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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials. 
These materials may include core and supplemental texts, websites and software (e.g., apps, computer 
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of 
published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This 
may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

 Correlation to the WIDA Standards Framework 
 Connections to English and Spanish Language Development Standards 
 Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
 To assist educators in making informed decisions about selecting instructional materials for 

language education programs 
 To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
 Publishers and correlators responsible for ensuring their instructional materials address language 

development as defined by the WIDA English and Spanish Language Development Standards  
 District administrators, instructional coaches, and teacher educators responsible for selecting 

instructional materials inclusive of or targeted to language learners 
 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope that in 
using this inventory, publishers and educators will gain a keener insight into the facets involved in the 
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language development of language learners, both in the U.S. and internationally, as they pertain to 
products.   

Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You 
also provide justification to support your “yes” responses. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2 
is divided into four steps which correspond to each of the four elements being inventoried; see the 
following table. 

 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset‐based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

 
Publication Title(s): Impact  
 
Publisher:  National Geographic School Publishing and Cengage Learning 
 
Materials/Program to be Reviewed:  National Geographic Learning and Cengage Learning Impact Series 
 
Tools of Instruction included in this review:  Foundation and Levels 1-4 Student Books, Teacher’s 
Resources, and Online Resources. 
 
Intended Teacher Audiences:   Curriculum Administrators & Teachers  
 
Intended Student Audiences: Middle School and High School 
 
Language domains addressed in material:  Listening, Speaking, Reading, and Writing 
 
Check which set of standards will be used in this correlation: 
 
☐  WIDA Spanish Language Development Standards 
 
⊠  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics).   
 
WIDA Language Proficiency Levels included: Levels 1-5 Entering, Beginning, Developing, Expanding, 
and Bridging  
 
Most Recently Published Edition or Website:  2017 http://ngl.cengage.com/sites/impact/21st-century-
teens/explore-world 
 
In the space below explain the focus or intended use of the materials:  
Impact is a new five-level series in American and British English that helps teenage learners to better 
understand themselves, each other, and the world they live in. By encouraging self-expression, global 
citizenship, and active participation, Impact motivates students to explore who they are and who they 
want to be, all while learning English! National Geographic Explorers are featured as role models who 
embody the 21st century skills and values teenagers need to become successful global citizens. 
Cross-curricular topics engage learners with stimulating information about the world, better preparing 
them for future academic success. Student-choice activities and projects present learners with options for 
language practice, allowing teens to become active participants in the learning process. 
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PRIME Part 2:  Correlate Your Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s 
Can Do Philosophy.   

1) Are the student assets and contributions considered in 
the materials?   

Yes  No 

2) Are the student assets and contributions 
systematically considered throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers. 

1. The philosophy of Impact is ‘Helping teens explore who they are, and who they want to be.’ The 

student’s background, interests, and opinions are considered by providing countless opportunities 

for students to relate to content, share personal experiences, and collaborate with their peers. Unit 

content exposes students to cultures, places, and ideas from around the world. Units introduce one 

Explorer with a dynamic career that helps to personalize content further. View examples from Unit 

1, Level 1:  

 
Activities surrounding the content encourage students to relate and explore similarities and 

differences between themselves and the content. View examples from Unit 1, Level 1: 
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The unit opening lessons center around an engaging photograph 

that introduces the theme, activates prior knowledge, and builds 

background knowledge through guided questioning as well as 

open-ended questions. Example questions from Level 4 include: 

Why should we challenge ourselves? What are some of your 

favorite foods? Where would you like to explore? The example on 

the left is from Level 1, Unit 1. 

 

 

 

 

Speaking and writing lessons found throughout the unit encourage students to share ideas, 

knowledge, life experiences, and exchange cultural connections. The unit ends with projects titled 

‘Express Yourself’ or ‘Make and Impact’ that encourage students to synthesize unit content and 

ideas and create a personalized or group project that connects to the student’s life and world view. 

Projects include cooperative elements, and give opportunity for student/peer discussion.  

Level 1, Unit 4                            Level 4, Unit 1 
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2. Opportunities for students to contribute and share their experiences, prior knowledge, 
and personal experiences and systematically presented throughout the Impact series. The 
example features cited in part 1 are present at the beginning of each unit and throughout 
the lessons. These representative examples are only a sampling of activities that consider 
student’s assets and contributions. Other examples include writing lessons that encourage 
opinions, peer/group discussions about real-world content and personally relevant 
questions, and lesson content that directly asks students to share their background, culture, 
and personal ideas. These type of activities are very common in Impact, and are found 
consistently throughout all language domain practice. See examples from Level 1, Unit 1: 

  

 

2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.   
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A. Discourse Dimension (e.g., amount, structure, density, organization, 
cohesion, variety of speech/written text) 

 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The Impact program includes a range of language features at the discourse 
dimension in a consistent manner for all targeted proficiency levels. Unit content is 
organized by theme to allow students to connect ideas across non-fiction texts and 
videos in group and peer discussions. The overarching theme creates an opportunity 
for consistent and on-going productive talk and dialogue, and then cumulates into an 
end of unit cooperative and individual projects. Lessons include open-ended 
questions that encourage learners to share experiences, be imaginative, contemplate, 
speculate, and articulate ideas that lead to further discourse. Specific discourse level 
Speaking Strategies are targeted in each unit like asking for opinions, making 
requests, buying time when answering questions, and expressing understanding. 
Cooperative learning opportunities provide continuous language practice and 
encourage students to continue talking and developing language skills. Cooperative 
lessons can include debating a point of view, taking a stance, or researching and 
reporting to their peers. End of unit projects provide opportunities for intensive 
collaboration and discussion. Students practice presenting the projects to the class 
using academic language. The writing project encourages collaboration in the pre-
writing and editing phases when students brainstorm ideas and share their work. 
Additionally, supports like language frames and models are found throughout the 
program to support all targeted levels. See representative examples language features 
at the discourse level from Unit 1, Level 2: 
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2. Language features at the discourse dimension are systematically presented 
throughout the program. All units and levels utilize the same type of language 
activities creating consistency as the program advances and grows through the levels. 
Daily instruction includes lessons grouped into the following categories: Speaking and 
Listening, Vocabulary, Language, Writing, and Reading Comprehension. In each 
section, opportunities to practice discourse are systematically presented. In addition, 
resources for teachers include videos like ‘Learning Language through Real World 
Content’ at http://ngl.cengage.com/sites/impact/professional-development/watch-
pd-videos. View a Scope and Sequence from Unit 1: 
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B. Sentence Dimension (e.g., types, variety of grammatical structures, 
formulaic and idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 
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1. The Impact series provides frequent sentence level language features for the 
targeted proficiency levels. Students practice sentence level language throughout 
every lesson in listening, speaking, and writing routines that include discussions, 
cooperative learning activities, presentations, and projects. Each unit has multiple 
grammar lessons that are integrated into all domain practice. Grammar, phonics, 
spelling, and mechanics are addressed in skill building lessons that focus on particular 
skills in each unit. These skills are developed in the levels and throughout the units. 
End of unit viewing, writing, and interactive projects combine all the unit skills and 
develop sentence level skills. View examples of sentence level language activities in 
Level 4, Unit 1: 

  

  

2. Language features at the sentence level are appropriate for the identified 
proficiency levels, and are supported with a range of instructional scaffolds to assist 
students working above or below level. Supports include leveled writing prompts, 
language frames to help organize ideas, teacher modeling, guided discussions, and 
vocabulary centered around the topics. Language frames and more supports help to 
move students from forming basic sentences to creating arguments, making 
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comparisons, and giving opinions. See an example of supports in Level 4, Unit 1: 

 

3. Impact has a systematic design that repeats sentence-level language activities and 
lessons in the same manner throughout the levels. Unit themes and content are 
dynamic and thought provoking, but the instructional design in systematic and 
repetitive. It is designed to promote language activities in all domain practice, 
providing an interactive and speaking/writing rich curriculum. View representative 
grammar and sentence level activities in Level 4: 

  

 

 



 
 

12 | P a g e  
 
 

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical language1) 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for 
all identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented in 
context?   

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

 

4) Is the general, specific, and technical2 language 
systematically presented throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Language features at the word/phrase dimension are presented in a consistent 
manner for all ELP levels throughout the Impact program. Vocabulary instruction is 
threaded throughout the lessons and includes content specific vocabulary, general 
vocabulary, and in language lessons that support speaking and writing activities. 
Every unit includes Vocabulary Strategy lessons that practice word study skills like 
identifying collocations, using dictionaries, Latin roots, multiple meaning words, and 
identifying parts of speech.  In the readings, terms are highlighted on-page and 
follow-up questions reveal definitions through context clues and discussions. Phrasing 
is highlighted in speaking strategy, grammar, and writing lessons. See examples from 
Level 4, Unit 2: 

                                                            
 

 

 
2General language refers to words or expressions not typically associated with specific content areas (e.g., describe 
a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, 
total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content 
areas in school and is reflective of age and developmental milestones. 
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2. Words, phrases, and expressions are presented with the readings, video, and 
language domain lesson content. Content based or technical vocabulary are specific 
to the non-fiction topic like social studies and science. Specific or academic 
vocabulary is practiced in the instructional language as well as in the non-fiction 
content. Basic/general vocabulary is practiced in language development activities and 
throughout the readings. In addition, resources for teachers include videos like 
‘Learning Language through Real World Content’ at 
http://ngl.cengage.com/sites/impact/professional-development/watch-pd-videos. See 
examples from Level 4, Unit 1: 

 
 

3. General, specific, and technical language is appropriate for the targeted ELP levels. 
Vocabulary is made accessible to all levels of learners by presenting it with contextual 
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support, graphics, cooperative activities, language frames, models, and audio 
supports. See examples from Level 1, Unit 1: 
Audio and contextual supports.                         

  

Example of visual supports from Level 4, Unit 2: 

 

4. Vocabulary teaching routines and strategies follow a systematic routine with 
additional practice and extension activities. These routines include introducing the 
words in the reading, read aloud and repeat, expanding word knowledge, sharing 
word knowledge, and applying words/phrases in speaking and writing activities. View 
a representative Vocabulary Skills Trace located in Level 1: 
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3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the language 
proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for 
the designated language levels?   

Yes  No 

3) Is differentiation of language systematically 
addressed throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Impact is a five level series that targets beginners through advanced English 
Language Learners in American English and British English options. Levels correlate to 
the CEF levels foundational, elementary, intermediate, upper-intermediate, advanced, 
and proficient. Students start the program with a proficiency pretest that identifies 
student ELP and places the student in the appropriate level. All students work at their 
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appropriate level, and content is supported with instructional scaffolds for students 
working above and below level. Each level includes a student book, student workbook 
and online workbooks, classroom audio, DVD’s, assessment CD ROM and ExamView, 
and teacher video resource lessons.  

 

2. Differentiation of content is linguistically and developmentally appropriate for the 
targeted ELP levels in every leveled text. Each level corresponds to the student’s 
proficiency level for targeted language learning. The series provides consistent by 
providing lesson specific supports like language starters, sentence frames, models, 
connections to native languages, and practice with peers. Instructional scaffolds and 
supports are found on each page and include descriptive graphics, illustrations, 
National Geographic photographs and videos, collaborative work, interactive 
technology online, and home connections that create personal connections to 
content. See examples from Level 4, Unit 2: 

Visual Supports 

  

Cooperative Learning Supports 
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3. Differentiation of language is systematically presented throughout the leveled 
Impact program. Lessons are supported with modeling, language models, guided 
questioning, and instructional recommendations that support the targeted levels. 
Additionally, resources like the workbook and student e-book focus on supportive 
skill building for the student’s determined level. View interactive samplers of all levels 
at http://ngl.cengage.com/sites/impact/about.  
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive 
(reading and listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, 
reading, and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within 
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Reading, writing, listening, and speaking are integrated into each unit in the Impact 
series. Readings are information rich and about real people and places from across 
the globe. Comprehension questions encourage students to discuss, elaborate, and 
internalize content and over-arching theme. All examples in this section are from 
Level 1, Unit 4: 

 
An intensive writing project is located at the end of the unit, and smaller writing 
activities are found throughout every unit. The writing lesson covers a large range of 
genres like persuasive writing, reviews, essays, news reports, and art reviews.  
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End of unit lessons like ‘Express Yourself’ and ‘Make an Impact’ include all domain 
activities like making a graphic novel, invitations, articles, or organizing a context.  

   
Listening and speaking skills are targeted in every lesson in peer and whole group 
discussions, cooperative lessons, and group projects like role playing or creating a 
video interview. Impact includes audio to support reading, speaking, and listening 
content. Listen to audio content in each level at 
http://ngl.cengage.com/sites/impact/student-resources/american-english. In addition, 
the video watching lessons targets listening and speaking skill development.  
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2. Reading, writing, speaking, and listening content is leveled and presented with 
differentiation and instructional scaffolds. Instructional supports include but are not 
limited to language and writing models, cooperative lessons, graphic supports, 
background building videos, audio supports, language and content stations that 
reinforce skills, and interactive links with games for phonics and vocabulary.  

 

3. Lessons are paced and structured systematically in every unit and throughout the 
levels. View the structured content in the Unit 1 Scope and Sequence. 
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4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, The 
Language of Mathematics, The Language of Science, The Language of Social Studies as 
well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to 
state academic content standards and include an example for language use.  Each MPI 
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language Development 
Standards  
 

1) Do the materials connect the language development 
standards to the state academic content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or 
more of the remaining WIDA Standards present in 
the materials?  

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 
1. Impact is a leveled program that uses ESL/ELD standards-based instruction to teach 
English. Levels correlate to the CEF levels foundational, elementary, intermediate, 
upper-intermediate, advanced, and proficient. The series aligns to national and state 
standards for ESL/ELD, English language arts, science and social studies. Content 
aligns to the Common Core State Anchor Standards. The Common Core influence can 
be seen in the academic rigor across contents, creating arguments and using text 
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based evidence, and the emphasis on informational texts throughout the program. 
Impact explores science and social studies topics in thematic units that incorporate 
general and content related vocabulary and subject specific language activities. 
 
2) The Impact series presents standards-based content and topics systematically 
throughout the program. The series is designed for consistency over levels. Units are 
thematic, and relate to science and social studies content. Listening, speaking, 
reading, writing, language, and science and social studies skills are presented in a 
consistent manner consistent throughout each unit and level.  
 
3) Social and instructional language, and the Languages of Language Arts, Science, 
Social Studies, and Mathematics are all present in National Geographic Impact. 
Lessons include topics drawn from life sciences, social studies, language arts, and 
mathematics. Science and social studies content is represented in the non-fiction 
informational texts and the National Geographic images and videos. The language of 
Mathematics is practiced in activities that utilize graphs, charts, diagrams, and 
timelines. Additionally, the Impact series purposefully includes abundant 
opportunities to practice social, instructional, and academic language throughout 
every level. See representative examples of Social and Instructional Language 
integrated with the Languages of Language Arts, Science, and Social Studies Level 1 
and 4: 
Level 1, Unit 3: 
Science Reading and Video Content with Speaking Activities. Social Studies Related Writing Activity. 

   
Level 4, Unit 3: 
Science and Social Studies content with social collaborative activities and instructional language.    
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions 
(higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the materials? 

Yes  No 

  

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) National Geographic Impact presents opportunities for all language learners to 
engage in various cognitive functions at all levels of proficiency. Impact content 
exposes students to places, ideas, and cultures from around the world that 
encourages students to remember, understand, compare, analyze, and create ideas 
and opinions. 
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Units begin with National Geographic images and discussion activities that promote 
critical thinking. Speaking and language lessons found throughout the chapters 
consistently connect content to the learner and ask open ended questions that 
require reflection and creative answers. Cognitive thinking activities include 
comparing and contrasting, differentiating between opinion and fact, and evaluating 
persuasive language.  
Examples from Level 4, Unit 4: 

  
 
2) Opportunities like the examples listed above are systematically presented in the 
Impact series. Speaking and language lessons consistently connect content to the 
learner and ask open ended questions that require reflection and creative answers. 
See representative example activities that analyze, assess information, encourage 
opinions, and support creative expression found in Level 1, Unit 4: 
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to 
the next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials?   

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Impact provides a wide range of scaffolding to support student advancement 
within their proficiency level. Readings are supported with photographs, charts, and 
collaborative activities. The extensive use of visuals includes National Geographic 
photographs, illustrations, videos, tables, charts, and diagrams. Vocabulary and 
language instruction is supported with audio, language frames, and a context clues. 
Discussions and cooperative learning opportunities are abundant and assist student 
advancement within their proficiency level. Writing lessons are process oriented and 
supported with models. Sensory and interactive elements like role-playing are found 
in every unit.  Also available are workbooks and interactive student e-Editions with 
audio, video for students, and video resources for teachers. View the teacher 
resources at http://ngl.cengage.com/sites/impact/professional-development/watch-
pd-videos.  View example scaffolds from Level 4, Units 4 & 5.  
Maps & Photographs                           Writing and Language Models 
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Video Lessons                        Cooperative Learning 

  
 
2. Impact presents scaffolding supports that help students progress from one 
proficiency level to the next. Students are supported in using language at increasingly 
higher levels throughout the units. Language frames and models provide supports for 
students to practice and apply new language throughout each level.  

3. The types of supports described in part 1 and 2 are found systematically 
throughout the units and levels. The online interactive workbook is an important 
resource for making the program personalized, interactive, and supportive to all levels 
of learners. View the interactive sample units at 
http://ngl.cengage.com/sites/impact/about/interactive-samplers/american-english.  

 

D. Accessibility to Grade Level Content 
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1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted 
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 
 
1) Impact is a leveled program with content appropriate for teen leaners. Age 
appropriate content in every level exposes students to different cultures, places, and 
ideas from all around the world. Topics were chosen for their ability to interest teens 
and features real teens, supported with National Geographic photography, images, 
and video. Units are thematic and relate to global issues, people, places, science, 
technology, history, animals, and the environment. Lessons include topics drawn from 
life sciences, social studies, and language arts. Language lessons target content area 
and general vocabulary, as well as the academic tasks ELLs need to become familiar 
with for regular classroom like researching, making and using graphic organizers, 
defending opinions, writing essays, and creating presentations. 
See examples from Level 4, Unit 7: 

  

  
 
2) Grade level content is made accessible to students through instructional supports 
and differentiated content for projects. For example, the series includes opportunities 
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at the beginning of each unit to build student background knowledge and access 
prior knowledge. Other supports include leveled instruction, leveled workbooks, 
graphic aids, illustrations, National Geographic photographs and video, and 
interactive workbooks. 
3) The series is designed for consistency across all levels. Age appropriate topics and 
content are systematically presented in each unit. Reading strategies, language 
lessons, grammar, phonics, vocabulary, and content related projects are presented in 
the same order throughout every unit and level. View the similar structure of example 
Table of Contents from 2 different levels: 
Level 1                                                Level 4 

             
 
 

E. Strands of Model Performance Indicators   

1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression 
of language development? 

Yes  No 
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Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Impact includes WIDA defined language functions in every chapter, unit, and 

throughout the grade-levels. Language functions like discuss, repeat, match, invent, 

complete, remember, find, express, persuade, and explain. Language functions are 

used throughout the instructional language. Example activities using language 

functions include “preview the questions,” “discuss in pairs,” or “express your 

opinion.” View examples from Level 1, Units 1 & 2: 

 

  

  
 

3) Language functions are always attached to a context, and used to guide 

instruction through the units and lessons.  They are used to define the action 

involved in the activity, in the descriptive instructions, and used to define lesson goals 

in the Scope and Sequence. 

3)  Language functions are systematically presented in the instructional language 

throughout the student books, workbooks, and interactive online resources. Each 

lesson includes content specific language functions similar to the examples found in 

section 1. Activities and actions are then repeated throughout the units and 

expanding in complexity through the units to provide consistent skill development. 

The extent of language function representation can be viewed in the Impact Scope 

and Sequence of all levels at http://ngl.cengage.com/sites/impact/about/table-

contents/american-english.  
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