look features a variety of game types:  
trivia-style games based on real-world content from the 
Student’s Book, and in the Workbook, crosswords, word finds, 
and spot the differences.

Clear language objectives: Games should be fun, but in 
the English class, they must also help us meet our language 
goals. The games in Look encourage students to think about 
the language they have recently learned and practice it 
in an engaging and safe environment. You need to bear in 
mind these objectives from start to finish, provide students with 
the English they need, and correct errors where appropriate. 
Look games ensure students are using real English without 
detracting from the primary objective of winning! 

Values
An important feature of Look is the attention it places on 
values. Besides being embedded throughout the materials, 
there is an explicit focus on one key age-appropriate value 
in every unit. Values education creates a healthy and often 
joyful learning environment, helping children develop social 
and relationship skills that last into adulthood. As students 
engage with positive values, they are equipped with 
attitudes and behaviors for success at school and beyond.

The values are reviewed and consolidated through fun 
and motivating activities in the corresponding unit of  
the Workbook. 

The World Is an Amazing Place

Look Introduction: Level 6



Look at the photo. Discuss the questions.

1. Where are these men? What are they doing?

2. What is their job? Do you think their job looks interesting? Why? / Why not?

Work in groups. Make a list of as many jobs as you can in English. Then discuss the questions.

1. Which jobs do people do indoors? Which jobs do people do outdoors?
Which jobs do people do indoors and outdoors? 

2. Would you like to work indoors or outdoors? Why? 29

Scientists study Mount Etna, 
a volcano in Sicily, Italy.

Working Outdoors 3
UNIT

PRI_L6_SB_10886_U03_029_036.indd   29 4/17/19   8:30 AM

viii

Look Unit Walkthrough: Level 6

Exam practice
This level provides preparation and practice for the 
Cambridge English Qualifications, A2 Flyers test. Look 
Student’s Book and Workbook include tasks that represent 
all the different parts of the exam. Practice is focused on 
enabling students to master techniques which will allow them 
to perform at their best in formal assessment situations. These 
tasks give students the opportunity to familiarize themselves 
with each of the task types that appear in the exam and 
make connections to their own lives in order to build both 
their interest and confidence. A complete practice exam is 
included at the end of the Workbook. 

Building young learners’ confidence
To help students be less anxious and to relax in an exam 
situation, this Teacher’s Book incorporates a range of 
strategies to build confidence, motivate, and make exams 
feel less scary. These strategies include activities to:

Personalize These activities ask students to connect the 
context or situation of the task to their own lives. This allows 
them to see the relevance of what they are doing to real 
life.

Collaborate These activities allow students to prepare 
tasks together, both to learn from each other and to give 
them the support they need before they have to “perform.”

Help My friend This encourages students to focus on 
what they can do well and to allow them to use these 
skills and competences to help teach and support their 
classmates, enabling the class to develop a pool of skills 
and knowledge.

Reflect These activities give students time to check and 
consider their answers together so that they can reflect 
on the process they went through and look at how they 
can improve. This helps develop self-regulation and 
autonomous learning in young learners. 

Second chance These activities are suggested especially 
for productive tasks so that they give students the 
opportunity to be successful in these performative parts of 
the exam. Once students have had some feedback and 
have considered their performance, they can repeat the 
task successfully to build confidence.

Own It! These are tasks which ask students to start 
developing their own short tests in some way. This allows 
them to understand what tasks are testing and how they’re 
testing it. It also shows that testing is not scary but can be 
fun with their classmates.

Formative assessment and feedback
Young learners need the support of constant feedback on 
their learning and progression in order to motivate them. To 
help teachers with this, we have included a framework for 
managing formative assessment and feedback on page 142. 
This framework outlines how each performance objective for 
the level can be assessed informally by you across the term 
or year. It suggests a range of feedback techniques and 
remedial activities that will support students’ progression in 
each objective. The framework and photocopiable Student 
Log allow you to keep an objective, evidence-based record 
of each student’s progress that you can use with the students 
themselves, their parents, or other stakeholders. You can also 
download the Student Log from the Website.

Assessing productive skills
It may help you to use the assessment criteria applied in 
the Cambridge English Qualifications as these have been 
extensively trialed to match realistic performance expectations 
for young learners. These are available in the Handbook for 
teachers on the Cambridge Assessment English Website. The 
criteria can be overwhelming for students to process, so it is 
suggested that you apply individual criteria to each task as 
appropriate and work with one criterion at a time to allow 
young learners to focus on one feature of language. 

Speaking The three assessment criteria for the Speaking 
exam are Vocabulary & Grammar, Pronunciation, and 
Interaction. In the different Speaking practice tasks, these 
are broken down so that one criterion is included with each 
task throughout the book. Advice is also given on how to 
apply each criterion as you complete the specific task.

Writing In Part 7 of the Flyers Reading & Writing exam, 
students write a short story based on three pictures they 
are given. The practice writing task includes guidance on 
how to approach this, but students need to be reminded 
that their answers must represent what they can see in the 
pictures (accuracy of description) and that they need to 
write clearly. The story students write is assessed on:

• whether their story describes a progression of events

• how far their story is based on all three of the pictures

• whether their response is comprehensible in terms of
grammar, vocabulary, and orthography

A very important long-term learning point here is ensuring 
that students understand that they must address the task 
given and not invent their own ideas.

Unit Opener
Every unit starts with a full-page photo which stimulates students’ 

interest in the topic and provides opportunities for discussion.

A Multi-Strand Approach to Assessment

Students see places from all 
around the world and learn 
about life in other countries.

ix

A high-impact photo 
engages students’ 
interest. The About the 
Photo section in the 
Teacher’s Book allows 
you to satisfy your 
students’ curiosity about 
the photo.

Questions stimulate 
discussion about the 
unit topic.
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LE
SSON

1  Vocabulary

2  Complete the sentences with the jobs from the box.
There are two jobs you don’t need.

1.  A  paints walls, bridges, and buildings. 

2.  A  takes care of plants and flowers.

3.  A  takes photos for news stories.

4.  A  fixes cars and electrical equipment.

5.  A  checks that people on the beach are safe.

6.  A  leads groups of walkers and climbers.

3  Listen to an interview with Jónína Herdís Ólafsdóttir. 
Circle the correct answer (A–C). TR: 20

1. Jónína is not a  .
A. marine biologist

B. scientist

C. lifeguard

2. She’s studying  .
A. plants

B. very small creatures

C. rocks

painter

lifeguard mechanic

tennis coach

gardener

mountain 
guide

marine 
biologist

photojournalist

1  Listen and repeat. Then say which job you think looks 
the most interesting.  TR: 19

3. She has to dive into  .
A. lakes

B. laboratories

C. the ocean

4. If we study living things, we  .
A. can learn more about our

planet

B. will know exactly what will 
happen in the future

C. can change our climate

gardener lifeguard marine biologist mechanic 

mountain guide painter photojournalist tennis coach

Marine biologist and National 
Geographic Explorer Jónína 
Herdís Ólafsdóttir scuba dives 
in Iceland.
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VALUE Stay safe.
Workbook, Lesson 6

UNIT 3 Working Outdoors 31

Grammar 2L

ESSON

We’re at the beach today. Is there 1.anyone / no one in the 

water? No, there isn’t, because there’s 2.no one / anyone 

at the lifeguard station now. Usually, the lifeguard 

is there to check that 3.everyone / someone and 
4.everything / anything is safe in the ocean and on the beach. 

The lifeguard watches people in the water to check that there 

isn’t 5.anything
 
 / everything dangerous happening, and 

he or she makes sure there is 6.nothing / something on the 

beach that might cause a problem. If 7.something / nothing 

goes wrong, or 8.someone / no one is in trouble, the lifeguard 

comes to the rescue. If there isn’t a lifeguard at the station, 

don’t go in the water. It’s important to stay safe!

1  Study the grammar box.

2  Circle the correct answer.

3  Work in pairs. Discuss ways to complete the sentences.

1. Everyone likes…

2. No one wants to…

3. Is there anyone here who…?

4. I’m hungry. Is there anything in the…?

5. There’s nothing on TV except…

Indefinite pronouns

We use indefinite pronouns to talk about people, things, or places 
we don’t name.

She’s looking at something under the microscope.

No one is in the water. It’s very cold!

We usually use anything, anyone, and anywhere for questions and 
negative statements.

Is there anyone in the science laboratory?

I don’t know anything about Iceland.
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New words: keeper mural fashion wonder

LE
SSON

3  Reading

32 UNIT 3 Working Outdoors

How Would You Like to Be a…?
Rhino Keeper
Do you enjoy taking care of animals and being 
outside all day? If you do, then maybe you’d enjoy 
being a rhino keeper. A team of rhino keepers in 
Kenya takes care of some special white rhinos. The 
team protects the rhinos to make sure they don’t 
become extinct. 

Mural Painter
Do you like painting and being outside? If your 
answer to both these questions is “yes,” then the 
job of mural painter might be perfect for you! Some 
places, like walls in cities, can look a little boring 
and ugly because they’re gray. But when mural 
painters paint them with big colorful pictures, they 
look amazing! Mural painters have a great job. 
They make walls into art and help make cities and 
towns look more beautiful! 

“Cool Hunter”
Are you interested in clothes and fashion? Do you 
wonder why some new things are popular and 
“cool” and some are not? Would you enjoy walking 
around, looking at what people are wearing, and 
finding cool new places? Would you like to talk to 
people about the things they like, and then write 
about them? This is what “cool hunters” do. They 
find new people with good ideas and help them 
become famous. To be a “cool hunter,” you need 
to learn different languages and enjoy talking to 
people. The only problem is that it’s hard to stop 
working. You have to pay attention, because things 
can be cool one day but “uncool” the next! 

1  Look at the photo. Discuss the questions. 

1. What do you think this man has to do for his job?

2. Do you think you would like to do his job?
Why? / Why not? 

3. Do you think his job is easy or difficult? Why?

2  Listen and read.  TR: 21

3  Read again. Answer the questions.
1. What do the rhino keepers do?

2. What do mural painters do?

3. How do mural painters help cities and 
towns?

4. What do “cool hunters” do?

5. What might be difficult about being a 
“cool hunter”?

4  Work in pairs. Discuss which job you 
would like to do and why.

Yusuf, a rhino keeper at the 
Lewa Wildlife Conservancy in 
Kenya, resting with baby rhinos
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Grammar 4L

ESSON

1  Study the grammar box.

It’s a nice day, isn’t it?
Yes, it is!

Question Tags

We use question tags to check information, to ask other people if 
they agree, to be friendly, and to make conversation. 

For sentences with be, or can, use the same verb in the question 
tag.

A: You’re not a mural painter, are you? B: No, I’m not.

A: He can’t work today, can he? B: No, he can’t.

For sentences with most other verbs, use the verb do in the tag.

She likes fashion and clothes, doesn’t she? B: Yes, she does.

A: He has an interesting job, doesn’t he? B: Yes, he does!

Watch out: I’m not late, am I? BUT I’m late, aren’t I?

2  Match the sentences (1–10) with the question tags (A–J).

1. She enjoys taking care of animals, A. don’t you?

2. You can paint murals, B. aren’t we?

3. The murals are colorful, C. does he?

4. He has an interesting job, D. aren’t they?

5. It’s important to stay safe, E. can’t you?

6. He doesn’t work indoors, F. doesn’t he?

7. We are going to paint a mural tomorrow, G. isn’t it?

8. You like fashion and clothes, H. doesn’t she?

9. He’s not working right now, I. don’t you?

 10. You have some paint, J. is he?

3  Add question tags to the sentences. Then write three of 
your own ideas.

1. It’s a nice day,  ?

2. We have  next,  ? 

3. You’re playing tennis this weekend,  ?

4. That’s a new bag,  ?

5. Our teacher’s nice,  ?

4  Work in pairs. Use your question tags from Activity 3 to 
make conversation.
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LE
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1  Vocabulary and

LE
SSON

2  Grammar

LE
SSON

3   Reading and

LE
SSON

4   Grammar
The reading and grammar lessons are also stand-alone lessons. 

Students learn about the world as well as learning vocabulary  

and grammar that they then use to discuss the topics. 

Target vocabulary has been 
benchmarked against wordlists from 
international exams and the CEFR.

Students practice the target 
vocabulary in context through 
reading and listening activities.

In the final discussion activity, students 
use the grammar to complete sentences 
with their own ideas or talk about the 
topic in relation to their own lives. 

Target grammar is presented in the 
grammar box, and then practiced in one 
or two controlled practice activities. The 
final activity is more open and productive.

The reading text is about the real world. All the 
reading texts are recorded, so students can listen 
and read simultaneously.

A high-impact photo brings the real world 
into the classroom and provides further 
practice opportunities.

Target grammar is thematically linked 
to the reading text, presented in the 
grammar box, and then practiced in 
controlled and more open activities.

The vocabulary and grammar lessons are stand-alone lessons 

that are thematically linked. Students hear some of the target 

vocabulary recycled in a listening text. The listening text also 

contextualizes the target grammar from Lesson 2.
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She’s a Mountain Guide…
She’s a mountain guide,
isn’t she? isn’t she?
She knows the way.
She brings you back safe, 
doesn’t she? doesn’t she? 
At the end of the day!

He’s a  ,
isn’t he? isn’t he?
He grows plants and flowers. 
He works outdoors,
doesn’t he? doesn’t he?
For hours and hours!

She’s a  ,
isn’t she? isn’t she?
She can help you. 
She fixes things when they go wrong,
doesn’t she? doesn’t she?
And makes them good as new!

He’s a  ,
isn’t he? isn’t he?
He can swim and he can dive.
He watches the beach,
doesn’t he? doesn’t he?
And he saves lives!

She’s a  ,
isn’t she? isn’t she?
She loves the ocean.
It’s full of fish and creatures,
isn’t it? isn’t it? 
That she wants to see!

LE
SSON

5  Chant

Pasang Lhamu Sherpa Akita became 
Nepal’s first woman mountain climbing 
teacher, and she was National 
Geographic’s 2016 People’s Choice 
Adventurer of the Year.

1  Read the chant and guess the 
missing jobs. Then listen, check, 
and repeat.  TR: 22

2  Work in two groups. Group A 
chants the statements, Group B 
chants the question tags. 

TR: 23 and 24

all day long  tennis coach 
doesn’t he? doesn’t he? 

very strong  teaches tennis 
isn’t he? isn’t he?

3  Work in groups. Use the words from 
the box to write a new verse.

He’s  ,
 ?  ?

He 

 ?  ?
 .
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PHCAP

2  Read the information in the box.
Then look at the description of 
a mechanic’s job and answer 
questions 1–4.

Descriptions of jobs tell the most 
important information about a job, for 
example, the information about where 
someone with that job works, what he/
she does, and what he/she needs to 
do his/her job.

1. Where do mechanics work?

2. What do they do?

3. What do they need to do their job?

4. How does someone become a 
mechanic?

3  Writing Skill Using questions for ideas
a. Think of another job and write 

questions about it. Use the questions 
in Activity 2 to help you.

b. Write short answers to your questions 
in Activity 3a.

4  Write longer answers to your 
questions from Activity 3a to give a 
description of the job you chose.

A Mechanic’s Job
Mechanics study how things work. They 
learn about electricity and transportation—
for example, cars, trains, and planes. When 
things go wrong, mechanics fix them. It’s 
very useful to have a mechanic in the family!

Mechanics work in many different places—
they work indoors and outdoors, in garages, 
on roads, in big or small buildings. They 
might need safety glasses if they are doing 
something dangerous. It’s an interesting job 
because mechanics do something different 
every day.

If you want to become a mechanic, you 
have to work hard at school, especially in 
math and science. In the past, not many 
women became mechanics, and some 
people still think it is a man’s job, but now 
anyone who wants to can have a great job 
as a mechanic.

1  Read the description of a mechanic’s job. 
Answer the questions.
1. What do mechanics do?

2. Where do they work?

3. Can anyone become a mechanic?

6L

ESSONWriting A Job Description 

Kamala Chaudhary opened her 
own auto repair shops in Nepal.
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The third activity presents 
and practices a writing 
skill. This then prepares 
students for writing their 
own text in Activity 4. 

xii xiii

LE
SSON

5  Chant and

LE
SSON

6   Writing
The chant pulls together all the language threads of the unit 

in a fun and active way. Each writing lesson features a different 

text type and focuses on its features.

LE
SSON

7   Video
In the even unit videos, children representing fifteen different 

countries are interviewed about their lives and cultures. In the 

odd units, students learn more about the unit topic through a 

documentary-style video.

The chants have catchy, 
modern tunes.

Two versions of the chants are provided 
(with lyrics and instrumental only) so you 
can choose how to support your students’ 
language needs with chanting.

Students are presented with a model 
description. The features of this text 
type are focused on in Activity 2. Three to five children are featured 

in each video. Their answers 
and descriptions are illustrated 
with photos and video footage. 
Students get a glimpse into how 
life is lived in different places 
around the world and learn to 
embrace diversity and equality.

In this video, students learn 
about National Geographic 
Explorer and wildlife biologist 
Douglas Krause’s work with 
chinstrap penguins.

The language in the video is carefully 
graded for the level. Activities assess 
students’ comprehension of the video.

Function 1: Giving adviceLE
SSON

7  Video

24 UNIT 2 Amazing Animals

1   Watch the video. Match the
countries (1–4) with the  
national animals (A–D).  

 Video 2

1. Italy

2. India

3. Vietnam

4. the US

2  Watch the video again. Check (✓) the other animals you hear. Video 2

 ape

 bear

 bird

 crocodile

 dog 

 dolphin

 elephant

 giraffe

 leopard

 lion

 monkey

 rabbit

 shark

 whale

3  Complete the table with the animals from Activity 2.

India Italy Vietnam the US

ape

4   Work in groups. Discuss the questions.
1. Does your country have a national animal? What is it? 

2. What does it look like? 

3. Where do these animals live? 

4. What other kinds of wild animals are there in your country?

A. the bald eagle C. the Bengal tiger D. the water buffaloB. the wolf

✓
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LE
SSON

7 Video

1   Work in pairs. Look at the photo. Talk about penguins. 
What do you know about them? Where do they live?  
What do they eat? What can they do? What can’t  
they do?

2  Watch the video. Circle the correct answer (A or B). Video 4

1. The penguins are called  .
A. Chinstrap penguins B. Antarctic penguins

2. Douglas is putting  on the penguins. 
A. tags B. cameras

3. The penguins  the tags.
A. are bothered by B. don’t mind

3  Watch the video again. Write T (true) or F (false). Correct the false 
sentences.  Video 4

1. Chinstrap penguins live in the Arctic.

2. Douglas is a photographer.

3. Douglas and his team attach the tags to the penguins’ feathers. 

4. The tags tell Douglas what the penguins eat.

5. The tags stay on the penguins for three days.

6. When the penguins are wearing the tags, they can do their usual activities. 

4   Work in groups. Discuss the questions.
1. Would you like to do Douglas’s job? Why? / Why not?

2. Douglas is putting tags on the penguins to find out how long it takes them 
to find food. Discuss other reasons why scientists put tags on animals.
What might they want to discover?

Douglas Krause is a 
National Geographic 
Explorer and a wildlife 
biologist with the 
National Oceanic 
and Atmospheric 
Administration (NOAA).
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After watching, students respond 
to the video and talk about their 
own lives and cultures.
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Once there was a young man named Maliki 
who never told a lie. Everyone knew Maliki, 
because everyone tells a lie at some time—big 
or small. But not Maliki.

The king wanted to meet Maliki. “A person who 
doesn’t lie?” he said. “That’s impossible!” So he 
called Maliki to his palace. 

“Is it true what they say about you?” asked  
the king.
“I don’t know what you mean,” said Maliki.
“That you never tell a lie. Is it true?”
“That’s true,” Maliki answered, honestly.
“And can you tell me,” said the king, “that 
you’ll never lie—ever—in your whole life.”
“No, I never will,” said Maliki.

A few days went by and the king could not 
stop thinking about Maliki. “He said that he’d 
never tell a lie,” he said to himself, “but how 
could he know that?” So he decided he’d play 
a trick on Maliki and make him tell a lie. He 
called him back to the palace.

“Maliki,” he said, “please follow me to the 
stable.” And in the stable, the king got on his 
horse and said, “Maliki, please go and tell the 
queen that I’m going to visit my old father. I’ll 
return tomorrow at lunchtime.”

Maliki bowed. “I’m your messenger,” he said. 
And with that, the king rode off. 

The Man Who
    Never Told a Lie
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GLOSSARY

to bow  to bend over as a sign of respect
honest  telling the truth
a stable a building where you keep horses
to play a trick on someone  to make someone believe something 

that isn’t true

As soon as Maliki had gone, the king 
got down from his horse. He laughed. 
“I’m not going to visit my father today, 
so soon Maliki will tell a lie to the 
queen.”

Maliki found the queen in her garden. 
He bowed and said, “Your highness, 
the king asked me to tell you that he’s 
gone to visit his father. He said he’d 
return tomorrow at lunchtime.” “Thank 
you,” said the queen. 

The next morning, the king came to 
the queen in the garden. The queen 
was surprised to see him. “I thought 
that you were with your father,” she 
said. 

“People say the young man never 
lies. But I’m afraid he told you a lie 
yesterday,” said the king. 

“And what was the lie?” asked the 
queen.

“He told you that I’d gone to see my 
father,” the king replied, “but I didn’t 
go.”

The queen shook her head. “No,” she 
said. “He only repeated your words. 
You told him that you were going to 
see your father and that’s what he 
told me. So he only said what he knew 
was true.”

And from that day, the king 
understood what it means to be 
honest. 

BONUS Reading Extra

1   Look at the title of the story. If someone told you  
they never told a lie, would you believe them?  
Why? / Why not?

2   Listen and read. Did Maliki tell a lie to the queen? 
 TR: 96

3   Read again. Circle the best answer (A, B, or C).
1. Which word describes Maliki?

A. naughty

B. honest

C. dishonest

2. Why did the king want to play a trick on him?

A. He didn’t believe that Maliki always told the truth.

B. He didn’t like Maliki. 

C. He’d heard that Maliki told lies. 

3. Where did the king ride on his horse?

A. He went to his father’s house.

B. He rode to the garden.

C. He rode a short way from the stable.

4.  Why was the queen surprised to see the king the next 
morning?

A. He didn’t normally come into her garden.

B. She didn’t expect to see him until lunchtime.

C. She thought he’d be with his father for two days.

5. What did the queen tell the king about Maliki?

A. That he only told a small lie. 

B. That he only reported what the king had said.

C. That he thought the king was lying.

4   Work in pairs. Retell the story. Use the words from 
the box.

lie king believe trick stable 

horse father message queen repeat

5   Work in groups. Discuss the questions.
1. What do you think this story is trying to teach us?

2. Do you think it’s ever OK to lie? If so, give an example  
of when.
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Intelligent Animals
Scientists used to believe that animals could 
not think, but now we know that animals can 
understand information and use it. For example, 
if we repeat words such as Down or Sit to 
dogs, they’ll begin to understand them and 
follow the instruction. Some kinds of dogs can 
understand more than one hundred words!

Some dogs have jobs. Working dogs are 
especially good at learning words because 
they have to listen carefully to instructions. 
Border collies, a kind of dog, are often used 
to move sheep. Farmers use special words to 
tell the dogs what to do. They say Find when 
they want the dog to go and look for the 
sheep, and then Walk when they want the 
dog to move toward the sheep. The dogs also 
need to understand the word Stop. They can 
also understand if they have done a job well 
or not from the sound of the farmer’s voice.

Dogs are not the only creatures that can learn 
words. An orca (killer whale) called Wilkie has 
been taught to repeat the words Hello and 

Bye bye and can count to three. She produces the 
sounds by pushing air through her blowhole, but 
amazingly, she can copy the sound of a human 
voice. If she listens to children, she sounds like a 
child when she repeats the words. In the wild, orcas 
live in groups and the young orcas copy the sounds 
the adult orcas make. So, each group of orcas 
communicates in a different way from other groups. 

Parrots are famous for repeating words, and an 
African Grey parrot called Alex could understand 
the English words for one hundred and fifty 
different things—for example, water, banana, 
and grape. He knew some colors and shapes, 
and he could count various items. He could 
even understand the word none, or zero. People 
used to think it was rude to say someone had 
a brain like a bird, but now it seems birds and 
other animals are smarter than we thought.

An orca gathering and 
eating herring
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Reading Extra 1

READING EXTRA 1 47

GLOSSARY

blowhole  the hole on a whale or dolphin’s head 
used for breathing

1  Which animals do you think are 
intelligent? Why? Can you give 
an example of an animal doing 
something intelligent?

2  Listen and read. What kinds of 
animals can repeat words?  

TR: 32

3  Read again. Write T (true) or F (false). 
Correct the false sentences. 
1. Scientists used to believe that animals

were not very smart. 

2. Farmers use their voices to show border 
collies when they have done a good job.

3. Wilkie the orca can copy the sound of  
a human voice. 

4. All orcas communicate in the same
way.

5. Alex the parrot knew three hundred 
different words.

6. Alex couldn’t count.

4  Work in groups of three. Each student 
retells information about one of the 
animals from the text: Border collies, 
Wilkie/orcas, or Alex the parrot. Use 
the words in the box to help you.

5  Work in groups. Discuss the 
questions.
1. Working dogs have jobs. Can you think 

of any other jobs done by animals? 

2. Why are animals used to do these jobs?

colors repeat

communicate shapes

follow instructions sounds

learn understand
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UNITS X – X Let’s Get Technical 45 GAME 1 45

1  Work in groups. Check (✓) the correct answer.

2  Check your answers. Give 1 point for each 
correct answer. Share your results with the 
class. The group with the most points wins.

Game 1

There are  types 
of bees. 

 200 
 2,000 
 20,000 

4.

A camera trap can be 
turned on by  . 

 a human brain 
 a sound 
 an animal moving 

5.

In 1996, the first chess match was played 
between a person and a computer. The 
computer was called  . 

 Deep Blue 
 Big Blue 
 Light Blue

6.

A rattlesnake uses its tail to  . 
 turn quickly 
 brush away insects  
 frighten away other animals 

7.

A marine biologist studies  . 
 animals in the jungle 
 insects in the desert 
 fish and sea creatures 

8.

Rhino keepers work in  . 
 India 
 Kenya
 Chile 

9.

Steve Winter is  . 
 a photographer 
 a photo engineer 
 a mountain guide

10.

Asher Jay is a National Geographic 
Explorer and  . 

 a marine biologist 
 an artist 
 a mountain guide 

The Science Bus in Chile  . 
 takes teachers, ideas, and equipment 
to schools 

 takes children and teachers to school 
 takes people to Bioblitzes 

2.

 are the fastest land 
animals in the world. 

 Tigers 
 Cheetahs
 Dogs 

3.

1.
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Review 1: Units 1–2

1  Listen and draw lines. There is one example.  TR: 18

Maria   Sarah   Harry   Carla   Marco   Tom   Sophia

2  Complete the sentences with the words from the box. 

artist   creatures   damage   disappear   extinct   marine

1. Cutting down trees can  the environment. 

2. Fish, whales, and dolphins are examples of  animals. 

3. Dinosaurs became  a long time ago. There aren’t any now.

4. If we don’t take care of the planet, many more kinds of animals will  . 

5. Zookeepers take care of many kinds of  like elephants, lions, and tigers. 

6. My sister likes to paint and draw. She wants to be a(n)  . 

3  Complete the sentences. Use will or be going to. Then write two sentences using the 
present progressive for the future. 

1. This weekend, we  visit the lions at the zoo.

2. I’m not sure where I want to go on vacation. I think I  go to Egypt. 

3. The teachers are sure their students  remember the information. 

4. Elsa found baby turtles on the beach. She  take care of them. 

5. Do you need help? They  give you advice about the future. 

4  Complete the sentences. 

1. If I saw a tiger in the wild,  . 

2. If I see garbage on the ground,  . 

3. If I drink bottled water,  . 

4. If I worked on a wildlife reserve,  . 

5. If I could choose any pet,  . 

28 REVIEW 1: Units 1–2
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Function 1: Giving advice

Why don’t you talk to your teacher? 

If I were you, I’d talk to your teacher.

You should talk to your teacher.

You might try talking to your teacher.

It’s a good idea to talk to your teacher. 

1  Listen and complete.  TR: 16

Mei:  Help me, Jian! I have to organize the school clean-up day, and I don’t know what to do. 

Jian:  Who organized it last year? 

Mei:  I don’t know.

Jian:   Well, 1.  ask. It’s 2.  to learn what that 
person did.

Mei:  OK. I’ll ask Ms. Chang. But I need to get started today. How should I tell other students 
about the event? 

Jian: 3.  , I’d put it on the school calendar. Everyone sees that.

Mei:  Great idea!

Jian:   And 4.  you get students to clean before the event? Put signs on the 
garbage cans to remind students not to litter. I can help you with that. 

Mei:  That’s smart. If we start keeping the school clean, there will be less work to do on  
clean-up day. 

Jian:   That’s right! And one more thing: 5.  talking to teachers. Ask them to 
tell their classes about the day. 

Mei:  Good advice, Jian! Thank you.

2  Listen, check, and repeat.  TR: 17

3  Give advice for the problems below. Use a different phrase each time. 

1. I have three tests tomorrow and I haven’t studied for them. 

2. My best friend is sick. 

3. I want to make new friends at school.

4. My parents said I can’t play video games for a week.

5. People in my family never remember to recycle. 

4  Think of a task or a problem you have. Ask a partner for advice. 

FUNCTION 1: Giving advice 25
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1  Read the text. Discuss the 
questions.
1. What’s unusual about the 

rocks in South China? Why 
do rock climbers like to 
climb them? 

2. Why should this place be 
protected?

3. Do you know of any other 
UNESCO World Heritage 
Sites? 

2  Check (✓) the things you think you’ll see in the video. 
Write two of your own ideas. Then watch and check. 

Video 13

 rocks that look like trees  a road  a beach  birds

 a waterfall  a butterfly  camels  cars

 a cave  a big city  flowers  a forest  

 a helicopter  a river  a volcano  a rope

You’re going to see a video about the amazing limestone rocks of 
South China. Limestone is a kind of rock that’s very soft. Over millions 
of years, the shape of the rock has been changed by the weather and 
especially by rain. As a result, large caves have formed, and there are 
even natural bridges made of rock in some places. Some of the rocks 
look like tall, thin sculptures, and some even look like trees. One place 
with a lot of these rocks is called Shilin, which means Stone Forest 
in Chinese.

Rock climbers enjoy going to this part of China 
because it has so many of these interesting 
rocks. The rocks are especially 
challenging and exciting to climb. 
It’s a place for experts, not 
beginners—as you’ll see in 
the video. It’s also a really 
beautiful and unusual 
place, so it’s good that 
large parts of it are now  
protected for the future 
as a UNESCO World 
Heritage Site.

Climbing China’s Amazing Limestone Rocks

School Trip 3

106 SCHOOL TRIP 3
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3   Work in pairs. Discuss the questions.
1. Would you like to visit this place? Why? / 

Why not?

2. If you went to this part of China, what 
would you like to do (go rock climbing, 
relax on a boat on the river, take 
photos, explore)?

3. What would you take with you? How 
long would you like to stay?

4   PROJECT 
Prepare a group presentation. 
Work in groups. Choose a place you all 
agree should be protected. Prepare a 
presentation about the place for the class.

Here are the things you can do to prepare for 
your presentation:

•  Find a photo or short video of the place. 

•  Do research to find out why the place is 
special.

•  Explain what would happen if there were more 
people, buildings, cars, and roads there. 

•  Make a poster for your presentation. 

School Trip 3

SCHOOL TRIP 3 107
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School Trip
The four video-based School Trip lessons take students to 

the four corners of the Earth without leaving the classroom!

There are five types of modular 

lessons that sit outside the unit 

structure. The one-page lessons 

are: Game, Function, and 

Review. The two-page lessons 

are School Trip and Reading 

Extra. Examples of these are 

shown on these two pages.

Reading Extra
The four extensive reading lessons comprise two real-world texts and two 

fables. The fables are well-known traditional stories, variations of which exist 

in many cultures. They often have important moral lessons with universal 

significance—in this case: the importance of being honest.

See the complete list of Student 
and Teacher components for 
Look on the inside back cover.

xiv xv

A stunning photo captures 
students’ interest.

A carefully staged lesson activates 
students’ prior knowledge (Activity 1), 
works on comprehension (Activity 2), 
and encourages discussion (Activity 3).

The end-of-lesson 
project requires a range 
of talents that allow 
different students to shine 
in mixed-ability classes.

Beautiful artwork or 
photos set the scene 
and engage students’ 
interest.

All the readings are 
recorded and can be 
used in class as extensive 
listening lessons.

The main focus of the activities is on comprehension and 
discussion. However, the language is carefully graded and 
also offers opportunities for language-based extension.


